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A good school-based writing curriculum 

- should ensure smooth transition for students to 

move from one grade to another (Saylor & 

Alexander,1966)

- should enable students to build on what they have 

previously learned and develop essential writing skills 

and strategies progressively from P.1 to P.6

- should promote continuity of experience

- should include specific focuses (writing skills and 

strategies) at each level (P.1-P.6), which  should be 

made known to both teachers and students 

- strategies such as scaffolding and recycling should be 

in place



Vertical framework

Progression of 

knowledge and 

skills

Easy level Difficult level



Use of writing frames

• Writing frames help teachers plan how to 

guide students to use what they have learned

• Writing frames help break down a writing task 
into manageable sections or ‘chunks’ 

• Writing frames enable students to experience
some success in writing and experience the 
writing process



http://www.beta.edugains.ca/newsite/aer2/chapter3/elementarystory/temptoolselem/gradrelease.html

Teaching strategy



Writing 

conventions

� Write from left to right and from top to bottom of 

the page

� Recognise correct spacing of letters, words and 

sentences

� Use capital letters at the beginning of the names 

of people and titles

� Use full stops at the end of sentences

� Form most upper and lower case letters in 

handwriting correctly

Primary 1: Teaching focuses



� Learn how to generate ideas 
and produce sentences

� Learn how to make 
sense of writing frames



� Link up ideas with 
‘and’  and “or”

Modelling: 

paragraphing

Writing a  paragraph 
with support

� Put ideas into sentences

� Use sentences into a paragraph



� Use adjectives to describe 
people or things

� Organize ideas into 
paragraphs 

� Generate ideas with wh
words

Primary 2: Teaching focuses



� Learn how to elaborate ideas and 
provide details - because

Primary Three: Teaching Focuses

Why?

Why?



� Learn how to elaborate ideas 
and provide details - because

like+ing



Sentence making
� Learn how to elaborate 

ideas and provide details 
- because



� Learn how to elaborate 
ideas and provide 
details by using 
comparisons and 
“because”

comparisons reasons 

Primary Four: Teaching Focuses



� Use a wider range of write frames / tables 

to generate and organise ideas� Decide on the 

sequence of content

Primary Five: Teaching Focuses

� Present main ideas and provide 

supporting details� Use a small range of sentence 

structures

� Use a small range of 

adjectives and cohesive 

devices
� Revise and edit



Post-writing: Revising 
and editing

Pre-writing: Revisiting adjectives 
& cohesive devices learned



Primary Six: Teaching Focuses

� Use a wider range of write 

frames to generate and 

organise ideas

� Learn how to present 

main ideas and provide 

supporting details

� Learn how to link ideas 

coherently with a wider 

range of cohesive devices



18

Primary Six: Teaching 

Focuses
� Use a wider range of write frames 

to generate and organize ideas

� Learn how to present supporting 

details through different means



� Use a wider range of 

sentence patterns -

similes  



Preparing students to write 

narratives or recounts with 

the vertical framework

20



Primary 1: Teaching focuses

� Develop an awareness of 
dialogue writing



� Learn how to generate ideas with when, where, who and what in a writing frame

� Learn how to write a paragraph based on a picture

Primary 2: Teaching 
focuses



Primary Three: 

Teaching focuses

� Learn to use story frames to 

generate ideas

� Learn how to elaborate on 

when, where, who and what

� Learn how to elaborate on 

“what happened” (past tense)

� Learn to use dialogues 

What 

happened?
Then



� Write a happy / sad 
ending

http://www.bca.hkeaa.edu.hk/web/Common/res/20

12priPaper/P3Eng/2012_TSA_3ERW2.pdf



Primary Four: 

Teaching focuses

� Use adjectives and 
adverbs to 
describe people 
and actions

�Use a wider range of 

cohesive devices

�Learn techniques to 

write story endings

Word 

bank



� Learn to use story 

frames to plan a story

� Learn how to use a 

wider range of cohesive 

devices

�Learn techniques to write 

interesting endings

Primary Five: Teaching focuses



Content and 

organization

� A new setting: 

clinic

� A lesson 

learned

� Reinforce the 
use of five 
senses

Text analysis



Language and style � Learn how to use a wider range of 

cohesive devices, grammar items 

and sentence structures 



Primary Six: Teaching focuses

� Learn to use dialogues in a wider variety of ways

� Learn how to use a wider range of sentence 

structures appropriately and accurately 

(language and style)

� Plan a story with story structure

� Learn how to link ideas coherently (organisation)



� Use a wider range of speech verbs � Use adverbs in dialogues



� Plan a story using 

story structure

Primary Six: Teaching focuses



Part 2 Teachers’ sharing
Principles and Effective 

Strategies that work



https://www.slideshare.net/cbhuck/success-through-scaffolding/1

Explicit 

teaching / 

Modeling

Practice

Spiral learning



Ms Helen Fung, English Panel Head

Aldrich Bay Government Primary School



Background

� Students’ family support is not strong

� Students have limited exposure to English 

outside the school

� They lack confidence to write a piece of writing

Development focus

14-15 15-16 16-17

P.3 P.2 & P.4 P.5 & P.6



Strategies adopted

� Writing tasks are developed based on the 

themes from the textbooks and the target 

vocabulary, grammar items and sentence 

structures are taken into consideration

� Writing frames are used to develop students’ 

writing skills

� Explicit teaching is crucial 



Modelling writing involves:
� constructing a composition in front of students

� showing them the process of transforming  ideas 

into text

� thinking out loud to demonstrate the many 

kinds of choices and steps involved in composition       

(Dombey, 2013)      

� Teachers’ modelling, shared writing, group 

writing and independent writing are adopted to 

facilitate the teaching and learning of writing 

skills





Quality over quantity 

� Focusing on student learning: moving from 

observing to co-constructing, from co-

constructing to imitating, from imitating to 

practising, and from practising to creating 

� Writing skills intensively taught in 3 pieces of 

writing each term

� Students have other opportunities to write in 

other tasks such as journal and free writing



Primary 3 - the first writing task in the 1st Term



Lesson Clips

� Explain the task requirements 

� Model how to answer the questions in the mind map

� Model how to sequence the ideas in the mind map

� Model how to make choices, e.g. following basic writing  

conventions when writing the e-mail

� Model how to use the ideas in the mind map to write the e-mail

� Model how to put sentences together to complete the e-mail

� Let students practise writing through group writing with 

different roles

� Let students read aloud their writing to reinforce their learning 

� Edit students’ work together and promote peer learning



Step by step scaffolding within a level

• Scaffolding at word / sentence / paragraph 

level

• Establishing links between writing tasks to let 

students build on what they can do and have 

achieved

• Developing students’ writing skills 

progressively instead of teaching isolated 

writing skills



Writing 3
Describing activities

Accuracy at the sentence  level

Describing feelings



Writing 3 Generating ideas to describe pictures 

with wh- question prompts

Learning how to put ideas into 

sentences and connect them 

into a paragraph

Paragraph level



Working on paragraph 

level firstWriting 4 The writing task was designed 
based on the textbook unit

Generating ideas to describe 

what they see from familiar 

pictures and write a short 

story



What students need to learn in the 
unit is taken into consideration

Using the vocabulary, 

grammar items and sentence 

structures learned in the unit

Working on sentence 

level first



Writing 5
From describing

pictures to creating

ideas to write 

themselves

Text level

Describing a day of 

someone:

- The time

- The weather

- What the person 

does at different 

times

- How the person 

feels



Writing 5
Word level: word 

associations

Practice at the sentence level:  

constructing the target sentence 

structures



Writing 5 Paragraph and text level

Generating own ideas based 

on familiar prompts
Practising writing 

paragraphs
Coming up with own ideas



Writing 6

sentence level

word level



Writing 6
Using the same framework to write 

about leisure activities

Recycling the skills 

learned



Impact on teaching and learning

• All teachers use common teaching strategies for 
teaching writing, e.g. modelling, shared 
writing/ group writing before independent 
writing

• Students learn how to write through consistent 
and constant practice 

• Students have gained more confidence and 
motivation in writing

• The non-attempt rate in the exam has dropped



Henry Kwok, English Panel Head
Fung Kai Liu Yun Sum Memorial School

The importance of  recycling 
and scaffolding within a unit



Background

Development focus

14-15 15-16 16-17

P.4 P.5 P.6

Using writing frames from P.1-P.6

� Students lack confidence and motivation in writing

� Learning diversity is acute

� Non-attempt rate in the writing exam was a 

concern, especially among students in KS2



Why recycling and revisiting skills learned?

� Let students revisit the skills and deepen their 

learning experience

� Get students prepared to write more 

confidently (psychologically) 



Scaffolding within a unit

� Scaffolding tasks were designed to prepare 

students for the main writing task 

� They increase students’ confidence and let 

them learn and practise using the target 

vocabulary and sentence structures in a step-

by-step manner



P.5 Module 1 Main Writing Task  



Scaffolding task

Helping students be 

ready to use the 

correct prepositions

Improving 

accuracy at the 

sentence level 



Preparing students 

to write about 

different jobs in a 

more organized 

manner 

Scaffolding task



Providing opportunities 

for students to practise

using the target 

vocabulary, sentence 

structures and skill in a 

controlled manner

Helping students to 

use the target 

grammar item 

“adverbs of frequency”

Scaffolding task



Revisiting the skills of using a mind map: using a short 

paragraph as an example

Before the mini-writing task 

From ideas to 

sentences

The logical 

sequence of ideas 

using numbering 



Imitating Practising

Tasks were built in before the mini-

writing task to provide scaffolding 



Impact

� Always try to let students recycle what they 

have previously learned

� Always scaffold students for the main writing 

tasks through considering what sort of input 

they need in their writing

� Extend the impact to other levels and help 

KS1 students to lay a firm foundation in 

writing



Recycling and revisiting 

vocabulary and skills in 

different contexts

Honing students’ writing 

skills starting from P.1

Writing 1 Writing 2

• Sequencing

• Wh question words and sentence 

patterns, e.g. how old, which class, what 

toys

• Vocabulary: toys, numbers

• From first person – third person 

singular



• Recycling old knowledge, e.g. 

wh question words and toys

Writing 2 Writing 3

• Adding in new language items, 

e.g. colours, adjectives and 

the use of can



• Recycling old knowledge, 

e.g. colours, the use of can 

and adjectives

Writing 3 Writing 4

• Adding in new language items, 

e.g. body features and the 

use of cannot



Before attempting the first writing

• Explicit 

teaching and 

modelling 

were adopted 

in the writing 

process

Writing 1



Me

What is your name?

(My name is Mr Kwok.)

Which class are you in?

(I am in Class 1E.)

How old are you?

(I am  ten years old)



Me

What is your name?

(My name is Mr Kwok.)

Which class are you in?

(I am in Class 1E.)

How old are you?

(I am  ten years old.)

____________________________________________________

____________________________________________________

____________________________________________________

*1

2

3



Revisiting the skills 
- modelling how to 
write about an 
English teacher

Writing 2

Writing 1

From first person 
singular      the third 
person singular



My 
English 
teacher

Who is your English teacher?

(Miss Fong is my English teacher.)

What colour is her dress?

(Her dress is pink.)

How old is she?

(She is twenty years old.)

What colour is her hat?

(Her hat is purple.)

What colour are her shoes?

(Her shoes are blue.)

My name is 
Miss Fong.
I am twenty 
years old.



My English 
teacher

Who is your English teacher?

Miss Fong is my English teacher.

What colour is her dress?

Her dress is pink.

How old is she?

She is twenty years old.

What colour is her hat?

Her hat is purple.

What colour are her shoes?

Her shoes are blue.

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

*1

*2

3 4

5



Mini-writing for students to rehearse writing 



Facilitating purposeful and 

progressive learning 

Ms Eva Yau, English Panel Head

Fanling Public School



Issues identified

� the problem 

of learner 

diversity was 

quite acute

� weak family 

support

� weak 
foundation in 
English

� failed to internalize 

and apply what 

they had learned

� poor writing 

skills



Our development focuses

� To help students develop writing skills 

progressively with reference to the vertical 

framework

� To develop a school-based writing 

curriculum with teaching focuses across 

grade levels

13-14 14-15 15-16 16-17

P.4 P.2 & P.5 P.3 & P.6 P.1 - P.6



Strategies

1. through better scaffolding 

2. through spiral learning

3. through removing scaffolding and increasing 

complexity gradually



Scaffolding
Teaching 

Focus

P.4

Elaboration on 

characters, 

events or 

actions

• Use adjectives to 

describe characters

(feeling and 

personalities)

• Elaborate on actions with 

adverbs and setting.



Using write frames and wh- questions to scaffold 

students to write a paragraph step by step

Paragraphing and 

idea development



Completing a story plot (from 

reading)

Understanding  story structure



Creating interesting endings to stories



Teaching students how to use dialogues

• the use of correct punctuation 

• the use of general and specific 

speech verbs

• the use of adverbs

• the use of correct tenses in 

dialogues 



Helping students to use dialogues with increasing complexity

P.4



Ample practice for students to use dialoguesAmple practice for students to use dialoguesAmple practice for students to use dialoguesAmple practice for students to use dialogues



The use of dialogues - with increasing complexity



The use of present and past tense in dialogues



Timely 

feedback

there      was

lived

Re-reading the 

story



Impact on students’ writing
More able students Less able students

� write > 100 words in 15 mins

� elaborate ideas with supporting 

details

� use adjectives to describe the 

setting, characters, actions/ 

events

� use connectives to connect ideas 

and develop the plot of stories

� use dialogues to express ideas in 

stories with a range of speech 

verbs

� write an interesting ending by 

adding a new character/ action 

or changing the setting (with 

elaboration)

� are willing to write

� express ideas using some 

familiar sentence structures

� use short phrases to express 

feelings in stories.

� use a small range of cohesive 

devices

� write simple dialogues and 

use a small range of speech 

verbs

� write a simple ending/ a new 

ending by adding a new 

character or action



Limitations and constraints

The framework mainly focuses on descriptive 

and narrative writing 

Balanced coverage of text types has been taken 

into consideration

More thought can be given as to how to plan 

and teach persuasive and expository writing 



Some important points to note

The framework is not prescriptive nor          
exhaustive (based on one textbook series) – a 
reference tool 

As students progress, changes need to be made:  

� students should receive less scaffolding and should  
take up more responsibility in the construction 
process

� the writing tasks may need to be modified and           
become less controlled   

� teachers can introduce new writing frames to stretch 
students’ potential or develop new writing skills



Implications

Map out the writing skills with reference to the 

arrangement of vocabulary, grammar and structures in 

the textbooks

Space???? How?

� Integrate the target vocabulary, grammar  and 

structures in the writing tasks with relevant 

textbook units

� Replace assignments without clear focuses with 

meaningful tasks
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