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Teaching reading and writing
using cooperative learning
structures in English KLA

Dr TSE Kwok-keung, Ernest (SSDO)
Teachers from Shap Pat Heung Rural
Committee Kung Yik She Primary
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Are there better ways to teach

the simple past tense?

Ms CHAN Yeung-ming, Eve (SSDO)
Teachers from Chan Sui Ki (La Salle)

Primary School

How to use classroom
questioning and feedback
effectively in English KLA

Ms FUNG Ho-kwan, Jeanda (SSDO)
Teachers from Salesian Yip Hon
Millennium Primary School

and HKTA Chan Lui Chung Tak

Memorial School
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Supporting student writing —
teachers’ effort, patience and

co-operation

Ms WONG Sau-yim, Josephine
(SSDO)
Teachers from SKH St. Matthew’s
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One step further —
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training into the curriculum
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Teaching reading and writing using cooperative learning
structures in English KLA

Building on the experiences and classroom practice accumulated
over the past years in small class teaching at junior levels, teachers
from Shap Pat Heung Rural Committee Kung Yik She Primary School
tried out cooperative learning strategies in English language classrooms
organized in simulated small class settings. The objectives of the

experimentation are threefold:

® To raise and maintain students’ learning motivation in reading
and writing

® To maximize the learning opportunities for students with diverse
abilities

® To facilitate the Student-Student and Teacher-Student interactions

and to provide quality feedback on learning

The objectives are derived from two theoretical premises:
concept-based learning and cooperative learning. To achieve
concept-based learning, facts are learnt as basis for conceptual
development. Learning goes beyond factual study to deeper conceptual
understanding. Regarding cooperative learning structures, learning and
teaching strategies such as Jigsaw Reading, Roundtable/Round-robin,
Think-Pair-Share, Word-webbing, Numbered Heads Together, Jigsaw
Writing, and Gallery Tour are integrated in the learning modules. These
strategies aim to enhance students' self esteem which in turn motivates
students to participate in the learning process (Johnson & Johnson,
1989) and provides maximum opportunities for meaningful classroom

interaction, leading to greater motivation to learn.

In order to raise and maintain students’ learning motivation,
teachers used ‘Roundtable’ or Think-Pair-Share strategy at the
beginning of the reading lesson as the motivational activity to raise
students’ interest in reading the materials. They were provided chances
to learn individually, in pairs or in groups. To maximize the

opportunities for students’ participation, a wide range of teaching



strategies was used. Different kinds of learning tasks were assigned to
students during pre-, while- and post- reading/writing activities.
Student-Student and Teacher-Student interactions were promoted
through students’ involvement in pair work or group work. Teacher
went to different groups and interacted with the students during the
group activities. Cooperative learning structures such as Numbered
Heads Together, Jigsaw Writing and Gallery Tour were employed to
prepare students for the final individual writing task based on writing

frames.

The session aims to share with the audience the developmental
process in designing and using cooperative learning structures in the
teaching of reading and writing. The presenters will explain and
analyse how class organization could be structured and class routines
established to facilitate language learning and social learning. They will
also discuss with the audience the pedagogical considerations for
language teaching in small class setting. The audience is expected to

participate in simulated group learning activities during the session.

References:

1. Applegate, M. D. (2007). Teacher’s use of comprehension
questioning to promote thoughtful literacy. Journal of Reading
Education, 32(3), 33-36.
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Competition Theory and Research. Edina, MN: Interaction Book
Co.
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Are there better ways to teach the simple past tense?
Teaching of the past tense to primary school students has been a

headache to local English teachers. The learning of the past simple is



inherently difficult to local Chinese students because their mother

tongue does not have the past tense morpheme. Form-focused grammar
exercises, which encourage mechanical manipulation with little or no
account of the context in which the tense occurs, are not of much help
to students. The fact that students have little exposure to the use of the

past tense in their everyday life has further complicated the situation.

Facing the problem, teachers of Chan Sui Ki (La Salle) primary
school have introduced curriculum and pedagogical changes in
teaching the tense. The curriculum changes involved re-arranging
schedule of modules and modifying assessment designs. Pedagogically,
teachers attempted meaningful and communicative ways of teaching
which provided students with a natural and communicative setting
(Krashen and Terrell 1983) with much rich and meaningful input. On
the reading front, students read stories in which the tense was
integrated before they were presented the language form. The teachers
also designed grammar practices by making reference to the students’
school life so that they could relate the use of the tense to their daily
life. Regarding speaking and listening, the students were immersed in
communicative English lessons where the past tense was used
meaningfully and naturally every day in the classroom. The students
had chances to use the contrast of the past tense and present tense
precisely in writing different text types. Throughout the learning
process, the teachers tried to have the best of both worlds: explicit
grammar teaching through which the students developed proper
recognition of the new language form; and communicative approach
which provided a natural and meaningful context for the students to

apply the language.

In this sharing session, teachers of the School will share with
participants the strategies they used when developing learning and
teaching materials on various language skills regarding the learning of
the past tense. Videos on lessons will be shown to illustrate how
different strategies worked in the classrooms. Participants will also

have access to students’ work in this sharing.



References:
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approach: Language acquisition in the classroom. Oxford, England:
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How to wuse classroom questioning and feedback
effectively in English KLLA

How to use classroom questioning and feedback effectively in
order to improve students' learning is a common concern of teachers
nowadays. TSA performances, ESR and QAD reports indicate that
there is a need to improve this area of concern essential to quality
learning. The Territory-wide System Assessment (TSA) Reports (2004
- 2008) inform us that quite a high percentage of P3 and P6 students
were found to have difficulty in drawing the main ideas, inferring
meaning and understanding attitudes and intentions in reading
materials. These problems were identified because of the limited
attention paid to the development of students' higher order thinking
skills in classroom learning in general. Questions that require thinking
(inferring, referencing) were seldom asked during lessons. Very often,
textbooks and TSA skills practice were taught in separate modes and
occasions. What aggravates the problem is the low expectation of

teachers on students in answering high order questions.

Looking into students’ performances in both internal and external
assessments, teachers in Salesian Yip Hon Millennium Primary School
and HKTA Chan Lui Chung Tak Memorial School also discovered that
there was a gap between what and how reading skills were taught in

lessons and the outcomes of students in the assessments. Questions
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asked of students in daily learning were mostly direct lifting in nature
and teachers did not require students to handle thinking questions. They
also identified issues needing attention: class time spent mainly on
covering the congested syllabus instead of explicit teaching of the skills

embedded in the reading process.

In an attempt to address the issues, teachers from the two schools
studied the use of questioning and feedback techniques through lesson
observation and reflection. The questions were analysed according to
Jerome Bruner’s four models of pedagogy. How do we see our students
nowadays? Do we view them as imitative learners, as learning from
didactic experience, as thinkers, or as knowledgeable persons? Teachers
then exchanged feedback on student performance and kept reflecting
on their practices. Instead of focusing on the teaching techniques of
individual teachers, the English panel chairs from these two schools
aim to encourage their whole English team to develop a reflective

culture to enhance their skills in asking questions, handling students'

responses and providing quality feedback to students. They created

learning contexts that facilitate good learning and teaching.

During the sharing, video-clips on classroom interaction, student
works and learning materials will be shared with the audience to
illustrate how teachers use questioning and feedback techniques to raise

students’ reading proficiency.
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Supporting student writing — teachers’ effort, patience
and co-operation

Do you feel frustrated when your students write a lot of irrelevant



ideas in their writing task?

Do you feel bored when your students present their ideas point by
point without elaboration?

Do you have a sense of satisfaction when your students show progress
in their ability to write?

Do you feel proud of your students when you put their good work
together for sharing?

Do you have a range of strategies to support your students to write?

Do you have a thorough plan for developing your students’ writing
ability across the class levels?

Helping the students to write with rich contents, fluency, accuracy
and confidence takes time and needs teachers’ effort and patience. The
teachers of SKH St Matthew’s Primary School worked in collaboration
to develop a progressive development framework in (1) contents, (2)
organization, (3) language and style, and (4) writing genres across the
six class levels. The ideas in the framework were generated from the
writing skills in the English Curriculum Guide, the Basic Competency
descriptors and the writing items in TSA. They served at least three

purposes:
®  as the outlines for students’ progressive learning
® as references when designing the writing activities

® as the assessment descriptors of the school-based writing

curriculum

Based on this framework, the teachers tried to help the students

scaffold the knowledge and skills in writing on a build-on basis.

Initial classroom practices in writing focused on improving the
students’ weaknesses in providing detailed information. Apart from
brainstorming ideas and gathering relevant information on a writing
topic, students were encouraged to use different elaboration strategies
such as adding in adjectives/adverbs/dialogues to give vivid
descriptions, using a range of sentence patterns—to make comparisons,

to give reasons, to give one’s opinion, to contrast ideas, to express



feelings, etc.—giving examples and using topic sentences to elicit

further information. The P.5 and P.6 students’ work indicated that
students’ constant practice as well as teachers’ pre-writing,
while-writing and post-writing support throughout the year was
effective to improve students’ writing. Positive change of the weak
students in their writing performance and attitudes was observed.
Students’ work, teachers’ reflections and an end-of-year survey
indicated that many P.5 and P.6 students could achieve the goal on
providing supporting details to an idea. The rich contents, the organized
presentation and the appropriate use of language in the students’

writing did give the teachers a sense of achievement.

Helping students acquire the knowledge and skills in writing
progressively is an idea that appeals to St. Matthew’s teachers’
practical minds. It is hoped that participants in this session can gain
some insight from their effort, patience, co-operation and detailed
planning. ‘What characterizes writing teachers, I think, is not that they
have a set of ‘methods’ for the teaching of writing, but they have a
commitment to writing as an intellectual activity and to what that
activity can produce in the classroom,” said Bartholomae (1985). The

teachers of SKH St. Matthew’s Primary School share the same view.

References:

1. Hedge, T. (2000). Teaching and Learning in the Language
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2. Bartholomae, D. (1985). Inventing the university. In M. Rose
(Ed.), When a writer can’t write: Studies in writer’s block and
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E05 One step further — integrating reading strategies training

into the curriculum

“We spent so many lessons on the teaching of reading but still our

students did not perform well in the TSA.”

“Our students do not bother to read the passage and they just tick the
Multiple Choice options.”

These are the comments often heard of English language teachers
and they consider it no easy task to enhance students’ general reading
competency. One of the many ways could be to increase students’
exposure to a wide range of reading materials. Many schools began to
introduce authentic reading materials into the English curriculum.
However, research in the last few decades point to the fact that the
readers do not merely decode message from the writers in the reading
process but also construct meaning from the texts (Nuttall, 1996).
Reading strategies were found very useful for the readers in the process

of meaning construction (Hosenfeld, 1977 and Block 1996).

Bearing these in minds, the teachers of Pui Tak Canossian Primary
School began their plan on developing their students’ reading
proficiency. Other than introducing readers and authentic reading
materials into the curriculum, the school designed a more focused
development program on reading strategies for P.4 students in the
second term last year. The English Language Curriculum Guide and the
Basic Competencies prescribed in the TSA provided the core skills
framework. The skills were then prioritized according to their degree of
difficulties with reference to the hierarchy developed in Bloom’s
taxonomy. The training began with the knowledge and comprehension
questions that aim to help students locate specific information and
make pronoun references in the reading materials. Teachers made use
of the various texts integrated in the modules and they designed

questions for the training of specific reading strategies. The training




was not conducted in a question-and-response mode. Instead, teachers
showed the students the steps when using the strategies. Students were
then asked to follow suit and think aloud the steps they used. Group
discussion and individual practice were provided to consolidate their
learning. More advanced skills on making inferences were introduced
in P.5 to help students comprehend, apply and analyze the text.
Teachers began to encourage students to infer incidents of their daily
life and the experience was transferred to the reading materials they

encountered.

In this session, the presenters will share with you the materials
they used and also the training procedure they conducted in lessons.
They will also discuss with you the teaching steps they employed and
the prompt questions they designed to guide the students to think aloud
the strategies they learnt. Students’ awareness and perception of the
training collected through survey and interviews will also be discussed

in the session.
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Cambridge University Press.
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Catering for inter-class diversity in English language
teaching

Most schools in Hong Kong stream students and group them into
different ability classes. Teachers in general agree that the needs and
interests of these students across classes are different. Yet, there is often
an unresolved tension between teachers of high ability groups and
teachers of low ability groups over such constraints as uniform

school-based curriculum and common assessment tools.

The English language teachers at Canton Road Government
School face the above situations as well. In an attempt to tackle the
constraints and difficulties brought about by class diversity, they
introduced learning and teaching strategies at four different levels,

namely curriculum, panel, classroom and students.

At the curriculum level, a vertical framework has been worked out
to categorize teaching focuses like language items and vocabulary into
core and non-core elements. The framework is built on teachers’
understanding of selected second language learning theories and
learning theories. The panel has worked out a curriculum framework
and a set of guidelines that state the learning outcomes and assessment

focuses explicitly.

At the classroom level, different teaching strategies have been
adopted to cater for learner diversity. Through using different
approaches, teachers could make use of the same instructional materials
to meet the diverse learning needs of individual students. Detailed
illustrations including video will be used to elaborate grammar teaching

1n contexts.

At the individual level, self learning materials have been
developed to cater for learner diversity. These materials will be
displayed at the end of the sharing session. Examples of works from

other schools on reading and writing will be presented to give

participants more exposure to how schools cater for class differences in




their curriculum design.

Reference:
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Teaching reading and writing using cooperative learning
structures in English KLLA

Building on the experiences and classroom practice accumulated
over the past years in small class teaching at junior levels, teachers
from Shap Pat Heung Rural Committee Kung Yik She Primary School
tried out cooperative learning strategies in English language classrooms
organized in simulated small class settings. The objectives of the

experimentation are threefold:

® To raise and maintain students’ learning motivation in reading
and writing

® To maximize the learning opportunities for students with diverse
abilities

® To facilitate the Student-Student and Teacher-Student interactions

and to provide quality feedback on learning

The objectives are derived from two theoretical premises:
concept-based learning and cooperative learning. To achieve
concept-based learning, facts are learnt as basis for conceptual
development. Learning goes beyond factual study to deeper conceptual
understanding. Regarding cooperative learning structures, learning and

teaching strategies such as Jigsaw Reading, Roundtable/Round-robin,



Think-Pair-Share, Word-webbing, Numbered Heads Together, Jigsaw
Writing, and Gallery Tour are integrated in the learning modules. These
strategies aim to enhance students' self esteem which in turn motivates
students to participate in the learning process (Johnson & Johnson,
1989) and provides maximum opportunities for meaningful classroom

interaction, leading to greater motivation to learn.

In order to raise and maintain students’ learning motivation,
teachers used ‘Roundtable’ or Think-Pair-Share strategy at the
beginning of the reading lesson as the motivational activity to raise
students’ interest in reading the materials. They were provided chances
to learn individually, in pairs or in groups. To maximize the
opportunities for students’ participation, a wide range of teaching
strategies was used. Different kinds of learning tasks were assigned to
students during pre-, while- and post- reading/writing activities.
Student-Student and Teacher-Student interactions were promoted
through students’ involvement in pair work or group work. Teacher
went to different groups and interacted with the students during the
group activities. Cooperative learning structures such as Numbered
Heads Together, Jigsaw Writing and Gallery Tour were employed to
prepare students for the final individual writing task based on writing

frames.

The session aims to share with the audience the developmental
process in designing and using cooperative learning structures in the
teaching of reading and writing. The presenters will explain and
analyse how class organization could be structured and class routines
established to facilitate language learning and social learning. They will
also discuss with the audience the pedagogical considerations for
language teaching in small class setting. The audience is expected to

participate in simulated group learning activities during the session.

References:

1. Applegate, M. D. (2007). Teacher’s use of comprehension




questioning to promote thoughtful literacy. Journal of Reading
Education, 32(3), 33-36.

2. Johnson, R. T., and Johnson, D. W. (1989). Cooperation and
Competition Theory and Research. Edina, MN: Interaction Book
Co.
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