Numbered Heads Together
Numbered Heads Together is a simple four- step structure. Its main strength is in building mastery. In step one, the students number off from one to four. On a team of only three, team member #3 answers when numbers three and four are called. On a team of five, team number #4 and #5 both answer when number four is called. The teacher then asks a high consensus question. Rather than asking a simple knowledge or comprehension question (Who is the main character in Well done, Max?), ask a question with multiple responses (Make sure everyone on your team can name at least one reason why Max is fat). In step three, the students put their heads together, discuss the correct answer, and make sure that everyone knows it. In step four, the teacher calls a number and those students raise their hands to respond. 

Variations on Numbered Heads Together 

After a student responds, the teacher can have the others agree or disagree with thumbs up or thumbs down.

In a multiple part answer, the teacher can have students from different groups each give part of the response. 

All the students can simultaneously give the answer on the count of three.

All students responding can write the answers on the chalkboard or on a large sheet of paper. 

After an incomplete response, the teacher can ask for another person to add to the answer. 

Cautions on Numbered Heads Together 

When a teacher asks a question and only some group members respond, the teacher should have all the groups put their heads back together. The teacher might say “Not enough #2’s have their hands up, put your heads together and make sure all #2’s can answer the question.”

IDEAS FOR USING NUMBERED HEADS TOGETHER

· After reading a story, review the parts of the plot.

For example, make sure everyone on your team can name the character(s), the climax, the problem, the setting, the theme. 

· For vocabulary review, students can give the synonym or antonym of a word. They can use it in a sentence. They can spell it. They can add the missing word in a sentence. They can replace a given word in a sentence. 

· Students can review various punctuation marks in context of writing. Place an excerpt from student writing on an overhead or on a chart. Ask questions regarding punctuating the text. Where do the full stops go? Where should the quotation marks go? Where should the comma go? 

· Be able to name three good verbs (or adjectives) to use with _________ (a particular character in a story or book).

· Be sure everyone can name a word that can substitute for run, said, good, etc. 

· When reviewing or practicing parts of speech, use three rounds to build progressively harder questions. First round, decide if an underlined word in a sentence is a particular part of speech. For example, “The dog is brown. Is brown an adjective?” Second round, students name the particular part of speech in the sentence. For example, “Carrie always forgets to tie her shoes. Which word is the adverb?” Third round, students name a particular part of speech. For example, “Make sure everyone in your group can name a noun.”

· Students can tell where to add capital letters in a given sentence. 

· Before beginning a writing session, review the types of punctuation or capital letters that may be needed. For example, “Make sure everyone in your group can name a place you will need to use a comma when you write your letter.” “What things will you need to capitalize in your letter?”

· Students can review irregular verbs or plural nouns. 

· Use homonyms in sentences. “Make sure everyone in your group can give a sentence for new or knew.”

Word-Webbing
Word-Webbing (or Clustering or Semantic Mapping) is a powerful tool in concept development. 

Each team has a large sheet of butcher paper or chart paper. Each student has a different color pen. 

The main topic is written in the center of the paper in a rectangle. The team members Roundtable once to add subtopics in rectangles around the main topic. Then the team has a free-for-all adding details and making bridges between ideas.

A sample word-web:




IDEAS FOR USING WORD-WEBBING IN LANGUAGE ARTS
· Students can word-web a topic after a hands-on prewriting experience.

· After reading several writings (books, poems, plays, stories) on a theme, students can word-web to begin exploring the connections between writings and the theme.

· After Brainstorming and categorising, students can word-web to create their own version. 

Three-Step Interview and Team interview

Three-Step Interview is a simple concept development structure. It works best in groups of four, but can be adapted to groups of three or larger groups. In Step 1, the students are in pairs; one is the interviewer and the other interviewee. In Step 2, the students reverse roles. In Step 3, the students do a Roundrobin, each team member sharing in turn what they learned from their partner. The content of an interview can be anything. It can be used to have students relate personal experiences, to preview knowledge the student may have about a topic, to help them become personally involved in a topic. 

In a group of three, at each step of the interview, two team members interview the third team member. For larger groups of even numbers, the three steps are the same. For larger groups of odd numbers, two of the students pair and function as one student. 

Team Interview is a variation on Three-Step Interview. In Team Interview, one member of the team sits in the center of the team (or in a designated seat). That person is interviewed by all three of the other team members at the same time. This is especially powerful if the person being interviewed had taken on a role. 
IDEAS FOR USING THREE-STEP INTERVIEW IN LANGUAGE ARTS

· Students can interview each other to find out what background experiences they have that relate to the topic being studied. This can happen just one time or in a series of interviews. For example, in studying about moving and the change in creates: if you could move anywhere you wanted, where would you move? Have you ever moved? What feelings did you have about moving? What were the best and the worst parts of moving?

· Each student shares an experience similar to one that was read about. 
· Students ask, “What do you think the story will be about? What do you think might happen next?”

· Students can role play one of the characters in a book (story).

· Students can share favorite parts of a book (story) – favorite action, favorite character. 

· Students can interview each other on the importance they attach to the elements in a particular book (story). Why was the story set in the country rather than the city? Why do you think the author made Max, the fat boy, such a lovely character?

· The interview can be set to practice a particular grammatical structure. To enhance the study of future tense, “What will you be doing during your vacation?” To enhance the study of adjectives, “Think of your favorite toy or special belonging. Describe it well enough that your partner could draw it.”

· Students can share their writings in a interview structure. This is particularly good when the content is knowledge-based. In Step 3, the Roundrobin, the partners summarize the information that they heard. Thus the whole team can help check the information for accuracy.

· Students can tell a story that they are going to write. 

· Students can share a favorite poem, book, author, story, play.

· Students can retell the story they are studying in preparation for making a story map.

· Students can share one or two vocabulary words that were new to them, their meanings, and their context in the book (story).
· Students can interview each other about the place that computers have in the language arts classroom. 
Think-Pair-Share
Think-Pair-Share offers all students an opportunity to express their response to a question. In a typical classroom, the teacher asks a question, and only one or two students raise their hands to answer. Using Think-Pair-Share, the teacher asks a question, the students think about the answer(s), and then they share their answers with their partners. This allows all students to respond to the question. Students are then invited to share their responses with the whole class.

· Teacher gives students ‘think time’ and directs them to think about the question.

· Following the ‘think time’  students turn to face their partner and share and discuss ideas together. 

· The pair share their ideas with the whole class.
Methods for Sharing with the Whole Class

· Write responses on chart paper. 

· Take quick turns round the class. (Students respond quickly one right after another.)

· Do Stand Up and Share. All students stand up. As each student gives his/her response, he/she sits down. Anyone with a similar response sits down also. Continue until everyone is seated. 

· Turn and share with a student in another group. 

· Light bulb! – The teacher asks students who feel that they have something insightful or important to share. 

IDEAS FOR USING THINK-PAIR-SHARE IN LANGUAGE ARTS

· Students can share an idea for a story they want to write. After input from a variety of prewriting activities, students begin to formulate some of their ideas and share them with a partner.
· Before, during or after reading a literature selection, students can respond to a variety of questions:

What do you think will happen next?

If you were (one of the characters),


What would you do next?

How would you feel?

What do you think the story will be about?

What other way could this story have ended?

· When doing sentence combining activities, students can think about how they would combine the sentences and then share it with a partner. 
Pedagogical purposes

All students are allowed to think about an answer.      

· (help students get meaning from the text, develop comprehension skills and learn to predict.)

Rehearse a response with a partner.

· (learn from each other, equal opportunity to share ideas, high degree of interaction.)

Participate in whole-class sharing.

(Appreciation of others’ thinking, learn from the others. )
Roundtable/Roundrobin
Roundtable and Roundrobin are two-step Cooperative Learning structures. In step one the teacher asks a question with many possible answers and in step two the students respond in turn to make a list of possible answers for the question. In Roundtable, students pass a single sheet of paper and a single pencil around the table to record responses. In Roundrobin, the students orally respond. Team members may assist the one who is responding if help is requested. 

Roundtable and Roundrobin can be used frequently during a lesson format. They can be used to set the focus for the lesson, facilitate guided and independent practice, and help check for understanding.

Variations on Roundtable

Sequential Roundtable is done with one paper and one pencil.

Simultaneous Roundtable is done with two, three, or four papers and pencils. 
Roundtable activity is used to complete a group activity or a project that requires putting together pieces in order. 

Paired Roundtable can be done with partners on each team doing Roundtable. For example, if you were going to compare and contrast sweets and chocolate, one set of partners might be roundtabling words that compare and the other set words that contrast. 

Cautions when using Roundtable / Roundrobin

Be certain students have many responses that they can use. 

Be certain students understand the type of response you are asking for. 

When checking for understanding, include some way of monitoring the students’ responses.

IDEAS FOR USING ROUNDTABLE/ROUNDROBIN IN LANGUAGE ARTS

Sequential

· List facts about an activity, event, field trip, etc. This can be part of prewriting.

· List or tell descriptive words on a topic.

· List words that can be used to replace over used words: run, said, good

· After reading a story, comment on __________.

· List comparisons: as round as _______, as white as ________.

· Roundrobin about a story they just heard.

· List a specific usage function: nouns, verbs, adjectives, statements, exclamations, proper nouns, verbs and past tense forms, etc.

· List ideas about a picture prompt.

· Roundrobin oral storytelling. Each person adds a sentence to the story trying to keep it going as long as possible. 

Simultaneous

· Use a story part at the top of each page: Who? What? When? Where? Why? How?
· List words in a given category: jobs, flowers, foods, etc.

· With a given main idea from a story or experience, students add supporting details.

· Each student creates an opening line for a story. The papers are then sent around roundtable to add to each story. 

· Writing step-by-step ideas for an activity
Jigsaw
There are many forms of Jigsaw that can be used in a variety of ways and for a variety of goals. Jigsaw’s main purpose is to have each team member become responsible for a specific piece of learning, and then to share that piece with his/her teammates.

Partner-Expert Group Jigsaw

Partner-Expert Group Jigsaw, after the curriculum material is divided into four parts and each team member is assigned one part, follows these five steps:

Step 1 – Each student is assigned a like-topic partner from another team.

Step 2 – The partners meet to master the material. 

Step 3 – The partners pair to become an expert group to discuss the material, checking for completeness and agreement.

Step 4 – The partners meet again to prepare and practice the presentation they will make to their teams. 

Step 5 – The teams meet and the members make their presentations.

Within-Team Jigsaw

The simplest form of Jigsaw is Within-Team Jigsaw with three steps.

Step 1 – Each student from a team works independently to master a bit of new material.

Step 2 – Students do a Roundrobin within teams to share their knowledge with their teammates.
Step 3 – There is an assessment of all students.

In Within-Team Jigsaw the students do not work with members of other teams. The students will need help in learning how to master material, to report the material to their teammates, and to tutor teammates for mastery.

IDEAS FOR USING JIGSAW IN LANGAUGE ARTS
· Each team member can be responsible for reading a poem, story, or book on a given theme. After the independent reading is done, the team members can give a summary of the material they read and then discuss similarities and differences in the treatment of the theme and the conclusions they can draw from them. 
· Assign each team member one of these elements from a story map:

Example:


Each team member learns about an element, teaches it to his/her teammates and then the team creates a story map from a story they have read together. 
· Each team member can become a specialist on one of the characters in the book (or story). The team can then create the “next” chapter, a different ending, or a dialogue that is true to the characters in the story, or they can retell the story from a different point of view. 
· When students are going to write using a specific mode of writing, each student can learn a skill necessary for successfully completing that type of writing. 
· Each team member can read a different version of the same story, and then the team can compare and contrast the stories, and discuss the conclusions that can be drawn from the information they have.
· Controversy Jigsaw – Using a story with four interpretations of an ending (for example, “The Lady and the Tiger”), each team member meets with other teams’ members to discuss a different interpretation. The team members return to the teams and discuss the different interpretations they have for the ending of the story.
Think-pad brainstorming
 Teacher announces a topic and sets a time limit.

· Give each student a predetermined number of think-pad slips.

· Students generate as many ideas as they can.

· Each idea gets recorded on a separate think-pad slip.

· Once students use up their own slips, they can help slower teammates generate ideas.

· In teams, students attempt to “cover the table” (spread) with their ideas.

Fan- N- Pick

· Each team of 4 receives a set of cards with questions. One students on the team fans out the question cards and says, “Pick a card, any card!”
· The student to the left of the one fanning the cards picks a card, reads the question out loud, and allows 5 seconds of think time. 
· The student to the left of the reader answers the question.
Pedagogical purposes

All students need to read the question out. 
· (Train students speaking skill, enhance interaction .)

Students need to think about an answer with different reading skills .      

· (get meaning or inferring from the text, develop comprehension skills and learn to predict.)

       e.g. Why is Max getting fatter?

 Students need to infer from the text and picture clues and think of an answer. 

Rehearse a response with a partner.

· (learn from each other, equal opportunity to share ideas, high degree of interaction.)

Source of reference 

Jeanne Stone, Cooperative learning & language arts. San Clemente: Kagan Publishing, 1994.   
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