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Our focus today

*Raise standards in writing

»Integrating both grammar
& skills in Picture Story Writing
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At the Farm (3ERW1/3ERW2 Part 5)

Student Exemplar 5
b ancwwws
on o sunny Saturday morning . We took
a tra'n from the IR Station and
arrived there.

Fust, we went to the farm to .'oolc,
the crops, We saw @t)’
strawberries _and water melons. They qll
looked fresh and tasty.

T]'len we went to the F’ond.There I
saw  two hau&))’ﬂfv children Uf'fDN'H’JJO
Tocks to the ducks and fry mg Lo
hurt them.l ran over and tald them
that their actions were wrong.
They stopped Chrowihg Tocks ot the
birds and apolegized to me.

W'r\cn Mum and Dagl Saw __me
teachirg the other children not
to hure the b\rcls,th‘?.y wolked
over ond praised me for be‘.h\g very

yoyful the whole
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Annotation

»  Student is able to write an interesting story based on pictorial prompts with m:
supporting details (“We took a train from the MTR Station and arrived therc
“They all looked fresh and tasty.”, “I ran over and told them that their actic
were wrong.”) The description is very clear and coherent. A good ending is giy
to the story (1 was very joyful the whole day.”).

»  Student uses a range of vocabulary (“sunny”, “fresh”, “naughty”, “actior
“apologized”, “praised”™), sentence patterns (“There, I saw two naughty child
throwing rocks to the ducks and trying to hurt them.”, “...they walked over :
praised me for being very brave.”) and cohesive devlces (“First”, “The
appropriately.
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Student Exemplar 2

I and Famil}/ 90 tl Wr,\lbr;/ meillod(c%fr.-fho-{;
wh '
. g0 te the bancl I cee the boy and fhe an
Jrhrow stongs dee bucke. [ caid” {Aeu musﬂlrvf
throw stone the bucks in the Pond fother

g0 to the | ab_ré il ® Tf\ev mustrt theaw st
'U\e t)wltsﬁmw: —-ﬂ’te an!qag'm‘ip

Annotation

¥ Student is able to provide a factual account of the story based on the pictures,
with one supporting detail (“I look at the corn, the carrots, the strawberries and
the watermelons...”, “I said “They mustn’t throw stones the bucks in the
Pond.™). The description is quite clear. An ending to the story is provided
(“father go to the pond said “They mustn’t throw stones the bucks beacuse The
buck are cute™).

»  Student uses a small range of vocabulary (“mustn’t”, “cute”), sentence patterns
(“I go to the pond, I see the boy and the gril throw stones the bucks.”) and
cohesive devices (“and”, “because”) fairly appropriately, with some grammatical
(“I and family go to Happy Farm.”, “They mustn’t throw stones the bucks
beacuse The buck are cute) and spelling mistakes (“gril”, “bucks”, “beacuse™).




Speaking Assessment




Markers’ Comment on TSA writing

Students were eager to write and
were able to produce a written task of
80 words in length, but they had

problems with grammar, spelling and
sentence structures.

Literal translation from Chinese was
found in their writing.
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Markers’ Comment on

CIMost students have little

tenses, noun forms, parts
Subject Verb Object (SVO) |

7. Inline 1. what does the word “dream’ mean?

dr

dr

"eam n

1. A perfect or wonderful person or thing
This forest is a dream.’

2. A series of pictures and feelings that happen in the mind during sleep
T had a dream about my grandmother last night.”

‘eam v (pt, pp dreamed or dreamt)

3. To expenence something in your mind while you are sleeping
T dreamed a sirange scene.”

4. To think about something that you want to happen
Peter dreams of one day becoming a spaceman.’
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CIMost students manage to produce relevant
content but not enough elaboration on ideas.
Students fail to write the dialogues in the

pictures correctly. WW@@E@ i @/

OIThe ideas are not so organised (From
sentences to paragraphs, from paragraphs to

essays)




Literature Review

e Weaver (1996, pp. 9) thinks that grammar is best
taught in context. She also suggests that teaching
grammar within the context of students' own writing
is more effective than teaching it in isolation.




Literature Review

* Weaver (1996, pp. 9)

“Teaching grammar in isolation doesn'’t
improve writing...while teaching fewer
things deeply and in the context of
writing holds more promise for long term

gains.’




Questions for thought

e What are the values of teaching picture
story writing?

» What do I expect my students to write?

» What can my students write?
(previous knowledge)

» What input they need?

(grammar, vocabulary, sentence
patterns/starters etc.)




How to improve story writing

1. Adding

Interjection

2. Choosing ‘said’

words

3. Improving
punctuation
use in

dialogue
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/ - A Look at the pictures carefully and write out some useful words besides the "~ t .
pictures. : e T cr

l . Ahi

A student’s WOrK == o SRBIRGRE | /N T D
Students were gsked
to throw some ideas
first individually

", The following words may help you write.

_;a_»,p.gt-ph_o_enix:_ = abig hdl_e und_er. atree Jjumped down the hole
| pushed the door gently. ~ ~ theforest = =~~~ a wizard’s hut -~

- | locked the'phoenix in‘abig cage . - screamed at the wizard ~

— : , - 5 S
Once ‘upon o time trere wos o Gittle girl called _Solly who Wved ™ o beoudiful
k Ca‘%’ﬂel_r\.ﬁm‘._o\ -FOfeqt. She .ho\c\ o pet Pbof\en\-x called oo ._‘\’f\e\) R




writing dialogues

g Brainstorming vocabulary and

~

Sheng Kung Hui Chi |
Activity Sheet :

P.6B Name :
Group :
Picture : 3

Useful words & structures :

Dialogues :




Shared Editing
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Her students’ Group Work
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How to write a story - Big Poster




A student's
work

C. Write the story in about 80 words. i e

The Ittle ainl arnd Yo Phoenx

Onge WPON O Tine there was ol (Tttle Ot caued

Kacen .ho ltved T a beautitul costle near o forest,

She nad o Det'\lvhc’)'er\ﬁ{”cot\féd May May .THQ\) Lere
qgood taendl .
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the bol) {fen down v, G By Q ho\e under o T
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Yow can write wells Your Mm%wWMWrM@

Teacher’'s comment
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3 poapropt !

7 U

AlA



Group editing




Picture 2
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f C. Vvrite the siory in apbout 8V words.
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From an English Panel’s perspective

e Check vertical framework
any cross-level gaps from P. 1- 6

e TSA assessment data serves as feedback to the
school-based curriculum development

e Match the learning skills covered in the Learning
Progressive Framework (LPF)

horizontal and vertical curriculum




Student Work




Language input

e Vocabulary input - both previously and
currently learned

e Sentence starters
e Reading texts input
e Word & Sentence bank Booklet




Language input

e Expanding sentences

* Mind-map

* Improving choice of words/ sentences /
proofreading skills / punctuation/
paragraphing skills

»>throughout the term




Picture writing

e teaching a variety of time markers as often
used in stories, dialogues writing including
punctuation use, use of interjections to
express different feelings of the speakers,
onomatopoeia to make the stories more

lively




e the framework for writing was gradually
constructed and the flow of writing lessons
became smooth and more systematic

» developed some writing skills and techniques
for writing different text types




4 ™
Module Writing Plan

5/9 — Unitl&?2 Vocabulary input - ¢+ Expanding sentences
16/9 Module Writing — Me and both previouslyand  (e.g. John runs. John runs
my friends currently learned quickly. John runs quickly in
Text type: descriptive (adjectives to the playground. John runs
writing describe quickly in the playground
Questions for thought: appearances/-ed because...’
1. What do | expect my adjectives to describe ¢  Mind-map
students to write? feelings/ [*lmproving choice of
2. What can my students comparatives/ words/ sentences /
write?(previous hobbies, proofreading skills /
knowledge) interests/likes/ punctuation/ paragraphing
3. What input they need? dislikes) skills were incorporated
(grammar, vocabulary, ¢ Sentencestarters like  i0the writing packages
sentence patterns/starters ‘Sam wears a ... (size), throughout the term]
etc.) ... (colour), ... thing)/,

‘...is good at..., ‘Il think
he/she is...”, ‘I like him
/ her because...” etc.

¢+ Reading texts input
(e.g. use past
students’ model
writing)

¢+ Students make use of

\ Word & Sentence /
bank Booklet
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Things to note

 focus less on single grammar items

* more aware of the language students
needed in their writing

e more aware of drawing on both students’
previous knowledge and currently learned
language

e introduced to a variety of text-types for
writing




~
Things to note

e different formats and language features
* Ample inputs were needed

e scaffolding students with lists of words, phrases
and sentence starters

e apply in their writing elaboration skKills such as
giving reasons, explaining the procedures, using
dialogues in story writing and expressing feelings
whenever appropriate
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