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What does research tells us about Hong Kong
students’ reading problems?

 Vocabula ry size: Many weaker students participated have too small a
vocabulary to cope with the TSA reading tests given to them at their P3, P6 and S3 levels.

In the long run, direct, explicit teaching and learning of some high frequency words at
the primary and junior secondary levels will benefit students in their development of
reading abilities.

* Text type knowledge: text type knowledge in many testees was not

always stable. Many of them were not aware of specific functions of the
various structural elements in a text. Many testees often failed to comprehend
the key message in a text.

e Teaching of reading can be organised around

(i) reading skill types, such as scanning, skimming, locating specific information,
gist-getting
(ii) the specific structure of some common text types such as stories and poems
(Anthony KK TONG 2009)
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1.Genre-Specific Reading Practice

Recent research of reading suggests that readers generally
engage in specific reading processes when reading different
kinds of texts.

When reading academic essays, people use sentence by
sentence reading skills such that they can integrate the current
sentence with the previous information they read.

When reading narratives, readers read with knowledge of the
world, do prediction, and are eager to look ahead for the
endings.  (Duke and Roberts 2010 P.74).

Criticism against Genre-Specific practice:

Too much focus on text forms and functions may not bring
impact on comprehension. Growth in comprehension has to be
in combination with interactive literacy events.

(Purcell-Gates, Duke and Martineau 2007)






2.5chool-based Vocabulary T&L Strategies

1. Teach vocabulary explicitly and create linkage between
vocabulary and text

2. Incorporate collocations (Lewis 1998 P.32)

3. Nurture self-learning of vocabulary practice to

encourage student ownership
4. Make vocabulary part of formal assessment in school

S. Increase vocabulary application and retention through

worksheets, daily application and print-rich environment



Key Stage 1: Textbook Vocabulary

Poster Email

Textbook
vocabulary



School-based Vocabulary for
Posters and emails

words or phrases

words or phrases

poster

(n.)

information

(n.)

find out

(v.)

prize

(n.)

join

(v.)

competition

(n.)

contest

(n.)

s before
) (p.)
S winner
) (rn.)
10 champion
) (n.)
11 1" runNnNner-up
i (n.)
1> ticket
’ (n.)
13 contact

(n.)




Vocabulary I\/Iagic Box_‘

Print-rich Environment -



3. Reading Skills and Interaction with Texts

Text Types Reading skills

Poem (KS2) Use of Visualization Skill

Play (KS2) Visualization

Biography (KS2) Understand topic sentences
and supporting details

Poster (KS1) Use of scanning skill

Email (KS1) Understand connection
between ideas

*Poem Alive

*Supported Role Playing

*Group discussion to identify
relevant and irrelevant
supporting details

*Group discussion to find topic
sentences for paragraphs
*Contest to look for info in
various posters

*Presentation of poster info

*Discussion on paragraph ideas
*Body Action
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Teaching of poem and the reading skill
of visualization

Teaching of Visualization skills

Teaching the general
meaning of the poem
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Ways to help students visualize a poem

Creating images in mind through

Use of gestures and body language
Use of props

Use of

Use of facial expressions

Use of sound effects
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Supporting Strong & Weak Groups

Strong Groups

Students take ownership of their learning
*Increases reading aloud opportunities
*Facilitates deeper understanding of text
*Students support one another

;@d@g\rfﬁsspace for teachers’ specific help to individual



Supporting Strong & Weak Groups

*In homogeneous grouping setting:

* teacher gives more time and encouragement for weak
groups

*teacher plays a role in their group
*two students play same role
*teacher reads aloud with them as their role come

*teacher gives instructions on use of gestures/expression
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Building the reading concepts of topic
sentence and supporting details

" Phrases

ord whith covers AN T W
3L ARUEL

Clean windows
sweep the floor

hing-up .
Do the ironing

Do housework

For example, wash
cups and plates

Paragraphs

Eor example

¢ 4o He always gefs
wdent in closs 50 He is the monitor b ys g

xams ys helps
arks in his dictations, fests ond exams. He always heip

and classmates. Everyone likes him very much

;‘ What is the fopic sentence ? ;




Which sentences are
NOT about the Topic Sentence below:

Yang Liwel is my hero.

..........................................................................................................................................................................................................................................................................

-----------------------------------------------------------------------------------------------------------------------------------------------------------------------



Writing & Thinking about Topic Sentence

Yang is hard-working. Yang is good worker. »




Text Deconstruction: Yang Liwei

| in the following classification tree.

/-/"\

/ Top c semenc

/ Supporting detail 1

7

/ Supporting
/ detail 1.2:
! He o\

Aport ing \

f detail 1.1: /\

Apporﬂng

[ detail 2.1:

N ‘-Shn% :‘Q;,."
\vs : /
<O% tardy”
Stper .

i u ng deta ;// S pp orti gdet ail 2: \
\ ot

Topic Sentence:
Yang worked very hard.

Support Detail 1:

At home

i

Support Detail 2:
At the training centre

Detail 1.1:
He practiced
turning very
quickly in a

Detail 1.2:
He slept

without pillows.

chair.

Detall 2:
Yang did not
go to bed
before
midnight
because he
was studying
so hard
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Text Type Specific Knowledge
“ » | ‘_j“‘.%l = Tlme
. People

Purpose

Place

Contact
Person

Date
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Reading skill: Scannmg

Read very quickly to find ideas

Read more posters using the
scanning skill to find

What ....... Purpose
When......Time, Date
Where........ Place

Who.......... People, Contact Person
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Reading Tasks to Cater for Learner Diversity

NG RTINS TTRYTET
Ling Oi Primary School
Christmas Song Singing Contest 2013
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Supporting the Weak Group

Exposure to a number of posters

Touching the word cards

Reading with support from groupmates and teacher
Writing about the information

Speaking about the text



Presenting Information about the Poster

L
Presentation
Hello classmates. I'm going to tell you more about
this poster.
This poster is about_chriStima < Son g ¢ ot est
20(3 (purpose).

It is on \Wed ncso(o\/y, 8™ DE CEMBeR 2 (date) .

It is from ($36 pm To 4+ ' 00 om (time).

Itisat _T;V\ Shuf qu- L Inﬂ (:JI- Pf\i{v]u'r'k,

(place).

For more information, please contact __ v </ 1

(contact person).




Teaching and Learning Emails



Help students to learn different parts of
an email using gestures

*Heac
RecCi

Ing
nient

Send

er

*Opening
‘Body
*Closing
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Reading Skill: Connection between Ideas

GE%: = L
.. I want to go to Sports Camp |
because I'm good at sports. I can | ° |ndependent group

\
play basketball and table tennis. .
You are good at sports too. Do you \

want to go to Sports Camp? We
can play ball games together. 7

Less able group

e Students can get
help from group
members

Does he want to go to Sports Camp? Please ¥

3 He wants to go to Sports Camp.
O He doesn't want to go to Sports Camp.

e Straight-forward
sentences

Can he play the ball games? Is he good at sports?

Please . PR T o, e
B basketball ~fable tennis | ® POS |t|Ve State me ntS
(Ycan / xcan't) (vcan / % can't)

=— 1 { 4
He is ( good at / not good at ) sports. Wlt h d nd
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Reading Skill: Connection between Ideas

M

Group : __4-

TS
.. I don't want to go to Music Camp
because I'm not good at music. I

can't play the piano or the guitar.

Can  you play a musical
instrument? ...

Does he want to go to Music Camp? Please M

O He wants to go to Music Camp.
3 He doesn't want to go to Music Camp.

Can he play the musical instruments? Is he good at

music? Please :

the piano the guitar

(¥ can /:_) (vecan /x can't)

He is ( good at /(not good at') music.

Average Group
* Negative

statements with
‘don’t’

Read a negative
sentence with
‘can’t and ‘or’

Show
understanding of
‘can’t’ and ‘or’
applying to two
activities »



Reading Skill: Connection between Ideas

Group : : L phete] ’i

Chinese Chess Camp _also seems
interesting.(I can play Chinese chess) but
I'm not good at it) T can take classes at |
the camp. How about you? Which camp do

you want to go To.? Y

More able group

 More abstract
thinking “seems
interesting”

Does he want to go to Chinese Chess Camp? Please M

!ZrHeiwcmfs to go to Chinese Chess Camp.
'O He doesn't want to go to Chinese Chess Camp.

* Sentence with
negative and
positive meaning:
‘I can play Chinese

chess but not good
at it

e State reasons

Can he play Chinese chess? Is he good at Chinese

chess? Please ;

Chinese chess

(vcan / x can't)

He is ( good at /(fﬁEf'goodiqﬁ) Chinese chess. |

Reasons for joining Chinese Chess Camp.

1) [ con Inla\{ Chinee _checs
Z)T can  Take clacses ot fhe [‘Am{r).
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Overall understanding of an Email

S.K.H. Tin Shui Wai Ling Oi Primary School 3A Unit 6 Group WS (checklist)

Group No.:

Read the e-mail on P.47 again and answer the following questions.
Tick Hthe correct answers or complete the sentences.

1. Eric wants to go to (You may tick B more than one option )
1 Sports Camp
0 Music Camp

[ Chinese Chess Camp

. (You may tick B more than one option.)

2. Eric can play
O the piano O the guitar
(2 basketball @ table tennis

d Chinese chess

. (You may tick & more than one option.)

3. Eric is good at

(m | épor?s
O music

D’éhinese chess

4. Which camp do you think Eric wants to join?

T think Eric wants to join _gl)_&‘/g Lozp ol

because he _can gh)‘ busketball , fat

Chivese chess .

process

Paragraph by paragraph
support to help less-able
students

*Group reading to support
further understanding

*Teacher support of reading
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4. Cater for Learner Diversity

Homogeneous grouping Heterogeneous grouping
allows more space for teachers ¢ allows less-able students to
to cater for the needs of less- see how the more able
able students students work towards
enables less-able students feel goals
at ease about their ability and * allows students of different
their problems abilities to help each other
enables more-able students to which mirrors real world
excel further as a result of peer communication
influence * enables more-able students
requires more preparation from  to sharpen their leadership,
teachers as tasks are designed offer help to other students
according to students’ abilities and consolidate their
and should lead to better learning

learning impact 33



Reading Skills and Interaction with Texts

Text Types | Reading skills

Poem (KS2) Use of Visualization Skills
Play (KS2) Use of Visualization Skills

Biography (KS2) Understand topic sentences
and supporting details

Poster (KS1) Use of scanning skill

Email (KS1) Understand connection
between ideas

*Poem Alive

*Supported Role Playing

*Group discussion to identify
relevant and irrelevant supporting
details

*Group discussion to find topic
sentences for paragraphs

*Contest to look for info in various
posters
*Presentation of poster info

*Group discussion on paragraph
ideas
*Body Action
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Conclusion

Students need consistent reading input on one kind of genre
over a period of time

Reading skills need to be explicitly taught to students and
they are best learned if they match the appropriate kinds of
text types

Reading lessons can be more motivating and fun to students
if students can be engaged in different kinds of reading
activities

Less-able students need help from multiple perspectives (e.g.
reading, writing, speaking, touching, repetition, peer help,
teachers’ attention and patience )

Students need extensive reading

Eve Chan

School-based Curriculum Development (Primary) Section, EDB
Tel:21584920

Email: evechan@edb.gov.hk
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