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Foreword

2006-2007 has been a very challenging year for language teachers. The introduction of the new language
curricula for primary schools, the injection of various funding and resources into the primary and secondary
sector and the implementation of the curriculum and assessment related reforms in secondary schools have
created both anxieties and opportunities for schools. This year more than 350 primary and secondary schools
have collaborated closely with the Task Force and many of which have attempted to explore innovative ways to
‘embrace’ these challenges.

It is encouraging to find that schools have begun to realise the importance of holistic planning of the school
curriculum, teacher development, and resource deployment. Amid the context of great language teacher
turnover, many principals have chosen curriculum leadership development as a strategy to nurture a critical
mass of potential leaders who would contribute to the long-term and sustainable development of the schools.

Among the various development focuses covered this year, we are delighted to see that some schools have
taken a bold step by attempting such new and difficult areas as effective use of the English Enhancement
Scheme, preparing for the various electives of the New Senior Secondary curriculum at the junior secondary
level, and curriculum leadership development.

To capture the valuable experiences of these schools and to inspire teachers to improve teaching practices
with regard to each unique school context, we have included in this publication the distillation of about 140
practices in the Chinese and English Key Learning Areas. Rather than exemplary practices to be replicated,
these experiences are meant to illustrate the curriculum development process.

This publication is just one platform for sharing and professional enhancement. The Task Force would like
to thank schools and teachers for sharing their school-based experiences with different audiences through
seminars and workshops, web-page (http://resources.emb.gov.hk/cd/languagesupport), Language Matters
(the newsletter of the Task Force) and thematic CD-ROMs which compile school-based learning and teaching
resources and document the learning and teaching processes.

‘The Language Teaching Album: A Collection of School-based Practices 2006-2007" may not be able to
address all your concerns, but is certainly a good companion in times of challenge as it contains a wealth of
experiences crystallised through the collective wisdom and efforts of many language educators.

Task Force on Language Support
Language Learning Support Section
School-based Support Services Office
Education and Manpower Bureau
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- Curriculum leadership development :

its role in the education reform

EARLY RETIREMENT ! ?

Our challenges

Educators, language teachers in particular, are experiencing an era which is characterised by a wave of new
policies and initiatives, frequent changeover of school personnel, keen competition from neighbouring schools,
a strong demand for accountability, availability of abundant resources, etc. These pose great challenges to
our teachers, panel heads / curriculum leaders in particular. The implications of this situation for these middle
managers include:

Do they have the space to
think, plan, act and reflect?

Do they have any say over
what to do and how to
deploy resources?

How can they meet the expectations
of so many parties, including their
fellow colleagues, the principals, the
parents and the students?

How can they cope with so
many tasks arising from the
policies and initiatives?

Creating space
To be able to cope with the challenges, space is a fundamental consideration. First and foremost is the
liberation of the mind. It involves an open, receptive and reflective attitude which enables the teacher to make
choices on what to do, to set priorities, to accept new and creative ideas and to discard old and ineffective
ways of doing things. To realise these thoughts, time has to be created for teachers to work out strategic
plans, to procure the necessary resources, to build up a collaborative and professional working team, to review
their work and to celebrate their achievements. Below are some of the qualities and skills which we find quite
common among those successful leaders we work with.
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Changing mindset and attitude

Positive thinking

Have you heard of something like this before: “TSA results and students’ attainment in open examinations
have often been used to judge my performance. | feel bad especially when there are factors which are beyond
my influence, e.g. intake of students, insufficient family support, etc. | don't feel | am powerful enough to
cope with so many changes...” To take this situation in a more positive light, what one can do is to read
beyond these exam data and discover problems relating to the students themselves, design of the curriculum,
teaching methods, teaching materials, etc. Tackle those which are within our influence. Positive thinking can

be ‘contagious’. Curriculum leaders’ attitude has a profound influence on panel members.

Viewing things from different perspectives

Curriculum leaders need to take multiple perspectives into account, including that of the principal, the panel
teachers, parents, the public and students. What are the characteristics and needs of the students? What are
the possible reactions of the colleagues as a result of their concerns / worries and what are their professional
development needs? What are the expectations of the parents and what has to be done if there are different
degrees of support from them? What are the concerns of the principal and how can we elicit his / her support
for our work? What do the curriculum leaders, as panel heads, want to achieve? The more perspectives they
take on, the more likely is their proposed initiative to stand up, as they can better prepare for those needs and
concerns.

Strengthening leadership and management skills

Holistic and long-term planning

Many teachers complain that they have been working very hard on numerous tasks. They are happy to see the
immediate results. Yet, there are still many focuses to work on, how can they afford the time? The key issue
is why they are doing a particular task. What has this to do with the other focuses and what has this year’s
work to do with that of the following year? It is often this lack of coherence and continuity in their planning
that leads to maximum workload and yet minimum impact. What they need is a strategic direction with clear
priorities and a stage by stage implementation plan!

Human resource development and deployment

People are always the most important asset. People-oriented leaders put due emphasis on the professional
development of their panel members. They provide a platform for the trained teachers to share their learning
with other teachers (creating a critical mass of professional staff and promoting a sharing culture at school)
and to apply their learning in related tasks (connecting individual learning with the development of the panel /
school). Through enlarging the talent pool, there is a higher chance for schools to withstand the pressure of
high teacher turnover and to sustain the impact of their work.

Insights from school practices

Though different schools have different contexts, we are able to gain useful insights into the strategies
curriculum leaders have employed to minimise workload and maximise the impact of the curriculum reform.
The following are particularly relevant to the implementation of the new language curricula at the primary level
and preparation for the New Senior Secondary (NSS) curriculum at the junior secondary level.



1. Integrating different reform measures into the curriculum plan
Instead of allocating extra time to implement the School-based Assessment (SBA) and practise for Territory-
wide System Assessment (TSA), schools have infused the objectives, the skills and the testing formats of
these assessments into the modular design. Hence, assessment has become an integral part of the learning
and teaching cycle.

2. Early planning
Many secondary schools have started to prepare their students for the NSS curriculum at the junior
secondary level. They analysed the knowledge, skills and attitudes and values embodied in the core part and
the elective modules of the NSS curriculum and infused them into the junior form curriculum. This enables
a smooth transition and reduces the pressure of both teachers and students when they reach the next key
stage.

3. Effective use of resources
Schools have made profitable use of the Specialised Teaching provision and the English Enhancement Grant
to create space for the teachers to work on curriculum development, resource development and teacher
development. Increasing numbers of schools have tapped into senior form students to conduct cross-age
tutoring programmes, relieving teachers’ workload and maximising students’ learning opportunities.

4. Strategic capacity building plan
Some proactive panel heads / curriculum leaders have participated actively in different networks organised
by the EMB and brought their learning back to school. Through sharing and application of their learning,
they have successfully connected personal learning with the development of the panel. In alignment with
the future deployment plan, panel members have strategically been allocated to participate in different NSS
professional development programmes.

5. Fostering a reflective culture
There has been an increasing use of data obtained from TSA / open examinations, lesson observation and
students’ work to promote a deeper understanding into the learning and teaching process; and use of
quality feedback to improve the curriculum, instructions and students’ performance. Very often, this kind of
reflection has been done on a group basis and has led to a switch from perceiving the use of such data as a
threat to a means for professional development.

6. Fostering a collaborative culture
We have seen different purposes and patterns of collaboration. For instance, in handling the teaching of
Integrated Skills in the Chinese Language exam, teachers from a number of schools collaborated to develop
learning and teaching resources and shared ideas in teaching this new and difficult paper. In handling
the Reading Workshops, teachers within the school collaborated to develop a curriculum which ties the
workshops to the General English Programme. In both cases, collaboration, apart from relieving workload,
has led to the generation of resources, knowledge and experience.

A final word

This year, the Task Force has put greater emphasis on developing curriculum leadership among teachers that
we collaborate with. Irrespective of the language focuses chosen as entry points to take forward the education
reform, we are delighted to see a change in the mindset and attitude of the curriculum leaders and have
equipped them with the necessary management and leadership skills. By doing so, space has been created for
them to work towards personal growth and panel development. Though the curriculum leaders we work with
are not Supermen, they have demonstrated a Superman spirit!

1
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rriculum leaders and planning for suc

This year we have worked with almost 150 schools and it has been difficult to choose cases to present in this
compendium. In the end, we chose schools which have dealt in some special way with the concerns that
all of us have to face at the moment — the New Senior Secondary (NSS) academic structure, School-based
Assessment (SBA), the new Certificate Examination and the Territory-wide System Assessment (TSA).

The TSA is showing us where we can do better, but how do we go about adjusting our school-based
curriculum? Reading workshops are becoming an accepted part of teaching literacy, but how do we integrate
them with the General English curriculum? Misconceptions abound about the nature of the new HKCEE,
as seen in our local English language newspapers. So what do we need to do to get it right? How can we
prepare weak readers for SBA? The NSS is approaching. How can we prepare students and when do we
start? And with so many more students going through to the Hong Kong Diploma of Secondary Education
Examination (HKDSE) there will be a much wider range of students sitting for the exam. How can we cater for
such learner diversity?

This album contains examples of what some schools have been doing to tackle these issues. So let's have a
look at what these schools have done.

Using different kinds of resources effectively is an efficient way to plan the curriculum and improve learning
and teaching whether it be financial resources (5.1) or resources within the school — collaboration with teachers
of other subjects and linking experiences inside and outside the classroom - (5.2 & 5.3) which can be used to
best advantage. At times it's good to think outside the square and work with other schools and both sides
benefit (5.4).

If you haven't given much thought to the NSS yet, then perhaps the experiences of some schools will give
some food for thought. It is important not to leave it too late to start preparing students for the demands of
the new curriculum and a number of schools have started preparing their junior form students by working on
the kinds of skills required (5.5 & 5.6). Others have started by integrating language arts and non-language arts
elements into the junior curriculum (5.7 & 5.8) and even by using the English Enhancement Grant to create
space for planning (5.9).

Most teachers see the benefit of using language arts to expose their students to a wider variety of text types
than are available in standard textbooks. That students are familiar with different text types is important not
only for the NSS but also the TSA. Poems (5.10 & 5.11), songs and drama (5.12) or stories (5.10 & 5.13) can
not only present a variety of language forms to students but can also improve motivation. Because of this
variety of texts, and the range of possibilities for exploiting them, materials can be selected to suit a very broad
range of abilities to cater for learner diversity. But more about learner diversity later.

Reading is an area both primary and secondary teachers are concerned about. While reading workshops
are becoming common in primary schools, the teaching of reading is often neglected at the secondary level.
One school has tried to overcome this neglect (5.14) through the explicit teaching of reading strategies.
Other schools concentrate on experience sharing in the post reading stage (5.15) and yet another has given
secondary students a reason to write by encouraging them to read their stories to primary students (5.16).
Both primary and secondary students gain from the experience.



Assessment for learning rather than assessment of learning is often discussed, but how can it actually
be implemented? Formal assessment like the TSA provides valuable data for planning and adapting the
curriculum (5.17) but assessment for learning can also be integrated seamlessly into the learning process
to provide valuable feedback (5.18). In another school teachers have worked together to improve both
questioning and feedback techniques (5.19). Rather than an add-on, assessment needs to be an integral part
of the learning process.

The TSA results show us that learner diversity increases as students move through each key stage. Naturally
with more students going through to the Diploma of Education, secondary teachers will need to seek ways
of catering for a wide range of abilities. This can be achieved through careful planning and tailoring for
the curriculum (5.20), through using a range of texts suitable for different ability levels (5.21) and adopting
strategies to suit learners with special needs (5.22).

What is common to all these cases is careful planning and use of different kinds of resources. Planning
involves much more than working out the flow of a unit of work. Planning needs to occur across one level —
horizontal planning — to engage all students weak or strong and cater for different styles of learning and the
readiness of the students. Good vertical planning across levels seeks to ensure a progression of knowledge and
skills through forms so that, as students move from one key stage to the next, the progression is as seamless as
possible.

However such planning does not simply happen — it needs to be carried forward by curriculum leaders within
the school. Curriculum leaders in turn need support from school management and also space to be able to
plan and implement changes to the curriculum. Through collaboration, English panel members can ease the
workload and share their different expertise. Teachers in the panel need to be equipped with the skills needed,
so a staged professional development plan is essential. Trying to implement changes without the requisite
skills is doomed to failure. Successful curriculum planning needs leadership, commitment and, above all, a
willingness to reflect on what is happening in the classroom and flexibility to adapt to the changing needs of
students. Hopefully, our case studies will help you a long way towards being a better curriculum leader.

13
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