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Content, Organisation and  

Communication Strategies 

Language  

Pronunciation, Stress, 

Rhythm and Intonation 

Content  

Organisation   

Language and Style 

Speaking Writing 

The outcome statements show the progression in terms of  : 

• Depth of  processing information, ideas and feelings  

• Text complexity 

• Range and application of  strategies 

Reading Listening 

Productive  

skills 

Receptive  

skills 

Underlying principles 
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Weaving speaking and writing 

Oral language development can have an effect 

on writing behaviour, …….  The vocabulary 

and language patterns learnt in speaking 

can be transferred to writing and so vice 

versa. 

 

(Florenz & Hadaway, 1987) 
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Students’ best performance in speaking 
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Students with top score were able to provide a range of  ideas 

relevant to the topics with some elaboration.  They could 

communicate their ideas clearly and readily …… 

 

Students with good speaking skills were able to provide a range 

of  relevant ideas to the topic and elaborate with some details. 

They presented well-organized ideas clearly …… 

 

 

 

P6 student performance in TSA speaking (2010  & 2011) 

Students’ best performance in speaking 
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What is required for speaking? 

Presentation skills 

Pronouncing familiar words comprehensively 

Providing and/or exchanging simple information and 

ideas, and attempting to provide some elaboration with 

the help of  cues 

Using a small range of  vocabulary, sentence 

patterns and cohesive devices to convey simple 

information and ideas fairly appropriately with the 

help of  cues despite some grammatical mistakes 
BC descriptors L4-S-1, L3-S-3, L3-S-4 
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Students’ general performance in writing 
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Use of  simple cohesive devices was evident to make their 

writing coherent.   

Lack of  vocabulary and language patterns was common  

Problems in grammar, spelling and sentence patterns 

Literal translation from Chinese was found, incorrect use of  

language patterns was mostly traceable to L1 interference 

 

 

P6 student performance in TSA writing (2010  & 2011) 

Students’ general performance in writing 
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What is required for writing? 

Writing skills 

Writing and/or responding to simple texts with 

relevant information and ideas with the help of  cues 

Writing simple texts using a small range of  

vocabulary, sentence patterns, cohesive devices 

and verb forms fairly appropriately with the help 

of  cues despite some spelling and grammatical 

mistakes 
BC descriptors: L3-W-3, L3-W-4 
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Students’ writing problems 

• lack of  confidence and incentive to write and 

elaborate ideas might be attributed to the 

limited repertoire of  vocabulary and 

sentence patterns 

• L1 interference is common e.g. She is like to eat 

chocolate.  /  I very want to go Ocean Park. 
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What is identified in CLP 

• students have been too used to answering guided 

questions like comprehension questions 

• pre-writing brainstorming is usually brief 

• lack opportunities to construct sentences on their 

own 

• lack of  using pictorial cues and imagination to 

elaborate ideas 
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Writing task Vocabulary Language  

My Best Friend 

Content 

• Describe your best friend in terms of  look, 

likes and dislikes (adjectives) 

• Tell something about his/her character, 

illustrated with events to justify 

• Tell how you feel about your best friend 

(expression of  feeling) and give reasons why 

you like him/her 

Language  

• Use present tense to talk about your best 

friend’s look, likes and likes 

• Use adjectives and adverbs to describe 

characters and manners 

Organization 

• Use cohesive devices such as ‘because, but, 

and, after’ to link ideas  

• Logical sequence, with expression of  

feelings towards your best friend 

Describe the look 

long/short/straight/curly 

hair 

a long/round face 

long/short legs 

big/small eyes 

 

Adjectives to tell character 

honest/cheerful/helpful/co

nsiderate/clever/smart 

 

Activities 

swimming / jogging / 

stamp-collecting / reading / 

cooking / playing basketball 

/ football 

• Use present tense to talk 

about your best friend  

• Use past tense to talk 

about events that 

happened in the past 

• Use adjectives to 

describe people and 

express feelings 

• Use cohesive devices/ 

connectives to link ideas 

e.g. use ‘because’ to give 

a reason 

• Use ‘ing’ nouns or noun 

phrase to refer to 

activities 
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My Best 
Friend 

His/Her 
appearance 

His /Her likes 
and dislikes 

(e.g. food, 
sports, hobbies, 

activities) 

Why is he/she 
your best friend? 

His/Her 
character 

(elaborate with 
supporting 

details) 



Process of  speaking & writing 

• Speaking component is planned in the pre-writing 

stage to provide sufficient language input for writing – 

e.g. constructing word web, pair/group discussion, 

presentation of  ideas in class  

• Note-taking is encouraged (to cater for the less able 

students, cue cards are given) 

• Proof-reading & peer-editing 
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Stages Process 

Pre-writing  

Speaking 

Generate ideas and discuss in pair or groups  

Present the generated ideas to the class (speaking) 

Build up the vocabulary and sentence patterns with word-web 

Introduce the features and structures of  the text 

While-writing 
Focus and organise ideas before attempting the writing 

Use the vocabulary items and sentence patterns discussed and contributed in 

the pre-writing process (note-taking of  the necessary content in the speaking 

process should be encouraged to develop their independent learning) 

Post-writing 

Speaking 

Peer-correcting or self-editing 

Review and correct the individual writing 

Appreciate the good writing components 
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Common speaking strategies 

• ask for clarification 

• ask someone to repeat something 

• use fillers and conversation maintenance cues (uh-

huk, right, yeah, okay, hm …) 

• use mime and non-verbal expressions 

• get someone’s attention 

• use formulaic expressions 
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What do students need? 

• practise at using L1 strategies, which they don’t 

automatically transfer 

• practise at choosing appropriate language for different 

situations (awareness of  formal and informal langauge) 

• teach students patterns of  real interaction, e.g. turn-

taking skills during discussion 
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PEOPLE ACTIONS OBJECTS PLACE 

Combine words to make a sentence 
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PEOPLE ACTIONS OBJECTS PLACE 

John play football garden 

John plays football in the garden. 

John plays football with Peter in the garden. 

John is playing football with Peter happily in the garden now.  

John played football with Peter happily in the garden last Sunday.  

From words to sentence (expanding) 
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Speaking in the pre-writing stage 

use graphic organisers to 

construct mind map, story web, character traits 

brainstorm ideas 

build up vocabulary e.g adjectives 

sequencing and re-arranging 

21 



Advantages of  using graphic organisers 

• provide students with a different way of  seeing and 

thinking about information 

• remove language barriers (words, grammar) so that students 

can focus on the connections between information 

• help students to generate ideas and see the possibilities 

associated with a topic as the map grows 

• encourage students’ incentive to participate as most 

graphic organisers use short words or phrases, sometimes 

even pictures 
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The framework of  writing 

 
 
CONTENT 
The outcome statements show the progression in terms of  : 

• Complexity of  information and ideas  

• Length of  texts 

• Familiarity of  topics 
 

 ORGANISATION 
The outcome statements show the progression in terms of  : 

• Linkage between ideas within and across paragraphs 

• Overall organisation of  ideas 
 
LANGUAGE 
The outcome statements show the progression in terms of  : 

• Language forms and functions used at different levels of  writing 
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Stages of writing 

copying 

controlled and 
guided  

free writing  
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Common writing tasks 

 

 

       

creative writing 

project work 

caption writing 

independent 

writing 

guided writing 

shared writing 

parallel writing 

dictation 
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Shared writing 

• discuss and share ideas 

• organise discussion points with graphic organisers 

• transform discussion points into sentences, from 

sentences to paragraph 

• use cohesive devices / connectives to sequence and 

structure the text 
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Shared writing in teaching context 

Pre-writing / speaking 
(reading, discussion) 

shared / independent 
writing 

vocabulary building / 
sentence level 
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Build a writing framework 

Letter to 
Mr Ho 

format of  
a letter 

tenses used in 
different 

situations 

paragraph 
writing 

A recount of  
incidents 
happened 

vocabulary 
such as 

adjectives, 
adverbs … 

opening 
and closing 
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language 

language 
organisation 

content 

content 

text types 



Marking of  writing tasks 

• total correction 

• focused marking 

• impression marking 

• peer correction 
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Setting of  writing tasks 

• Writing tasks should be purposeful and 

related to students’ experience and interest 

• Sufficient prior knowledge/understanding to 

help students make links between what they 

already know and what they are learning 

(Wray & Lewis, 1997) 

 33 



nurturing 
English 

language 
learning 

create a non-
threatening 

learning 
atmosphere 

use IT to 
support 

learning e.g. 
multi-medial 

literacy 

provide 
interesting 

and attractive 
learning 
materials 

allocate 
sufficient time 

for reading 
and writing in 

class 

celebrate 
students’ 
success to 

build up their 
incentive 

establish role 
model of  
English 
teachers 
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