OLE and SLP: A reflection toolkit (Draft)
A) Preface:

Students do not learn from experience; they learn from reflecting on their experience. Debriefing is a systematic approach to encourage students to reflect on their experience and share their insights. The absence of debriefing is usually the main reason why students fail to achieve their maximum learning outcomes through various types of learning experiences in and out of school.
The aim of this toolkit is definitely NOT to provide students with worksheets or activities that they complete by themselves throughout the whole learning experience. Rather than perceiving the resources in this toolkit as “assignments” or “homework”, teachers are expected to use them flexibly and timely (e.g. not necessarily after every OLE activity/ programme) to assist their students to learn through reflecting on their learning experiences. Thus, this toolkit aims at providing students with opportunities to have their thinking engaging with another person/ other persons in a way that encourages talking with, questioning, or confronting. This helps the reflective process by placing the student in a safe environment in which self-review can take place. In this regard, dialogues and debriefing are thus essential by facilitating students to go through some/ all of the following processes:
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1. Recollect and tell what happened in the learning experience;

2. Generalise key learning from the experience;

3. Make real-world connections by associating the new learning with prior learning;

4. Construct such learning in a way that they find personal meaning;

5. Plan ahead with practical ways to apply their learning in study and personal development; and

6. Self-regulation (e.g. ask “what if” question to identify alternatives if the above plan does not work well enough).

These processes can be best represented in the following diagram:
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(Source: http://www.nwlink.com/~donclark/knowledge/knowledge_typology.html)
In view of the learning diversities among students and different types and designs of learning experiences, there is no “one-size-fits-all” tool for student reflection. While some teachers may think that finding a “good” tool would be enough to assist students to reflect, the key to effective reflection for learning is actually quality feedback. Under the context(s) of ‘Other Learning Experiences’ (OLE) and ‘Student Learning Profile’ (SLP), reflection tools are intended to facilitate dialogues and feedback from teachers to promote student to explore more deeply about their thinking. These processes would enable the SLP be used formatively to assist students’ whole-person development throughout the senior secondary years.
Schools/ teachers may feel free to use or adapt any part of the toolkit to cater for the needs and abilities of their students, whenever necessary.
B) What is quality feedback?
Dialogues may NOT necessarily mean quality feedback. So, the crux is actually the quality of feedback provided to students during and after reflection, and not just the dialogue itself. Feedback may take many forms, ranging from giving acknowledgement that learning experience or the thinking was done, to providing comments on how well it was done, to guiding student thinking beyond what was done. For this very last point:

· probes are usually provided for stimulating students to continue to think about their learning from the learning experience(s).
· other possibilities/ alternatives may be pointed out to stimulate students to additionally think about relationships among factors not previously considered, e.g.
1. To view from other possible perspectives.
2. To explore the underlying rationale (of behaviors, methods, techniques, approaches and etc.).
3. To compare and contrast.
4. To put into different or varied contexts.
5. To ask "what if...?"
6. To consider consequences.
Although such feedback may be provided via written comments, it is probably more powerful when used interactively in interpersonal dialogues. For this purpose, the following tools are provided for the reference/ adaptation of schools and teachers, whenever appropriate.
C) Different types of reflection tools: Catering for different outcomes and learners’ diversities
In the following, you will find a variety of reflection tools catering for different outcomes and learners’ diversities.

1. Some of the reflection tools below serve more for students to exhibit their learning during the learning processes (i.e. recalling learning experiences, identifying key learning, and connect the new learning with prior learning). Others could facilitate students to make good use of such learning to plan ahead and exhibit self-regulated learning (i.e. construct such learning in a way that they find personal meaning, plan ahead with practical ways to apply their learning in study and personal development, and identify alternatives if the above plan does not work well enough.
2. Given that reflection tools are used for students to elicit and share useful insights, as well as facilitating dialogues and teacher feedback, the following two points must be noted when using this toolkit:

· How to select an appropriate reflection tool?
Under the context(s) of OLE and SLP, appropriate reflection tool(s) should be able to help students to achieve the expected learning outcomes of learning experiences. For example, teachers have to plan how they would help students to approach the thinking processes, i.e. whether the entry point of dialogues with students should start with the cognitive aspect or the affective aspect.
· How to use the reflection tool(s)?
It depends on when teachers would like to conduct the dialogues and give feedback to their students. If a teacher plans to talk to students individually, the reflection tool(s) could be used flexibly by the teachers concerned at different stages of the learning experiences. However, if a teacher would like to give immediate feedback to students on the spot, it would be necessary to provide time and space for students to exhibit their learning together (e.g. in a group), such that patterns or themes could be identified more efficiently by the teacher concerned before giving quality feedback.
a) Using ‘entry slips’ for showcasing the selected learning experience under the context(s) of OLE and SLP:
Aim: To encourage students to learn from taking a critical stance toward their performance in learning experience(s). An added benefit is that students may learn that the SLP may not necessarily be showcases to put only good work.
Example One:
	Name: ______________________

Date: _______________________

This learning experience is the most meaningful to me because ____________________________________________________________________
____________________________________________________________________
____________________________________________________________________

____________________________________________________________________

                                                      ______________
                                                      Signature


Example Two:
	Name: ______________________

Date: _______________________

No! Never, Never, Never Again! 

This learning experience is the worst to me because ____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

                                                      ______________

Signature


Example Three:
	Name: ______________________

Date: _______________________

I am proud of this learning experience because _____________________________

___________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

                                                      ______________

                                                      Signature


b) Using organizers to help students to recall learning experience(s) and identify key learning:

Example One:
Aim: To help students to reflect on their personal meaning during the learning experience.

The following chart will help you to see what this learning experience means to you.

	Interesting

	Valuable
	Important

	What I knew before it

	What I have learnt now
	I reflect and I change


Example Two:
Use the following cube to reflect on your participation and achievement in OLE during this school term.

1. Design the top of the cube. It should be able to show your personal goals in terms of whole-person development.

2. Identify five key learning from your OLE during this school term. Rank them from the least to the most important learning to you.

3. On the white side, put the least important learning identified in 2 on the bottom-most layer. As the learning is more personally meaningful to you, put it at a higher layer.
4. On the grey side, tell how it is associated/ connected with what you have already known/ learnt.
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

這個故事有甚麼教訓？



這些教訓對我有甚麼意義？



我會如何善用這些教訓？

教訓



這個故事的喻意是甚麼？

總結



結果怎樣？



這個故事的結局怎樣？

解決問題／困難



角色如何面對／解決這些問題

／困難？

事件發生先後次序



我會如何介紹角色面對的問題

／困難？

問題／困難



我會如何開始這個故事？



我會如何介紹角色人物及背

景？

引言



我希望帶出甚麼訊息？



我希望故事在甚麼情境發生？



故事的主角有甚麼立場？

（預備）

故事內容 一些參考問題 故事結構

第_____組


Example Three: My greatest gain
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就這三個月的學習經歷和內容，我最大的得着是

......

選他們的

兩個原因

一個下一步

的行動

三個得着

我是：___________


Example Four: Finding my treasure

[image: image3.emf]三寳 三趣 善用寶物的

三個方法

校友分享中「尋寶」

列出你認為是這次校友分享中的寶物（如對我的啟發）、有趣

的地方和你會如何善用寶物的方法。


c) Using guided reflection worksheets:

Example One:
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班別： ＿＿＿   姓名：＿＿＿＿＿＿＿＿＿（   ）

最珍惜的一個「其他學習經歷」……
同學們進入新高中學習階段已有一個學期，試回想過去這個學期的學習生活，哪一個的「其他學習經歷」是你最珍惜的呢？
以下是學校於這學期為你們安排的一些「其他學習經歷」：

體育課　　體育週　　藝術課　　班主任課　　倫理課　　學生會內閣選舉　　陸運會　　性在有「理」週　　繽紛校園開放日　　周會　　班際籃球比賽　　
英語節　　美「裡」廚房　　數學週　　班際歌唱比賽　　水運會　　課外活動　　環保Fashion Show　　社會服務／義工服務　　藝術比賽　　工作場境參觀　　學界比賽　　福音週　　校際朗誦／歌唱比賽　　校友協辦升學及擇業講座　　其他

1． 甚麼是你最珍惜的一個「其他學習經歷」？
2． 何時發生？

3． 試以三個形容詞去形容此經歷：

(1)                        (2)                       (3)

4． 為何你最珍惜此學習經歷？你在那次經歷中有甚麼學習？此經歷對你的性格、能力和處事態度有何突破和影響？ 

[image: image32.wmf]
Example Two:
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Example Three:
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Example Four:


Reflection on learning under OLE (An example: Career-related experiences)
1. Describe the nature of the Career-related Experiences you had acquired:

________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
2. What happened during the programme/ activity/ event?
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
3. What did you enjoy the most about the experiences and why?

________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
4. What was your greatest challenge and why?

________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
5. The following is a list of skills, attitudes and behaviours necessary for successful Career-related Experiences. Please evaluate how you see yourself at this time.
(5) Excellent     (4) Good     (3) Satisfactory     (2) Fair     (1) Poor    (NA) Not Applicable

Please circle below
Excellent        Poor

Fundamental Skills:

Able to solve problems ...........................................         5   4   3   2   1   NA

Follow directions - listen to understand (and learn)         5   4   3   2   1   NA

Communicate well with colleagues & public ...........         5   4   3   2   1   NA

Use technology effectively .................................. .          5   4   3   2   1   NA

Recognize problems and effectively deal with them         5   4   3   2   1   NA

Personal Management Skills:

Attendance and Punctuality .......................................... .     5   4   3   2   1   NA

Dresses appropriately......................................................     5   4   3   2   1   NA

Honest and Ethical (incl. confidentiality)...................         5   4   3   2   1   NA

Show enthusiasm .................................................. .         5   4   3   2   1   NA

Adjust to new situations ..................................... ... .         5   4   3   2   1   NA

Manage time effectively ....................................... .          5   4   3   2   1   NA

Work independently .......................................  .... .         5   4   3   2   1   NA

Work productively ............................................. .... .         5   4   3   2   1   NA

Concentrate on tasks ......................................... .. .         5   4   3   2   1   NA

Demonstrate safe work practices …………… ..... .          5   4   3   2   1   NA

Teamwork Skills:

Work well with other employees respecting diversity.        5   4   3   2   1   NA

Show initiative where appropriate ............................ .        5   4   3   2   1   NA

Accept constructive feedback ………………… …  .         5   4   3   2   1   NA

Participate effectively in projects and tasks …… .. .          5   4   3   2   1   NA

Have a positive attitude towards duties ……….             5   4   3   2   1   NA

6. Explain how the experiences have helped you to develop the above skills:

________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
7. How does this experience relate to your career goals for the future?

________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
_____________________________________ __________________________________

Student’s Signature: _______________________________      Date:  _____________
d) Using questioning to guide student reflection:
Obviously, "fact" questions (e.g. What are the responsibilities of staff in this profession?) do not promote reflection. However, posing hypothetical situations (e.g. Assume you have graduated your senior secondary study and your parents want you to be a lawyer. What factors will influence you during decision-making process and why?) may produce similarly disappointing results. The following are examples of frameworks/ approaches that may be considered when probing students to make reflection for turning their learning experiences into learning. 

Example One (From Kolb):
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抽象概念化
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從討論與檢討中理解，除了知


道，還要探討為甚麼？）
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你學了甚麼


?


Ø


如何應用


?


Ø


你最欣賞哪一位？你最想多謝誰？


Ø


你給自己幾多分？為甚麼？


4.


積極試驗


Ø


假設這情況（或另一種情況


) 


出現，你會怎樣


?


Ø


下一步做甚麼


?




體驗式學習的解說

1.具體的經驗 (從直接經歷了解)

2.反思、觀察 (帶出最表層的感受)



你感覺怎樣?[要求學生至少用具體的形容詞回答]



你最深刻的經歷是甚麼?

3.抽象概念化(從討論與檢討中理解，除了知

道，還要探討為甚麼？）



你學了甚麼?



如何應用?



你最欣賞哪一位？你最想多謝誰？



你給自己幾多分？為甚麼？

4.積極試驗



假設這情況（或另一種情況) 出現，你會怎樣?



下一步做甚麼?


Example Two (From Professor Edmond Ko, JP):
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[image: image14.emf]Level I

Description

Experience only

Characteristics

You experience the learning passively 

without giving it thought – it just happens.  

Find it hard to relate the areas of work 

covered to your learning objectives.  

Often not sure what you have learned.

Example

I had an argument with my roommate 

which made me unhappy.



[image: image15.emf]Level II

Description

Record and make explicit the experience

Characteristics

You are able to articulate your learning 

experience to others but only at a 

superficial level.

Example

My roommate was playing loud music 

when I tried to study and refused to turn 

the volume down even after I asked him 

repeatedly.



[image: image16.emf]Level III

Description

Reflecting on the learning experience

Characteristics

You know what the learning has meant to 

you.  You are able to interpret it in a 

deeper way, providing a range of examples 

and a clear explanation of what you have 

gained from the experience.

Example

Conflicts often arise when two people are 

living together, so I will need to learn how 

to resolve them in a calm and positive way.



[image: image17.emf]Level IV

Description

Making the connection

Characteristics

You are able to draw your learning 

together, internalize it and see the bigger 

picture.  You can recognize 

links/applications to other learning 

situations and the broader context.

Example

The ability to resolve conflicts is an 

important part of communication skills.  I 

should have an open conversation with my 

roommate and try to listen to what he has 

to say.  Perhaps by trying to see things 

from his perspectives, he will see mine.



[image: image18.emf]Level V

Description

Application of learning to new situations

Characteristics

You are able to put learning into practice into 

new situations.  Can make connections and 

piece together what you have learned.  Can 

transfer learning and add value in new 

contexts.

Example

Conflicts arise not just between roommates, 

but whenever people of different backgrounds 

and perspectives interact.  I need to be 

mindful of similar situations in the future.  In 

particular, I will systematically develop my 

ability to resolve conflict.



[image: image19.emf]Level VI

Description

Adapting to new situations

Characteristics

You are able to sustain your learning over time.  

You are more flexible and effective in applying 

your learning to new situations, constantly 

evaluating its worth and adapting your thinking 

accordingly.  Take responsibility for and 

control of your own development.

Example

Whenever I face a conflict in the future, I will try 

to resolve it promptly and positively with the 

skills I have acquired.  I will also evaluate each 

situation to see how well I execute.  In order to 

track my development, I will keep a record of 

these events and review it periodically.
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e) Using activities to facilitate interpersonal dialogues and quality feedback:
Example One: Diamond Rank
· Students are given 9 cards for them to write down 9 key learning points that they think they have learnt from learning experience(s) under the context(s) of OLE/ SLP.

· Rank the cards according to their order of importance, and put them as follows:

[image: image22]
Example two: Be a DJ
· Students give themselves a DJ name and the radio station

· Identify 3 important learning points you have learnt in the learning experience(s) under the context(s) of OLE/ SLP.
· Present them as a DJ doing the top 10.
· At number 3 of this week/ this month/ this term, we have ……… because ……..  At number 2 of this week/ this month/ this term, we have………. Because……….. At number 1 then we have ……… because …………
   Example Three: Newsflash
· Students present 3 key learning from OLE in the style of news headline at the start of the news.
· Students give the news report in 5 minutes and tell why these 3 key learning are selected out of the whole learning experience.
   Example Four: Design a book cover/ write short chapters
· Students recall learning experiences, select a message about the main learning acquired, and design a book cover.
· Students may even be invited to tell such learning experience(s) in several chapters. The following is an example:
	Name of the book:

· Why so called? What message to convey?



	Chapter 1: What did you find interesting throughout the learning experience(s)?

· Why? What message to convey?



	Chapter 2: What did you find significant?
· Why? What message to convey?



	Chapter 3: What did you agree with?
· Why? What message to convey?



	Chapter 4: What did you disagree with?
· Why? What message to convey?



	Chapter 5: What impact did such learning have on you?

· Why?

· What ‘if’ this doesn’t work?



    Example Five: Story-telling training class
· Students recall learning experiences, select a message about the main learning acquired, and tell a story about it.

D) Three case studies to illustrate the art of facilitating student reflection under the contexts of OLE and SLP 

[image: image23.emf]Case One

1) Number of students involved: 20

2) Background of students: Experienced 

reflection in previous OLE to figure out 

key learning but don’t know how they 

could use it; Possess high thinking and 

language abilities; Love working 

together with peers

3) The scenario: Now these students are 

going to participate in a four-week 

programme to make plans for their 

personal development under NSS.



[image: image24.emf]Case One: An example to facilitate student reflection under OLE & SLP 

Considerations Information Tool(s) selected & why?

Expected learning 

outcomes

To make plans for 

personal 

development ……

(1) Tool(s): Activities 

(plus questioning) +

guided reflection 

worksheets

(2) Reason: Students 

love working with 

peers + high abilities 

to think and articulate 

+ Teachers can give 

immediate/ individual 

feedback to students 

(20 students only)

Prior experience of 

reflection

Some experience of 

reflection

Abilities of students 

to organise

High thinking 

abilities

Abilities of students

to express 

themselves in 

languages

High language 

abilities

Space for dialogues

and feedback

(1)  Dialogues and 

immediate feedback

Preferred

(2)  Feedback given 

individually later

Also possible



[image: image25.emf]Case Two

1) Number of students involved: 40

2) Background of students: Know nothing 

about reflection; Passive and learning 

motivation are relatively low; Impatient 

and low attention span; It takes time to 

develop their interest to write.

3) The scenario: Now these students will 

take part in community service arranged 

by the school to develop a sense of care 

& mutual support.



[image: image26.emf]Case Two: An example to facilitate student reflection under OLE & SLP 

Considerations Information Tool(s) selected & why?

Expected learning 

outcomes

To develop a 

sense of care and 

mutual support

(1) Tool(s): Activities 

(plus questioning) +

entry slips/ organisers

(2) Reason: Students are 

passive, impatient, 

have low learning 

motivation and low 

attention span. 

Activities could 

motivate students to 

think, through which it 

would be easier for 

them to express 

themselves + Teachers 

can give immediate 

feedback to the large 

class of students (40 

students)

Prior experience of 

reflection

No

Abilities of students 

to organise

Relatively low

Abilities of students

to express 

themselves in 

languages

Not interested in 

writing

Space for dialogues

and feedback

(1)  Dialogues and 

immediate feedback

Preferred

(2)  Feedback given 

individually later



[image: image27.emf]Case Three

1) Number of students involved: 60

2) Background of students: 

S4 students; Used to 

use make records of OLE and other participations 

outside school as required by school, but don’t 

know why they have to do so; Some possess 

higher thinking and language abilities but most 

are unable to elaborate their ideas without support 

from others; Don’t mind working in groups, but 

some are passive & quiet.

3) The scenario: 

Now these students have 

completed one school term. They are expected to 

select some OLE participation / achievements for 

reporting in their SLPs.



[image: image28.emf]Case Three: An example to facilitate student reflection under OLE & SLP 

Considerations Information Tool(s) selected & why?

Expected learning 

outcomes

To learn how to 

recall, reflect and 

select ……

(1) Tool(s): Activities 

(plus questioning) +

organisers

(2) Reason: Students ; 

don’t mind working in 

groups, but some are 

passive & quiet. Thus, 

activities may help 

them to recall, 

identify key learning 

and then select their 

impressive records for 

reporting + Teachers 

can also give 

immediate feedback 

to a large class of 

students (60 

students).

Prior experience of 

reflection

No

Abilities of students 

to organise

Some possess higher 

thinking and 

language abilities

Abilities of students

to express 

themselves in 

languages

Most are unable to 

elaborate their ideas 

without support 

from others

Space for dialogues

and feedback

(1)  Dialogues and 

immediate feedback

Preferred

(2)  Feedback given 

individually later


E) Concluding diagram:
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這學習經歷給我的三個難忘片段：





























這學習經歷「關我事」，因為從中我看清楚了：


























我會從今天起好好善用這學習經歷給我的啟示，以下是一些方法：
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Case One: An example to facilitate student reflection under OLE & SLP 

		Considerations		Information		Tool(s) selected & why?

		Expected learning outcomes		To make plans for personal development ……		 Tool(s): Activities (plus questioning) + guided reflection worksheets

 Reason: Students love working with peers + high abilities to think and articulate + Teachers can give immediate/ individual feedback to students (20 students only)


		Prior experience of reflection		Some experience of reflection		

		Abilities of students to organise		High thinking abilities		

		Abilities of students to express themselves in languages		High language abilities		

		Space for dialogues and feedback				

		(1)  Dialogues and immediate feedback		Preferred		

		(2)  Feedback given individually later		Also possible		
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