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Objectives of today’s sharing 

 To enhance teachers’ understanding of the 

language demands of the secondary English 

Language curriculum  

 To help teachers reflect on the differences and 

similarities between the learning and teaching of 

English in primary and secondary schools 

 To share school-based experiences and 

provide suggestions on what can be done to 

enhance the interface between Key Stage 2 and 

Key Stage 3 in the English Language 

Education  



Run-down 

Part 1 Understanding more about the JS and SS curriculum 

Part 2 Effective strategies to enhance a smooth interface 

Part 3 Example 1: Infusing language arts and non-language 

arts elements into the curriculum 

Part 4  Example 2: Explicit teaching of vocabulary building 

skills and reading skills and strategies   

Part 5 Example 3: Connecting reading and writing 

Part 6 Q & A 



1. What does “NSSC” stand for?  
 
2. What is “HKDSE”?  
 
3. How many elective modules are offered in the senior    
    secondary English Language curriculum? 
 
4. How many elective modules are students required to  
    take? 
 

5. Which of the following is not an elective module  

    of Language Arts?   

A. Poems and songs       B. Films   C. Popular culture 

 

6. Which of the following is not an elective module  

    of Non-Language Arts?  

A.  Grammar   B. Social issues   C. Workplace communication 

Quiz 



NSSC 

KS3 

KS2 

KS1 

Importance of curriculum continuity 

• The curriculum at each key stage is a 

part of the English Language 

curriculum and closely connected to 

one another 

• Knowledge and skills needed for the 

NSSC are already set out in KS1 – 

KS3 

• Progression of skills and knowledge 

across key stages should be ensured 

• Helping students to reach the 

curriculum goals - all teachers have a 

part to play 

 



St. Francis Xavier’s College 

School background:  

 all classes use English as the medium of 
instruction 

 collaborated with EDB 3 years ago 

 aimed to prepare students for the NSSC 

 implemented a reform to revamp the junior 
secondary English Language curriculum 

 



(25%) Part 

(75%) 

Elective 

Part 

 

Compulsory SS3 

SS2 

SS1 

145 hours 

145 hours 

115 hours 

Senior secondary English Language curriculum  



Language Arts Non-Language Arts 

Learning English  
through Drama 

Learning English 
 through Short Stories 

Learning English through  
Poems and Songs 

Learning English through  
Popular Culture 

Learning English through 
 Social Issues 

Learning English  
through Debating 

Learning English through  
Sports Communication 

Learning English through  
Workplace Communication 

Elective Modules 

• Students need to take 3 modules out of 8 --- at 
least 1 module from each group 



Curriculum Framework:  

The Elective Part 

 Helps students extend learning and 
apply learning experiences in a wider 
variety of contexts 

 Adds variety to the language curriculum 

 Caters for learners’ diverse abilities, 
needs and interests 

 

 



Compulsory Part 

Reading/ Writing 

Listening/ Speaking 

Vocabulary 

Text Types 

Grammar Forms & 

Communicative 

Functions 

 

 

 

 

 

Speaking Skills 

Pronunciation 

• stress 

• rhythm & 

intonation 

Relationship between the Compulsory 

and Elective Part 
   Elective Part (Drama module) 

 --Stress & intonation   --Short scene 

--Expression of               writing 

   emotions and            --Production of an 

   feelings                        original script                          

                                         

                                         

 

                        

            

           Dramatised Reading 

 
 

 

Role play / Drama performance 
 

Text Types 

• Dialogues 

• Stories 

 

Extension, application 

and consolidation of 

what has been learned 



HKDSE 

Assessment of the Senior Secondary Curriculum  

Components Details 

Weighting Requirements 

Paper 1 Reading 20% 

Paper 2 Writing 

         Part A 

         Part B (Elective) 

 

10% 

15% 

 

200 words -Topics based on the core part 

400 words - Topics based on the elective 

modules 

Paper 3 Listening & 

Integrated Skills 

30% 

Paper 4 Speaking 10% 

SBA (group discussion 

& presentation)    

         Part A 

         Part B (Elective) 

 

 

7.5% 

7.5% 

 

 

Assessments based on print/non-print 

materials and the elective modules 

External 

Assessment 

Internal 

Assessment 



Demands of the HKDSE:  

Reading skills in KS3 & K4  



Paper 1 - example questions 

• Make inferences based on a poem 

• Relate evidence to conclusions 

• Express ideas using one’s own words 



Understand 

different views 

and attitudes 

Relate 

evidence to 

conclusions 
Identify 

specific details 

Identify main 

ideas and 

summarize key 

points 



Paper 1 – other assessment focuses 

Vocabulary 

Collocation 



What are the implications? 

 Further development of language skills 
and strategies 

 Equipping students with basic 
knowledge and skills to understand, 
interpret, appreciate, analyse and 
respond to a wide range of 
literary and non-literary texts 

 

 



S2 

S3 
Social issues  

 
Debating 

Short stories 
Social issues  
Pop culture 

Poems and 
songs 

Level Main focus 

S1 

Other elective 
elements 

Poems and songs 
Pop culture 

Workplace communication 

Sports communication 

Poems and songs 
drama 

Short stories 
Pop culture 

Social issues 
Sports communication 

Our reform: Infusing language arts and 
non-language arts elements into the JS 
curriculum through curriculum mapping  

• Develop S3 modules  
   through infusing related  
   knowledge and skills 
   into textbook units 

• Develop S2 modules    
   through infusing related 

knowledge skills into 
textbook units            

 

• Develop S1 modules   
   through infusing related 
   knowledge and skills     
   into textbook units 

Focus of work 



S1 

S2 

S3 

Unit  Unit Unit Unit 

Ensure balanced 
development of the four skills 

recommended by the CG 

Refine or develop 
learning activities 

and tasks  

Review 
textbook 
modules 

Identify skills 
and knowledge 
to be developed 

Integrate the 
identified skills & 

knowledge in units 

 Conducting curriculum mapping 



Identified skills and knowledge Suitable learning tasks / activities 





Holistic curriculum planning  

S 3 
 

S 1 

S 2 

 
 
 
 

module 

 
 

 

module 

 
 

 

module 

 
 
 
 

module 
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module 

 
 
 
 

module 

 

 
 

module 

 

 
 

module 

 
 
 
 

module 

 

 
 

module 

 

 
 

module 

Social 
issues / 

Debating 

Poems 
& songs 
/  Short 
stories 

Pop culture  
Short stories 

Social issue 
 

Letter of 

complaint 

Letter of 

advice 
Argumentative 

essay 

Debate  

speech 

Film 
Review 

Short 
story 

Letter to the 
Editor 

Argumentative 
essay 

Short 
Story Poem  Song Poem 

V
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a
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n
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u

ity
  

Horizontal continuity 

framework_updated_knowlegde and skills.doc


 Adverse effects on academic 
performance  

 Emotional problems 

 Behavioural problems 

What will happen if P.6 students are 

not well prepared for moving on to S.1? 



Causes of transition problems from 

primary to secondary schools 

Causes of problems Strategies 

1. Discontinuities in the 

curricula 

1. Ensuring curriculum 

continuity  

2. Adjusting pedagogical 

practices  

3. Fostering literacy skills 

and independent 

learning skills 

2. Discontinuities in 

pedagogical approaches 

3. Inadequate academic 

preparation  

(Galton & Hargreaves, 2002)  

(Anderson et al, 2000) 

 

Planning for transfer needs to 
start in primary schools and 
continue through the secondary 
years (Osborn et al, 2006)  



Strategy 1: Ensuring curriculum continuity 

through planning for Reading Programme  

 Make effective use of Reading Workshops 

 Strike a balance between language arts texts 

and non-language texts 

 Consider students’ future learning needs 

 Prepare students for their new learning through 

infusing the knowledge and skills necessary for 

a smooth transition into the primary curriculum 

 



Reflection: Are these elements included 

in your school-based curriculum? 

Language arts texts  
 Poems  

 Songs 

 Stories 

 Plays 

 Readers (fiction) 

 Comics 

 Fables 

 Biographies  

 

Non-language arts texts 
 News reports 

 Magazine articles 

 Informational reports 

 Fact sheets 

 Readers (non-fiction) 

 Notices 

 Newsletters 

 Expositions 

Basic knowledge 
and skills in 
interpreting, 
appreciating 

and responding 
to literary work 

Basic knowledge 
and skills in 

understanding 
interpreting and 

responding to non-
literary texts   

They can 
be found 

in our 
textbooks! 

What 
knowledge 
and skills 
are taught 

through 
these texts? 



Examples of skills and knowledge 

to be infused in different modules 
 

Texts Skills and knowledge 

Poems and 

songs 

Types of poems: acrostic poem, shape poem, limerick  

Poetic features: metaphor, simile, onomatopoeia, 

personification, alliteration, repetition   

Skills: how to appreciate and respond to poetry and songs    

Stories Elements and features of stories: plot, setting, characters, 

rising actions/problem, climax(the most exciting part), 

resolution/ending, dialogue, speech verbs, moral   

Skills: how to appreciate and analyse stories and write stories 

with a plot structure 

Plays Elements and features of plays: stage directions 

Skills:  the use of intonation to express emotions 

Reader (fiction 

narrative) 

Target reading skills:  making inferences about the characters’ 

feelings and personalities 



Acrostic poems using 
the student’s English name 

Exposing students to a wider variety of poems  
Module on “Myself, 

friends and family” 

Poem using simile 
and rhyme   

Tina Engelbogen 

Poem using 
onomatopoeia  

Source: NETworking: Using Poetry in the English Classroom ,EDB 

 

 

 

 

 

 

 

 

 

Acrostic Poem 

Rhyming poem 



Module on “Growing up/ 

the best job for me” 

I Don't Know What I Want To Be  

 

 

 

 

Repetition - go beyond 

recognizing the poetic feature 

 

 

Guide students to interpret and 

respond to the poet’s feeling 

Module on “Animals”  

Guide students to interpret and 

respond to the poet’s point of view 

Rhyme- go beyond recognizing 

the poetic feature 

 

 

Source: Murphy, M. (1998) Rhythm and Rhyme: One hundred poems for Hong Kong 
English teachers and their students. Hong Kong: The Hong Kong Institute of Education. 

At the Zoo  

 

 

 

 



http://www.ccym.edu.hk/english/Poem/
Web_form1/All_kinds/unknown.htm 
 

Module on “Memorable experiences 

and farewell” 
Listening to the song “All kinds of 
everything remind me of school” 

Drawing on their 
own experience 

Responding to the 
song 

Identifying 
hidden meaning & 
finding evidence  

http://www.ccym.edu.hk/english/Poem/Web_form1/All_kinds/unknown.htm
http://www.ccym.edu.hk/english/Poem/Web_form1/All_kinds/unknown.htm
http://www.ccym.edu.hk/english/Poem/Web_form1/All_kinds/unknown.htm


Understanding story elements 



Does the text 

facilitate the 

teaching of 

story structure?   

Is it interesting 

enough to 

motivate students 

to appreciate and 

respond to it? 

Analysing story structure 



Reinforcing the learning of story elements 
and story structure 

Summarizing important details in their own words  



Helping students understand and 

respond to narrative texts 

 What is the setting? 

 What is the problem facing the characters? 

 Who is your favourite character why? 

 Which character do you dislike most and 

why? 

 Do you like the ending of the story? 

 Can you think of another ending for the 

story? 

 



Junior secondary reading task  
Students 

make 

inferences 

based on 

their reading 

A
p
p
ro

p
ri
a
te

 
A

d
je

c
ti
v
e
s
 

E
v
id

e
n
c
e
 



Making inferences about the 

characters’ personality 

Source 
Evidence 

Personality 
provided 

Design similar 
tasks for 
primary school 
students 



References for infusing language arts 

materials into the curriculum 



Source: The Florida Center for Reading Research (2007) 

Text structure reflection  

http://www.fcrr.org/curriculum/PDF/G4-5/45CPartOne.pdf 



Textbook 6B School example  



Topic: Changes in 
Hong Kong – 
comparing the life 
in Hong Kong now 
and the life in 
Hong Kong 100 
years ago 

Compare and 
contrast text 
structure with a 
sub-topic in 
each paragraph 

Language for 
making 
comparisons   

Integrated 
with the target 
language 

Housing 

Schooling 

Food 

Games What knowledge and 

skills can be developed 

through this text? 



Most children 

today live in 

housing 

estates.  

They have their 

own showers 

and bathrooms. 

They can get hot 

water from the taps. 

Children 

lived in 

village 

houses 100 

years ago. 

They did not have 

showers or baths 

They didn’t have hot 

water from the taps 

Guide students to 
understand a compare 
and contrast text by 
identifying details and 
the main idea 



While 

but 

but 

different 

Guide students to analyse a compare and contrast text 



Identifying the 
features of text types  

Working out the 
meaning of an 
unfamiliar word 

Identifying the 
gist/theme of the text 



P4 

P5 

P6 

Unit  Unit Unit Unit 

Ensure balanced 
development of the four skills 

recommended by the CG 

Refine or develop 
learning activities 

and tasks  

Review 
textbook 
modules 

Identify skills 
and knowledge 
to be developed 

Integrate the identified 
skills & materials  

knowledge in units 

How to conduct curriculum mapping? 

thematic 
links 



Reflection: 

 Strategy 2: 

Adjusting 

pedagogical 

practices 

 

Strategy 3: 

Reinforcing the 

development of 

literary skills and 

independent 

learning  skills 

 What do you focus on 

most when you teach 

vocabulary? 

 Do you teach vocabulary 

building skills to help 

students retrieve and 

retain vocabulary learned 

and become more 

independent learners? 

 



Explicit teaching of vocabulary building skills 

Knowledge of 

word formation 

Knowledge of 

lexical relations 

Recording 

& retaining 

words  

affixation, compounding, blending, 

conversion 

 synonym, antonym,  

homonym, collocation, lexical sets 

Using semantic elaboration, 

collocation and lexical phrases    

(Stockmen, 1997) 

English Language Curriculum and Assessment Guide (Secondary 4-6) 2007 P.147-148 

English Language Curriculum Guide (Primary 1-6) 2004 P.168-170 



Knowledge of word formation 

Affixation  adding prefixes or suffixes to 

base words  

e.g. unfriendly,  

       educator  

Compounding formation of words with two 

or more separate words 

e.g. football  

          

Blending mixing two words together to 

form a new word 

 

e.g. smoke +     

       fog =  smog 

Conversion a word of one part of speech 

converting into a word of 

another part of speech 

e.g. kind         

       kindness 



Knowledge of lexical relations 

Synonyms two words that can be  interchanged in 

a context 
e.g. big and 

large 

Antonyms  two words that express opposing 

concepts 
e.g. cheap, 

expensive 

Homonyms  words which have the same form but 

have completely unrelated meaning 
e.g. she is 

light / turn 

on the light 

Collocation relationship between two words or 

groups of words that often go together 

and form a common expression  

e.g. take 

medicine 

Lexical sets words that belong to a particular group e.g. Fruits: 

watermelon, 

apple 



Vocabulary 

building skills 

Benefits 

 

 

 

Benefits of learning vocabulary 

building skills 

Synonyms, 
antonyms 

• Avoid repeating the use of the same words 

Lexical 
sets 

• Enhance vocabulary retention 

• Use a variety of vocabulary for elaborating ides  

• Write longer and richer texts 

Compounding, 
affixation, 
blending 

• Enhance vocabulary retention 

• Work out the meaning of unknown words by 

recognizing the base word within other words 

 

Teaching of 
vocabulary building 

skills  

Teaching of 
vocabulary 

≠ 



Nouns / Verbs 

 

 

Nouns (people) 

Magician ian Magic 
India, sing, visit, collect, teach, magic, dance, design, sail, 

prison, library, music, actor, write, farm, drive, win, football, play  

Module on “Jobs” Affixation 



Module on “Jobs” Word 
combinations 

about job duties 



Module on “Food” 

Compounding 

Recycling 



Module on “Relationships” 
Retaining:  
Going beyond 
using discreet  
vocabulary 
items 

Word 
associations 

Collocation  

Conversion  



Module on “Free time activities” 

Collocation  

Words associations – 
lexical sets  

I like 

playing 

football 

I like 

playing 

the 

piano 

I like 

playing 

Chinese 

Chess 



Recording and retaining vocabulary 



Recording and retaining vocabulary - KISS 



School example: Infusing vocabulary building skills 

into the curriculum 



Resources 

http://www.edb.gov.hk/en/curriculum-development/kla/eng-edu/references-resources.html 



Reflection 

• Strategy 2: Adjusting 

pedagogical practices 

 

Strategy 3: Reinforcing 

the development of 

literary skills and 

independent learning 

skills 

• What do you focus on 

most when you teach 

reading? 

• Do you equip students 

with reading strategies to 

enable them to become 

independent readers? 



Enhancing the progression of 

reading skills from KS2 to KS3 

 Model the use of reading strategies through 

thinking aloud and provide opportunities for 

learners to apply them during independent 

reading 

 Use a range of guiding questions for 

scaffolding / prompting to facilitate meaning 

making and extend content learning 

 

Source: Enhancing the Interface between Key 
Stages, ELE, CDI, EDB, 26 January 2013 



(Beers, 2003) & (Wilhelm, 2001) 

What is syntax surgery? 

• It is a way to use think-aloud to show 

students how they should interact with the 

text through lifting text and providing written 

marks  

• The teacher shares the thinking process 

explicitly  

 

 
• Students can see and hear the strategies 

and skills of reading as the thinking is 

mapped out on the text 



What is syntax surgery? 

 guide students to interact and reason with the 

text using clues within the text 

 discourage students from relying on the 

dictionary 

 encourage students to think for the answer while 

reading 

 

(McWhorter,1995) 



What is the meaning 

of “descend”? 

Reasoning with the text using contextual 

clues to work out the meaning of unknown 

words 

What happens in the secondary 

school classroom? 



Can the same practice be adopted in 

primary schools? 

What am I going to do while reading?

• You are going to be a detective when finding 
the hints from the passage.

We look forward () and 

backward () when finding 
the hints. 

Sentence The sentence after The sentence before

?

Explanation of syntax surgery  



Explicit teaching of reading skills & 

strategies 

 Planning what to teach: 

 Exploring what reading skills & strategies to 
teach in each unit  

 Planning how to teach:  

 Pre-reading – active reading 

 While-reading – syntax surgery  

 Post-reading – consolidating skills learned or 

building new skills upon the ones learned 

 



How to do syntax surgery? 

 
 Ask the focus questions set 

 

 

 

 

 

 Engage students when they try to give oral 

responses 

 Provide enough wait time 

 Scaffold students’ learning by rephrasing 

questions and giving clues from the text  

 

 

Skills & Strategies Focus questions 

Follow pronoun references What does “this” refer to? 

Guess word meaning Can you replace “extremely” 

with another word? 



Students… 

 can get ideas related to the topic 

 can learn vocabulary and useful expressions 

appropriate to the context 

 can gain a better understanding of how ideas are 

organised in different text structures  

Connecting reading and writing 



 Analyse and deconstruct the reading text in 

terms of content & organization and 

language with students 

 Help students construct their own text using 

what they have uncovered from reading  

 Examples 

 

From reading to writing: 

Common practice in secondary schools 



Text analysis 







• Horizontal and vertical planning of the English 

curriculum to ensure continuity 

• Progression in terms of exposure to various 

types of knowledge and skills 

Implication: Conducting systematic 

curriculum planning 

• Vocabulary    
  building skills 
• Reading skills &  
  strategies 
• Text types 
• Literary features 

KS 1 

KS 2 

KS 3 

NSSC  



Building close ties between schools 

and teachers 

 ‘…primary and secondary schools should collaborate 

closely on goals, learning and teaching methods and 

assessment to ensure smooth continuity from one level 

of school to another…” 

English Language Curriculum Guide (Primary 1 - Secondary 3) 2002 P.26 
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