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Language Learning Support Section

Examples of support focuses

Values Education
Life Planning Education

Reading across the

Curriculum (Including in the
Context of STEM/STEAM
Education)

Assessment Literacy Interfacestlzztev;/een Key

Self-directed Learning

Grammar Learning
and Teaching
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Language Learning Support Section

Priority values

Examples of
implementation
strategies

Examples of
cross-curricular
learning areas

Infusing values education into
the school English Language curriculum

. Care for Law- Empath Diligence
ST others abidingness iy =

Respect for National Commitment

Perseverance others Responsibility identity

Learning in English
Language KLA and Life-wide learning
across other KLAs

Whole-school
approach

Media and National Education
Life Education Information Literacy & National Security
Education Education

A 4

Whole-person development of students

A 4

Coping with 215t century challenges



Integrating values education

at cognition, affect and action levels into unit planning

Cognition:

Coghnition Understanding

| To enhance students’ x
. understanding of positive
values and attitudes and skills
“in making moral judgements
< and decisions

- g

Promoting
students’ positive
values and \
attitudes - Action

To provide students with
authentic learning
experiences so that they
know how to put positive
values and attitudes into
practice

Affect
To nurture students’
empathy and positive
aftitudes towards life

A
\u

Language Learning Support Section

Source: Chapter 3A Moral and Civic Education, Basic Education Curriculum Guide (Primary 1-6)



Designing an array of activities inside and outside
the classroom to develop students’ positive values and attitudes

(’jUC// Ze:h?rvw«"

s TS

Including value-laden materials and issues -
in activities in class to foster students’
positive values and attitudes

----- -

Language Learning Support Section

v
Using life-wide and experiential
learning activities to help students
reflect on positive values and attitudes




An example of adopting the life event approach

in unit planning

Unit themes Writing tasks Target values

. Making self-
Making Make a pledge to : . . ..
. . . Commitment improvement: Achieving
improvements realise a resolution .
a resolution

Write an article to give
Be considerate advice on behaving well Care for others
on public transport

How to behave at school
and in public places

Fun with plays Write a story about Handling lost property

Language Learning Support Section

. - I i
(Lost & found) finding a lost bag ntegrity found
Out & about in Write an mterv.le:w Disputes caused by noise
HK report about visits to Respect selllvtiar (o T i
different places in HK
. - N hool
News & events Report an accident Responsibility CL LTSI el LT

accident in North Point

Details of this school-based
practice on LLSS’s website



https://cd1.edb.hkedcity.net/cd/languagesupport/School_Based_Curriculum_Practices/09_Values_Education/03/index.htm

Life Planning Education
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Infusing Life Planning Education into

the school English Language curriculum

Three core elements of Life Planning Education in primary schools

Self-
understanding
and
Development

Enable students to understand their interests, abilities and aspirations

-
Equip students with career-related knowledge and values
(e.g. work ethics, good attitudes needed in the workplace)

o
Engage students in fun activities to help them learn about different study
pathways and workplaces

Language Learning Support Section
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Examples of infusing Life Planning Education elements into the upper

primary English Language curriculum

Level

Content

P6

Module 1 - Fairy Tales ‘Paper Bag Princess’

Final task: Writing a fairy tale

Life planning elements:

1. Qualities to be a writer

2. Gender stereotype of leaders

(i) Discuss the heroine in the story —
Paper bag princess

(ii) Think about if men in general have a
stronger leader figure in the society

(iii) Research for some female leaders
and tell what their jobs are (e.g. ex-
Chancellor of Germany Angela
Merkel, ex-HKSAR Chief Executive
Carrie Lam, Liza Wang Ming-chun
from TVB...)

P5

(RaC)

Inventors
Final task — Creating an invention to solve a
problem in one’s daily life (description;

problem and solution; sequence)

Life planning elements:

Career exploration -

1. Reading biography of famous inventors
(e.g. Thomas Edison, Alexander Graham
Bell) (RaC — General Studies)

2. Discussing qualities to be an inventor
(values education)

Self-understanding & Planning of further

studies -

3. Completing self-reflection on one’s
aspirations for being an inventor and

making plans for being one




Examples of infusing Life Planning Education (LPE) elements into the

upper primary English Language curriculum

Integrating LPE into an RaC project

7. Llife planning education
. * Doing a 5-minute personality 10. Life-wide learning
s 5. Reading test « Parents assessing their
Amazing inventors i Rgodlng texts . MOTChing one’s child’s characteristics
Famous inventors o Biography of Alexander characteristics with those of in a parent-child
S o o oamtor Graham Bell [sequence) an inventor activity (assessment by
o Article on amazing kid » Exploring what one aspires to parents)
English & General Studies inventions (problem and be in the future and making
SDL, e-learning, assessment, SO|UTIO|’1) . p|C|ﬂS for OChieVing that
LWL, VE & LPE o Selected texts from Science A-Z
(extended reading)

2. Self-directed learning + Reading skills
«  Watching videos of famous o Recognising the format and

inventors, amazing inventions and language features of different

the problem and solution text text types 9. Speaking

structure o Following ideas by recognising * Making a video to
« Searching for information about simple fext structures !oreser)’r one's

famous inventors and inventions 8. Writing invention

online «  Writing a description * Providing feedback
. Setting learning goals and makin ) of one's invention to on classmates'’

plans to achieye th 6. C\LG'UGSTGCH[?G“C;" solve an everyday videos (peer

4. Grammar oniOr:SeCn?g? Ics o problem using the assessment)

problem and solution

e Using ‘used for .
9 structure and the

3. Vocabulary + gerund’ to

1. General Studies ° Learning vocabulary

Saying of Wisdom:
Rome was not built

X talk about . grammar items ‘used
« Light, sound & related to materials functions in a day for and 'made of’
electricity and adjectives LT + Reflection on
describing people's Using ‘made characteristics of an
characteristics on of fofalk inventor
Quizlet about materials

Language Learning Support Section




Examples of infusing Life Planning Education elements into the upper

primary English Language curriculum

Students worked as a nutritionist

A. Do vouremember thata nutritionist, Ms. White, introduced a healthy dish in the
YN > 13 magazine? Read her description again.

REME xR %  RAEER N

;;?%i;iifi;%ii;:;: . AERRNLEE TR A healthy dish for everyone!

f.l);;;?ﬁ"»ﬁ%%féi EMEEEAERE Y Steamed Fish on Soft Tofu is good for people of all ages PP e
because it is easy to chew and swallow. We use tofu and fish to
make it. It is a healthy dish because it is not oily. Also, fish and
tofu contain a lot of proteins and minerals. Proteins can help us

2. ERS AR BAMNAMEEHTAANSANSERTR  2¥she build muscles and bones. Minerals can keep our bones strong.

:ﬁit%%\ﬂiéﬂst& A Steamed fish on softtofu is delicioustoo!

uage Learning Support Section

0% 1. What can you find in Ms. White’s description? Write them down in the table below.
N =) 7 =
dsmasetasanner. 8 g0 3. Puttine health
P e Wi T e Gl sood . Uttlng ealt )
hitpsy/funyoutue | 2555 E ~ M - R F R D 1 for:“ edishgoo . . .
.com/watcl I=a, iz ﬁﬁmg” .
F— What igredientsds eating into action at
i O WEEHFE FA ZHE - UMAWER © we use to make the h
EIHHER dish? ome
“’F‘;f;f ? What nutrients does |1 sontains and
- it contain? (nutrient 1) (nutrient2)
ﬂ’iz’g i’f How can the
e nutrients help us? can
HEEEES (nutrient 1)
LT
RERAB?
can
. . . (nutrient 2)
? 1. Designing a healthy dish based How does frfaste?

on people’s needs in order to
2. What tense did she use in the description?
help them O Presenttense
(Lessons co-taught by G.S. and O Pastiense
. O Future tense
English teachers)

La

2. Introducing the dish and promoting
healthy eating
(English lessons)
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Supporting schools in planning Reading across the Curriculum (RaC) and
conducting curriculum mapping to foster inter-disciplinary collaboration

. . General . Visual Physical
Subjects English Studies Mathematics Arts Education

Learning Tasks
outcomes (e.9. theme-based projects, life-wide learning activities)

A school case
- on RaCon

LLSS’s website

Language Learning Support Section


https://cd1.edb.hkedcity.net/cd/languagesupport/sbcp_04_2022_compendium_01.html

Providing teachers with professional input on how to implement and

evaluate RaC projects

Language Learning Support Section




Language Learning Support Section

Infusing STEM/STEAM education into RaC projects
to develop students’ problem solving skills and nurture creativity
and an entrepreneurial spirit

Cole a- =~ :

) ) =
First,use Newspaper G5
to cover Bhe €99

—Difficuities: R EE® %

asw the egg will cmck when T am makina‘b‘ﬂi mode].

<B need & long TiMe to wmake T mPaPer_b“ﬂ‘m
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Promoting assessment literacy

S Effective use of assessment

13,

@ .  (®) Ref

N ety Ine q

‘5 d:wot o ?O‘Ze ( Assessment hOmework pol?g;&
S O udents dive FOR Learning )

5.5) for sty “eeds

(@))

E Promoy

= nforl : ’ e :
3 4ata 10 m‘qc\'\\“g | Stretching students  Teflectis self
Sl s and¥e learning potential & ©arning ppo O
28 \eor™ _achievements ress
cs -

g’ ( Assessment

W AS Learning



Developing teachers’ assessment literacy and nurturing an

assessment-for-learning culture

An example: Giving quality feedback through
writing conferences

1. Teacher read the text with the 2. Teacher guided the student to think about
student. the mistakes made.

RN L

Language Learning Support Section

3. The student tried to think of how the 4. There was constructive discussion
mistakes could be corrected. between the teacher and student.

- Details of this school-based
1 practice on LLSS’s website


https://cd1.edb.hkedcity.net/cd/languagesupport/sbcp_5_02.html

Promoting assessment as learning among students

C °
S An example of a student’s self-reflections
5
m Topic: .| a X
(D e [ (lm KE"J'E’W-ZU,’}]{‘CP? oL
4: Scores: Content ( 3| ) Language ( 3 1) Organization( T )
O o What I did well: \-ef | g s . . . .
= What I did waee Vse difforent  adectiat gie umma, “Use different adjectives to give
= well comments”
>
n | i
What I need to i Ve [ My oell? need Lo improve. 3 ]
SNWRERRREEAN, | selg et T impr “My spelling needs to be improved”
~—  toimprove ‘
-
| -
8 Writing conference with | Yes @ No o
1 teacher:
1 S i fr T can wnté 0 clegue b abputr * *
Y Susgestions | JUCEREOR |- con it e Sarl " e “Tcan write more about the
SUenglh s and  weakpesses of The Tilm 5
= from teacher g i strength and weakness of the film”
>
(@)) Corrections done: Yes o Noao
c
© Re-corrections needed? | Yes & Noo [
—
My goal My goal O A “I need to spell the words more
R i carefully to improve my
weaknesses”
My action i o B i “Read more books”
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Using a conceptual framework to foster self-directed learning (SDL) in

the school English Language curriculum

] Teacher's
Reflection modelling

Autonomy

Teacher's

feedback

. - Selecting
Self-evaluation  Monitoring own learning
learning resources

and self- SRS our
management strategies

Language Learning Support Section

Teacher's

guidance




Supporting teachers in developing students’ SDL capabilities through

promoting:

flipped
learning

quality
homework
design

note-
taking skills

SDL

capabilities

reading to project
learn learning

Language Learning Support Section

assessment as
learning



Language Learning Support Section

An example of infusing SDL into vocabulary learning in KS2

Setting learning goals

Students decide the number of entries to make within the given
period of time in their self-directed vocabulary learning journals and
the target vocabulary building skills they want to practise.

Selecting own learning resources and strategies l

They choose relevant resources, such as the dictionary, the thesaurus
or their extensive reading texts, to use to practise the target

vocabulary building skill they choose.
Monitoring learning progress ‘
They complete their journal entries according to the goals set, review

the new words learnt and demonstrate their learning by explaining the
most interesting word learnt in the given period to an adult for his/her

feedback. ‘
Evaluating learning outcomes

- They reflect on their learning progress and performance with reference
Details of this to their goals set and resources used so that they can do even better in
school-based the next phase of the self-directed vocabulary learning programme.

practice on LLSS’s
website



https://cd1.edb.hkedcity.net/cd/languagesupport/sbcp_07_2022_compendium_06.html

Language Learning Support Section

An example of infusing SDL into vocabulary learning in KS2

% |ldentify the target skills for
self-directed vocabulary
learning, e.g.

« using the dictionary &

thesaurus
- Teach, model and P|Clﬂﬂiﬂg « strategies for recording &
guide students to use re’roin.ing new words
the target skills for self- acquired

directed vocabulary
learning

Let students practise
the skills with their Self-
directed Vocabulary
Learning Journal &
provide feedback for
them

Details of this
school-based
practice on LLSS’s
website

% Include the target skills in
the scheme of work

Learning &

. % Incorporate assessment
teaching "

as/for/of learning into daily
learning & teaching, e.q.

« asking questions on target
skills in lessons & formal
assessments

« awarding bonus marks to
good choice of words in
writing

« oObserving students’
performance in assignments

Assessment


https://cd1.edb.hkedcity.net/cd/languagesupport/sbcp_07_2022_compendium_06.html

Designing different types of tasks that are pitched at students’

linguistic level to develop their SDL capabilities

—{ P1: With teachers’ or parents’
Lel| Vodbuk | Deid ol find at least 5 vocabulary
items related to the topic

atkastS BadREY |0 ) Ansuer qesions

vocsulury items (Toke donein w s ,W‘_“ digSklcRel, |
< b Tem?) comphe seatences. My . AT i)
¥ Proacuns
(Subject. Dbject)

" Vibedese V// P2: Find at least 8 vocabulary

-~ items related to the topic and
sien| wmoed | USe @ table to organise the
mek | 2wl | words learnt on their own

Language Learning Support Section




uonoas oddng Bulures] abenbue]




Language Learning Support Section

Designing a variety of e-learning activities to enhance learning and

teaching and cater for learner diversity

Use of mobile devices to support
interactive learning/peer learning

Incorporating coding into
English learning tasks

Quiziet @R reee rrnay - EEEA ‘

Things In the park

B s

G ‘
& o

@ ya abench

0w

Q
‘e

Z

Terms in this set (6) Original o

Recording dialogues and

1N * d’ . . .
] AirPlaying them in class to
\ ..,  promote peer assessment
c‘@ In Picture 2 on p. 20, Mr Chan and Harry are in the =3

Use of e-tools such as
“Quizlet” to help students
learn new words

Attempting reading
guestions on e-platforms
after class to promote

self-assessment

A school case on e-learning
on LLSS’s website


https://cd1.edb.hkedcity.net/cd/languagesupport/sbcp_8_04.html

Supporting students in evaluating online resources and

developing media and information literacy skills

- - A.Using a search engine to find information
What is a search engine? T some oy, o searh sgna s e
use the right co 5. Althouwd - s
Aseardjmlne isaplatform that he]psyou ::E'dsmbﬂ?‘vlorwehcm Locatlng and acceSS|ng
search a bank of information according to the gt : .
Ciies comanindil ausites’ (oo ressrch st relevant information
Where can we find Chingse W ] A
\ Using a search engine — ————— — o
A search engine Is like a well-trained dog. When | pjumber of —— . Wyo:‘f':d;h":'
you give it the right commands, it can fetch key words/ | Keywords you used ':.:”:“N "\:"‘""". m‘:m
what you want. phroses used (Yer’ or No)
: _

@ Evaluating information in terms of
authority, credibility and current
purpose on the Internet

Think about it!
Z.Motchthe s ¢ OIOWING URL Jomdins w 1416 B4
arganisations they stand for by writing the letters (A, B or €) in the third
Why should we OW read qt least column of the table below.
2 sources to find the information we - S
need on the intemet? The type we can

Language Learning Support Section

URL domains = ANSWer  Types of organisation  tryst least (v one)

1, com A. Government

2. org 8. School or university




Using multimodal texts to actively engage students in learning

English and nurture their creativity

Applying IT skills to
process information

and produce content
creatively

‘Warkihaat & Condeitfing a r b oan dn anding
Pl { ) Clade Dsanes

Yo ard your clremates ore gaing to kelp your schoslmates bam more
about

dif ferent kinds of endorgered osimals. Your teacker will ket pou krow how 1o
degide the ssimal you are going te fecus on

Look for the informatun sbout the amimal from books sr websites ond take
mabag i tha lellowsng talile. Wi will ahara tha wdcoma tion abiest Pha anesal
i e whm

Flams af ipadies

Calowr{e)

Mg egeh i
& wosght -

DHat

Halpitar

Wikich sauntriag)
aiftan you aan
Fimed thes

Language Learning Support Section

Thair pr
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Language Learning Support Section

What is grammar learning and teaching about?

What does it mean?

How is it formed? Meaning

When is it used?
Why is it used?



Language Learning Support Section

How can we teach grammar more effectively?

Adopt the grammar teaching framework to teach grammar:

Diagnostic Comprehensible

Noticing
U

Test Input

Reference: : Lee, F. K. (2016, May 24). Knowledge Transfer Sharing Grammar Teaching Resources for School Teachers [Slides].
The Education University of Hong Kong.
https://www.eduhk.hk/rdo/KnowledgeTransfer/kt_upload/userfiles/Dr%20LEE_PowerPoint.pdf



Teaching flow

-
@) - :
= Diagnostic test
&
&)
n .
S Comprehensible
B input
o
o —
= Noticing
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>
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I Consolidation

Using a systematic grammar teaching framework
and making grammar learning fun for students

Purpose

To check students’ prior knowledge on the
target grammar item - adjust teaching
pace and select relevant teaching materials
To engage students in self-directed and
level-appropriate tasks to get an idea of the
target grammar item

To enable students to work out the form
and meaning and to see how grammar is
used in specific contexts

* To engage students in using the target
structures learnt orally

* Toincrease students’ learning
motivation and make grammar learning
fun

To put the target grammar items learnt in

use in writing

To promote Assessment as Learning by
encouraging students to do self-assessment
to check their understanding of the
grammar items

Example
Theme of the unit: Different Life Experiences
Focus: The teaching perfect tense
Students share with classmates what they
have and have not done in their lives

Students read a level-appropriate biography
with the use of the present perfect tense

a. Sentence level — Students segment present
perfect tense sentences

b. Text level — Students explore the
relationship between the use of the present
perfect tense and the text type

Students set present perfect tense questions
for a real interview with the principal

Students apply the use of the present perfect
tense to write a biography for the principal

Students do both online and paper-and-pencil
self-assessment exercises

2 | A school case on grammar teaching
1 and learning on LLSS’s website



https://cd1.edb.hkedcity.net/cd/languagesupport/sbcp_03_2022_compendium_01.html
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Language Learning Support Section

Enhancing a smooth interface between key stages

Kindergarten

School policies
Key Stage 1 Key Stage 2

PL— — > P2— — > P3 P4 — — > P5 — — -> P6

Parental support

_ Sehool policies
Kev St5ge 3 Key Stage 4

S1— — > S2 — — >3 S4—— > S5 — — > S6

Parental support



Adopting a holistic approach in enhancing a

smooth interface between key stages

Holistic Curriculum English Language

. rriculum
Planning Curssuly
Creating a language-rich environment
RaC (including in Life-wide/
- the context of experiential
School and Cur."culum STEM/STEAM Values learningin
Leadership education) education English

Content in English
Subjects
Curricula

Co-curricular
Activities

Home-school
Cooperation

Language Learning Support Section
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An example of enhancing a smooth interface between KS2 and KS3

by promoting RaC (including in the context of STEM/STEAM education)

Adding elements of RaC (including in the context of STEM/STEAM education)

in units of work
L/T activity

Integrated task

STEM activity

D-'l.SCG\"l efly

Reading materials

P3

Listening and
writing

Bread test

Observation

Home reading
booklets

P4 How to enhance a
smooth interface

Reading, listening Promote integrative

and writing language use
Drink/eggtest - Encourage different
: learning modes
ning
Bro?jjge hase - Increase task
know complexity

Extended reading Increasereading
exposure

G A school case on enhancing a smooth interface
1 between key stages on LLSS’s website


https://cd1.edb.hkedcity.net/cd/languagesupport/sbcp_4_03.html

