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Supporting transition across key stages

Overview

Supporting transition as a major challenge for schools

Promoting progression across key stages (KS) is one major challenge for schools in Hong 

Kong. Teachers not only have to help students adjust to a new learning environment when 

they change from a primary school to study at a secondary school, but most importantly 

they also have to ensure that their students acquire the necessary knowledge and skills at 

each key stage to cope with the requirements and expectations of the next.  There has been 

considerable discussion among teachers on how best to respond to this challenge. The 

following table shows teachers’ major concerns about how to support students’ acquisition 

of knowledge and skills to ensure better transition across KS, and the coping strategies that 

some of our collaborating schools have adopted:

Teachers’ major concern Schools’ coping strategy

How to plan the school-based curriculum to support 

progression across KS?

Planning the curriculum holistically to make vertical 

and horizontal alignment

How to help students at KS2 build a fi rm foundation 

to prepare for the curriculum at KS3?

Developing essential knowledge and integrated skills 

in a progressive manner at KS2

How to prepare students at KS3 to meet the 

challenges at KS4? 

Developing a broad knowledge base and critical 

thinking at KS3 to prepare students for KS4

How to identify students’ learning gaps to support 

transition across key stages?

Making effective use of data and appropriate tools 

to identify students’ learning gaps  

Planning the curriculum holistically to make vertical and horizontal alignment

The English Language curricula for KS1-4 are closely connected and should be viewed as one coherent English 

Language curriculum.  To ensure vertical and horizontal curriculum alignment, it is necessary for teachers to 

plan the school-based curriculum holistically by making reference to key knowledge and skills that students 

are expected to learn at each level and across levels.  All cases in this part are about how to make coherent 

links among the curricula at different KS.  Two primary school cases 5.10 and 5.11 are included to show how 

teachers plan the curriculum strategically by using non-fi ction texts and integrated skills as entry points to meet 

the increasing demands on students’ language profi ciency and skills at secondary level.  There are also two 

secondary school cases 5.12 and 5.13 to illustrate how teachers at KS3 have integrated knowledge and skills 

of the elective modules into the junior secondary curriculum to develop students’ interest in learning elective 

modules when studying at senior secondary level.

Developing essential knowledge and integrated skills in a progressive manner at KS2

To prepare students at KS2 for the secondary curriculum well, primary teachers need to be aware of the 

major changes occurring in secondary schools such as the introduction of the Elective Part and School-based 

Assessment at KS4 and the fi ne-tuning of the medium of instruction.  Because of such changes, secondary 

KS1

KS2

KS3

KS4
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students make use of more non-fi ction texts not only in English lessons but also in content subject lessons in 

which English is used as the medium of instruction.  Case 5.10 explains how primary teachers respond to such 

challenges by encouraging students at KS2 to read and write more non-fi ction texts, and teaching different 

information and procedural texts explicitly.  Case 5.11 shows that in order to help students at KS2 develop 

the key language skills needed to succeed at KS3, it is necessary for them to learn not only isolated language 

skills well but also integrated language skills in a systematic and progressive manner to build a fi rm language 

foundation.

Developing a broad knowledge base and critical thinking at KS3 to prepare students for KS4

The transition from KS3 to KS4 is very challenging for junior form students since a broad knowledge base and 

critical thinking skills are needed for them to handle different complex language tasks at KS4.  Leaving it until 

KS4 to introduce such knowledge and skills would be too late.  It is advisable for teachers to increase junior 

form students’ exposure to a greater variety of authentic texts and widen their knowledge about the world 

through extensive reading.  Encouraging KS3 students to read more critically and justifying their opinions 

with reasons and evidence will also help them develop the knowledge and critical thinking required to tackle 

sophisticated language tasks at KS4.  Case 5.12 shows how teachers have made use of newspapers and 

magazines to broaden S2 students’ knowledge of the world, help them lay a strong foundation for studying 

the Social Issues elective module and Liberal Studies at KS4, and develop their critical reading skills.  Case 5.13 

illustrates how teachers have introduced some key knowledge and skills of the elective modules at KS3 in a 

progressive manner to support a smooth interface between KS3 and KS4.  

Making effective use of data to identify students’ learning gaps

Narrowing the learning gap of the relatively weaker students and stretching the more able students are 

teachers’ key concerns.  Relevant data such as students’ results in the Territory-wide System Assessment, 

internal assessments and their performance in class can help teachers identify students’ strengths and 

weaknesses and work out appropriate support measures. Tools such as the Learning Progression Framework 

and Basic Competency Descriptors enable teachers to set reasonable expectations for students with different 

language abilities and strengths and weaknesses identifi ed.  Case 5.10 shows how teachers have made use 

of pre- and post-tests to monitor students’ progress and use formative assessments to help students to make 

improvement in writing non-fi ction texts.

To be able to support students to progress smoothly across different KS, panel heads and coordinators should 

be well acquainted with the linguistic and cognitive demands on students in learning English and using English 

to learn and fully understand the diverse needs of their students.  In planning the school-based curriculum, 

they need to go beyond focusing on the learning objectives and targets of the level and the class they teach, 

and look into what students are expected to learn across years and in different Key Learning Areas.  

Last but not least, it is crucial that schools adopt a whole-school approach to facilitating transition across key 

stages.  Devising a clear school-based language policy to promote and improve progression across key stages 

is a pivotal task for curriculum leaders.  If curriculum leaders can take a broader perspective about the school 

curriculum and student learning, the transition between key stages is likely to be smoother. 
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Promoting the teaching of non-fiction texts in KS2 so as to 
help students meet the challenge in secondary education

Background

The curriculum at secondary level presents a great challenge to many primary students both cognitively and 

linguistically.  In learning English and using English to learn different content subjects, students will have to 

comprehend, analyse and synthesise an enormous amount of information on a variety of topics, presented 

in different formats. They will also have to demonstrate their understanding and knowledge through writing.  

Yet, in practice, there is a great gap in the school-based English curriculum in many primary schools, as much 

emphasis has been placed on the teaching of fi ction texts which are mostly in the form of stories.

To help their students achieve a smooth transition to study at secondary level, teachers at Shun Tak Fraternal 

Association Ho Yat Tung Primary School and Toi Shan Association Primary School conducted a research and 

development project to explore how their P4 students could be better supported to read and write non-fi ction 

texts for academic purposes. 

Level

P4

Strategies used

1. Selecting developmentally appropriate non-fi ction texts

Different non-fi ction texts were chosen from the textbook units and they were planned and taught explicitly 

to students.  Students were guided to gather relevant information from the texts so that they could proceed 

to respond to them by writing.  Students were taught to write letters, procedural texts and brochures/ 

leaflets to respond to the texts they read, as P4 students should be able to handle the writing of these 

common text types. 

2. Providing the necessary scaffolding to help students cope with the linguistic and cognitive 

demands of the texts

In dealing with all the non-fi ction texts in different units, teachers emphasised the following in the teaching 

process:

reading stage

fiction texts in response to the texts they had read
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3. Building in different types of assessment to monitor students’ learning progress

 (i) Pre- and post-tests on reading

  A pre-test and a post-test were used to keep track of students’ learning progress in reading non-fi ction 

texts.  At the beginning of the school year, students were asked to read four non-fi ction texts: a content 

page, a poster, a letter and a leafl et.  The questions were set to test students’ knowledge of text types, 

vocabulary, text structures and reading skills.  At the end of the school year, a post-test was administered 

which was identical to the pre-test.

 (ii) Formative writing assessment

  Students’ writing was assessed formatively.  Students were taught to write three selected text types 

which were:

  (a) informal letter

  (b) procedural text

  (c) leafl et/brochure

  Students’ writing was marked with a standardised marking scheme which allowed teachers to have more 

detailed information about how students performed in the areas of content, language and organisation.  

Nine pieces of work: three from the higher ability group (3H), three from the average group (3M), and 

three from the lower ability group (3L), were selected from each class for data analysis.

What happened

Case 1

The following example shows how the textbook unit “Old Hong Kong” was planned and taught in Shun Tak 

Fraternal Association Ho Yat Tung Primary School.  Students were taught to read a blog and other non-fi ction 

texts for collecting information about old Hong Kong.  They then wrote a reply letter to share the information 

with a friend. 

Task Teaching in action Objective

1. Introduce target 

vocabulary about 

different aspects of old 

Hong Kong using pictures

  

Provide suffi cient vocabulary input 

for students and encourage them 

to use the target vocabulary items 

when they do the writing
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Task Teaching in action Objective

2. Introduce the writing 

topic to students and 

help them identify:

 (i) what text type they 

need to write

 (ii) why they need to 

write the text

 (iii) who the readers are 

purpose of learning the key 

vocabulary and sentence 

patterns 

end product is expected from 

them at the end of a unit

and use information collected 

from reading, listening and other 

sources to complete the task

3. Teach students how to 

read a blog features and text structure of a 

blog

specific information and locating 

key words about old Hong Kong 

from the blog

blog using a mind map

4. (i) Incorporate a 

listening task into the 

unit so as to enable 

students to find 

relevant information 

for their writing from 

other sources 

 (ii) Recommend books 

and websites for 

students to do 

extensive reading on 

the same topic

 (iii) Encourage students 

to interview other 

people to gather 

more information 

about the topic 

information about the topic 

from different sources so as to 

help them enrich their ideas for 

writing
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Task Teaching in action Objective

5. Do shared writing in class 

so that students can see 

how to construct the 

first paragraph of the 

letter using information 

collected in the pre-tasks 

text features and text structures 

so that they can use appropriate 

formats, conventions and 

language features in writing

the sequence of the content 

and present information using 

target vocabulary and language 

structures

doing group writing or individual 

writing 

6. Conduct error analysis, 

peer editing and 

self-assessment

content, language and 

organisation of their writing

Case 2

Toi Shan Association Primary School contributed another example of teaching non-fi ction.  Teachers designed a 

task-based thematic unit learning booklet (the booklet) to enable students to take charge of their own learning 

so as to promote independent learning.  Materials from the booklet and textbook were used as teaching and 

learning resources for helping students write non-fi ction texts.  Teachers made use of the booklet as a tool 

to support students’ language development in a progressive manner.  Internal sharing was done to share the 

experience with all English panel members.  The table on the next page shows one of the units, “Finding Your 

Way Around”, that teachers worked on this year:
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Task Teaching in Action Objective

1. Vocabulary building 

the topic and went through 

the vocabulary about different 

places/shops and directions 

with pictures

make sentences using the 

vocabulary learned in the 

booklet

spelling of new words more 

efficiently through using a 

spelling practice called “Look, 

Spell and Think, Cover, Write, 

Check” from the booklet for 

every unit

to remember new vocabulary 

items in isolation and retain 

them as passive vocabulary, 

but also to put them to use 

by including them in familiar 

sentence patterns

2. Reading

to read and asked them to 

do while- and post- reading 

exercises in order to apply the 

vocabulary about places and 

giving directions

non-fiction texts (maps)

a map

3. Language Focus

directions

language items in context 

about position

  e.g. The bank is next to

    the post office.

 (ii) Asking and giving 

directions

  e.g 1. Where can I find a

    bakery?

  e.g 2. Go out of the

   hotel, and turn 

   right.

to give directions

  e.g. First, next, then…

support to write non-fiction 

texts

many concrete and precise 

examples of how to use the 

language items

material taught in the lesson 

after class using the grammar 

notes section in the booklet. 

These notes were presented 

in a simple and clear way

learning ownership and help 

foster independent learning

after each language focus to 

consolidate students’ learning
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Task Teaching in action Objective

4. Integrated task:

Pre-task 1

Listening to a dialogue between a 

son and a mother and completing a 

shopping list

Pre-task 2: 

Drawing a shopping route

designed to allow students to 

apply all knowledge learned 

from the previous lessons.

were asked to listen to a 

conversation between a son 

and a mother.  Then, they had 

to complete a shopping list. 

asked to draw a route for 

the shopping trip with the 

information from Pre-task 1.

platform to apply integrated 

skills

more non-fiction text type: 

shopping list

the items learned in the unit 

when completing the task

more than one language skill 

at a time in each pre-task

more advanced language 

users by doing an integrated 

task

ability to understand, analyse 

and synthesise information 

from texts, which they will 

need in the study of both 

English and content subjects 

at secondary level

Main task: 

Writing a description of the 

shopping route sequencing words to give 

directions, e.g. first, next, 

then.  They also had to use 

the vocabulary about different 

places/shops as well as the 

things to buy.

organise all the information 

from Pre-tasks 1 and 2 to 

complete this writing task.
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Impact

On students

1. Reading performance 

Students’ knowledge of vocabulary building skills, text type recognition, knowledge structures and target 

reading skills was tested in the reading pre- and post-tests.  They were also tested on whether they could 

obtain relevant information from multiple texts.  189 students from the two schools participated in the tests 

and the fi ndings were as follows:

 (a) Vocabulary building skills 

Students showed improvement in all the vocabulary building skills tested.  Students made the most 

significant improvement in using compounding, followed by antonyms. Students’ understanding of 

lexical sets was also improved.  With explicit teaching of vocabulary building skills, students learned 

the concept of word formation and word association skills.  They also learned some strategies to tackle 

unfamiliar words. 

 (b) Reading skills 

Students showed improvement in text type recognition.  They recognised letters best.  The results 

indicated that students were more aware of the features of different text types. They could also master 

various reading skills such as locating specific information, making inferences, identifying key words 

and skimming for the gist better.  When students were required to comprehend two different texts 

simultaneously, they found it more diffi cult to do it independently.  They needed guidance and assistance 

to do such a task.  

As shown in the post-test analysis, students successfully demonstrated various reading skills related to 

non-fi ction materials.  They were becoming more familiar with text types other than stories.  They were 

able to read as well as write the selected non-fi ction texts which they will come across again in KS3.  The 

project prepared them for coping with more complicated non-fi ction texts in their secondary education. 

 (c) Knowledge structures

In terms of the knowledge structures learned, students could locate a “cause and effect” relationship 

from the text.  They could also sequence ideas in the texts. 

2. Writing performance 

The P4 students produced three non-fi ction text types: letters, procedural texts and brochures.  63 pieces of 

student work from two schools were selected for data analysis.  Students were able to obtain a score of 3 

out of 4 for all target non-fi ction text types in terms of content.   The results indicated that students could 

include relevant ideas with suffi cient supporting details, and their ideas were clear and coherent. 

In terms of language, the results showed that most students could use a small range of vocabulary, sentence 

patterns and verb forms fairly appropriately with some or few grammatical and spelling mistakes.  In terms 

of organisation, students did better in writing procedural texts and brochures than in letter writing.  The 

results indicated that students need to know more about how to use connectives to link ideas and organise 

them in paragraphs at text level.  Students were also able to learn text features effectively and they were 

able to apply them in writing different non-fi ction text types.
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On teachers

1. Teachers’ awareness of the teaching of non-fi ction text types was heightened.  They were more motivated 

to plan and design teaching materials to widen students’ exposure to different text types.

2. In planning the school-based curriculum, teachers have realised the importance of incorporating more non-

fi ction texts into the KS2 curriculum so that students can be better prepared for their secondary learning.  

Holistic curriculum planning will be done to ensure a balanced coverage of text types across different levels.

Facilitating factors

1. Awareness of students’ learning gap between KS2 and KS3

With a better understanding of the demands at secondary level, teachers were willing to do more to help 

bridge the gap between KS2 and KS3 so that students could have a smoother transition from primary to 

secondary.  Hence, more emphasis was put on teaching non-fi ction texts in KS2 so that students could be 

better prepared to read them in both English and content subjects at secondary level.

2. Advanced planning

All the teachers in the project had a common goal of exposing their students to a wider range of text types.  

Hence, advanced planning was done to select common non-fi ction text types. Teachers were able to select 

appropriate reading texts and analyse the sample texts to help students better understand the structures and 

features.

3. Use of different forms of assessment

The different forms of assessment enabled teachers to have a better understanding of students’ progress in 

reading non-fi ction texts.  The results could inform the next stage of planning and teaching.

Way forward

In order to have a smooth transition to secondary school, primary students need to be exposed to more 

non-fi ction texts.  English teachers can consider collaborating with content subject teachers to identify non-

fi ction books for students to read.  As a result, what students have learned in the content subjects can be 

consolidated by reading English books on the same topics.  In addition, the purpose of exposing students to 

more non-fi ction texts can be achieved.  In order to develop their ability to synthesise material from different 

sources, teachers can ask students to read more than one non-fi ction text on a topic so that more information 

teachers can help students better prepare for the more challenging tasks at secondary level. 

Reference 

The Curriculum Development Council. (2004). English Language Education KLA: English Language Curriculum 

Guide (P1-P6).

Shun Tak Fraternal Association Ho Yat Tung Primary School

Amy FAN (Language Support Offi cer)

Toi Shan Association Primary School

Joanne NG (Language Support Offi cer)
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Widening the choice of texts and developing the integrative 
use of skills among senior primary students

Background

According to the Curriculum and Assessment Guide (2007), the six-year primary curriculum focuses on laying 

the foundation of English Language development while the secondary curriculum emphasises the application 

of English for various everyday learning and developmental purposes.  For example, the text types that 

students need to comprehend and produce at secondary level will be more complex, and cover a wider range 

of subjects.  They are also expected to exercise the integrated use of skills for authentic communication.  To 

prepare primary students to study in secondary schools, it is necessary for teachers to widen their exposure to a 

broad range of text types, and give them the opportunity to use different skills in an integrated manner, as well 

as to develop their ability to organise and synthesise various sources of information critically (Nunan, 1989; 

Arslan, 2008; English Language Curriculum Guide, 2004).

With this in mind, the teachers of Salesian Yip Hon Primary School took part in a three-year project in order to 

build a strong interface between the senior primary and the junior secondary curricula.  By teaching more text 

types such as non-fi ction texts explicitly and developing students’ ability to have integrative use of language 

and generic skills, teachers enabled students to read and write non-fi ction texts more effectively, which could 

greatly ease their learning of content subjects, and also help them to tackle language tasks at secondary level. 

Levels

P4-6

Strategies used

Level Strategy used Rationale for using the strategy

P4

(e.g. description)

non-fiction texts

structured and written with appropriate text 

type features 

P5

(e.g. news articles) 

structures (e.g. compare and contrast, 

sequence)

IDEA”

Investigating the text

Deconstructing the text

Exploring knowledge structures 

Applying learned knowledge

range of non-fiction texts 

complex text using knowledge structures 



248248

P6

(e.g. expositions) 

structures (e.g. problem and solution, cause 

and effect)

“USEFUL”:

 Understanding the task requirements 

 Seeking information in texts in the

General English Programme

 Enriching information through the 

Reading Workshops

 Finding ways to link and present information

 Using text analysis to familiarise students with 

text type features

 Linking and presenting all synthesised details      

using appropriate text type features

non-fiction texts

use of language and generic skills when 

tackling language tasks

What happened 

The following tables show how teachers used different strategies at senior primary level (Tables 1 and 2) to 

strengthen students’ language skills so as to prepare them for the secondary curriculum.  Table 1 shows how 

teachers adopted the “IDEA” approach to teach students to read and write non-fi ction texts.  Table 2 illustrates 

how the “USEFUL” approach was used to develop students’ integrated skills. 

Table 1

Level: P4-5

Objective: To strengthen students’ reading and writing skills to tackle non-fi ction texts using the 
strategy “IDEA”

Procedure for students

Step 1: Investigate the text (I)

(“K” know, “W” want to know, and “L”

learned from the text)          

Step 2: Deconstructing the text (D)

organisers
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Step 3: Exploring knowledge structures (E) 

Step 4: Applying acquired knowledge (A)

text types

graphics

Teachers used the framework below (Chart 1) to design tasks for students to apply different skills.  As shown, 

all the tasks are thematically linked and each task focuses on developing one or two language skills.  Students 

identifi ed and collated details from the previous tasks, then transferred, integrated and presented the details 

with appropriate text type features to complete the main task.

Generic skills 
(e.g. *integrated skills, 

critical thinking)

Task 1: Reading

Unit Task 2: Listening

Main task: Writing
Task 3: Reading and 

Speaking

*Integrated skills (e.g. understanding and following instructions in texts; listening for, locating, transferring, integrating and 
synthesising information obtained from spoken and written texts; presenting information using varied sentence structures, 
cohesive devices, paragraphing and appropriate text type features) 
*Critical thinking skills (e.g. extracting, classifying, organising and synthesising information from various sources; 
identifying and expressing main ideas, problems and central issues; making sensible predictions, making inferences and 
drawing conclusions; distinguishing between causes and effects, facts and opinions, sources and evidence) 
*Creativity (e.g. responding and giving expression to experiences and issues; strengthening creative abilities and developing 
sensitivity in critical appreciation of texts through exposure to print and non-print materials; exploring alternatives to 
resolve problems) 
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Table 2

Level: P6

Objective: To strengthen the integrative use of skills to tackle language tasks using the strategy 
“USEFUL”

An example of an integrated task: Write an email to an overweight boy, Tim, to explain to him 
the causes and effects of his bad habits, and then give him some advice on how to improve his 
lifestyle.

Procedure for students:

Step 1: Understanding the task requirements (U)

 Students read the instructions and circled key words.  They shared their 

views with peers.

Students predicted the possible content (e.g. Tim’s bad habits and advice 

for improvement), and the tone of the email (e.g. a friendly tone) by 

highlighting key words. 

Generic and integrated 
skills developed

Integrated skills  

task requirements and 

following the instructions

Critical thinking skills 

and preparing to extract 

details

Step 2: Seeking information in texts (S) 

Based on their prediction of the content, students set specific focuses of 

students gave comments on Tim’s habits, explained the causes and effects 

of an unhealthy lifestyle, and suggested ways for improvement. 

Task 1: Reading a news article to fi nd out Tim’s problems

Students skimmed and scanned a text by looking at contextual and textual 

too fat probably because he eats too much).  Features of a news article were 

also highlighted. 

Task 2: Listening to a radio programme to fi nd out Tim’s bad habits

Some pre-listening activities such as 

predicting Tim’s eating habits and 

previewing questions were done to 

set listening purposes.

Generic and integrated 
skills developed

Critical thinking skills  

Integrated skills 

Listening for, locating and 

extracting relevant details 

from written and spoken 

texts
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Simple note-taking skills were also 

taught.  Through drawing students’ 

attention to Tim’s likes and dislikes, 

and also his tone, teachers helped 

students notice what bad habits 

Tim had, and how he felt about being 

fat.  The concept of healthy eating, 

and the necessary vocabulary and 

structures were taught in context in the General English Programme. 

Step 3: Enriching content through reading (E)

Task 3: Reading texts for information needed to comment, explain and 

suggest a healthy lifestyle

Students got further details on ways to 

improve Tim’s eating habits (e.g. eating 

the right amount and kinds of food), 

and possible reasons for Tim not doing 

exercise through the discussion of the 

reader and a magazine article  

introduced in the Reading Workshops.

Generic and integrated 

skills developed

Creativity

Responding to 

experiences

Critical thinking skills 

Classifying relevant 

details and making 

inferences

Step 4: Finding ways to synthesise and present information (F)

Task 4: Making suggestions and developing supporting arguments

Students tried to convince Tim to change his behaviour by explaining 

the causes and effects of an unhealthy lifestyle, and suggested ways for 

improvement.  They organised and presented all the information gathered 

using cohesive devices and the target structures, and practised persuading 

their peers to accept their plans.  This activity helped build students’ speaking 

confi dence and develop their elaboration skills. 

Generic and integrated 

skills developed

Creativity 

Exploring alternatives to 

resolve the problem

Critical thinking skills 

effect

Integrated skills

Transferring and 

integrating information
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Step 5: Understanding the text type (U) 

Students reviewed the task 

requirements by recalling details

of the target content and 

analysing features of the target 

text type.   

 

Generic and integrated 

skills developed

Integrated skills

Recognising target text 

type features

Step 6: Linking and presenting the synthesised material (L)

Main task: Writing an 

email to persuade a 

friend to adopt a healthy 

lifestyle

Students organised the 

information collected using 

graphic organisers.  These 

graphics enabled 

students to  visualise how 

information could be 

connected and synthesised.  

Students fi nally presented 

the synthesised information 

in an  email, using the 

appropriate text type 

features.

Generic and integrated 

skills developed

Integrated skills

Synthesising information 

using varied sentence 

structures, cohesive 

devices and appropriate 

text type features

Impact 

On students

Confi dence and skills to comprehend and construct non-fi ction texts

Students have greater confi dence and competence in tackling a wider range of texts and using different 

comprehend and construct non-fi ction texts such as news reports, expositions and information reports.  The 

widened exposure to different text types has enriched students’ knowledge base for further study. 

Knowledge and ability to use different skills in an integrated manner 

Students can follow instructions to critically identify, strategically integrate and appropriately present relevant 

information obtained from various sources.  The ability to select information from a variety of sources and 

apply different language skills to a task helps students complete various language tasks confidently and 

independently. 
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On teachers

Awareness of planning a balanced literacy curriculum at KS2 

After the project, the teachers have realised the importance of exposing students to a broader range of text 

types, and developing their ability to use their language skills integratively.  Teachers are more able to plan 

Enhanced capacity in teaching integrated language skills 

Having gained experience in planning and teaching different types of non-fiction texts and integrated 

skills through the use of the strategies “IDEA” and “USEFUL” in this project,  teachers have become more 

confi dent and more able to help their senior primary students to prepare for their study in secondary schools.

Facilitating factors

primary students learn effectively at secondary level.  

Suggestions

To better prepare senior primary students to study at secondary level, teachers are advised to note the 

fi ction texts, and design meaningful tasks which allow students to access a wide range of text types, and use 

language and generic skills in an integrated manner.

“IDEA” and “USEFUL” 

strategically, and infuse target skills progressively so that students are better able to acquire and apply them 

in their learning. 

assessment modes, and adjust their teaching pace and strategies appropriately to cater for their students’ 

needs and concerns.  

Way forward 

To equip senior primary students with the language knowledge and skills necessary for use and study at 

secondary level, teachers’ awareness and skills in planning the curriculum systematically and progressively have 

to be raised.  Teachers are encouraged to make effective use of language tasks to develop students’ generic 

skills, promote independent learning and cultivate positive values and attitudes conducive to lifelong learning. 
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Use of newspaper and feature articles at junior secondary 
level for effective learning of the Social Issues elective 

module and Liberal Studies

Background

Having introduced the Learning English through Social Issues module in the New Senior Secondary English 

Language Curriculum and adopted English as the medium of instruction in Liberal Studies, the teachers of Ho 

Lap College (Sponsored by the Sik Sik Yuen) faced a great challenge in helping their weaker junior secondary 

students to cope with the linguistic and cognitive demands of the two subjects.  With a view to improving 

students’ English, broadening their knowledge about society and the world and developing their critical 

thinking skills, all of which are essential to the mastery of both subjects, the English teachers have strengthened 

the use of newspapers and magazines in the formal curriculum to help their students develop the necessary 

knowledge and skills. 

Level

S2

Strategies used

Two extended modules, one in the first term and the other in the second, were developed based on the 

themes of two textbook units using the following strategies: 

1. Explicit teaching of reading and vocabulary strategies and use of thinking tools 

Weaker students often show little motivation in reading newspapers and magazines.  This could be due to 

their lack of confi dence, exposure to authentic English and/or vocabulary and reading skills to cope with 

them.  Therefore, the inclusion of such authentic reading materials in the formal curriculum, as well as 

explicit teaching of the reading and vocabulary strategies essential for handling these texts, will enhance 

students’ motivation to read them and, hence, increase their exposure to different social issues.  The 

introduction of some thinking tools, such as graphic organisers, also provides the necessary scaffold to 

help students to develop different thinking skills and at the same time enables them to demonstrate their 

comprehension of the texts without burdening them with too high a language demand.

2. Integrating the use of newspaper and magazine articles and the teaching of the related 

knowledge and skills into the junior secondary English curriculum

Integrating the use of these authentic articles into the teaching of knowledge and skills into the junior 

secondary English curriculum provides an opportunity for students to start meeting the linguistic and 

cognitive challenges of both the Social Issues English elective module and Liberal Studies earlier.  Other 

than this, students can be helped to see how their learning from the English subject is relevant to the world 

around them.
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What happened

First term: Getting to know English newspapers and reading hard news articles

Theme of textbook unit: Animals in danger

Purpose Activity and task

Getting acquainted 

with an English 

newspaper and 

becoming aware of 

the general writing 

purposes of the 

different sections

1. Students conducted a discussion on the usual purposes people have for reading 

newspapers.

2. They scanned a newspaper in groups and had a competition to name the 

different sections in newspapers.

3. Students worked in groups to match newspaper texts from different sections 

with their writing purposes. 

4. They worked in groups to prepare a presentation to introduce the newspaper 

section they found most interesting to the class with the help of the provided 

framework.

Getting familiar with 

the different sections in 

an English newspaper 

and sharing the section 

they found most 

interesting with peers

1. Students did a group presentation about the newspaper section they found 

most interesting while their audience jotted notes about their presentation.

2. Students wrote a brief description of the newspaper section they found most 

interesting independently.

Learning about the 

common types of 

texts in an English 

newspaper

1. A few students were invited to give a brief presentation on the newspaper 

section they found most interesting. 

2. Students were introduced to the common types of texts in English newspapers 

and then worked in groups to conduct a scavenger hunt to look for examples 

of these texts in the newspaper of the day.

Learning about the text 

structure of hard news 

articles and making use 

of such knowledge to 

identify key information 

and write summaries 

1. Students were helped to discover the text structure of news stories after they 

worked in groups to read for and arrange key information of some news articles 

in their 5Ws Organisers.

2. Students read a news story and summarised its content using the 5Ws Organiser 

in groups.
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Gaining confi dence 

and skills to make 

sense of authentic 

news articles with 

unfamiliar words in 

them

1. Students worked in groups to infer the meaning of the unfamiliar words in an 

article using linguistic and contextual clues.

2. Some groups were invited to explain the meaning and pronunciation of an 

assigned new word to the class creatively (e.g. using a role play or drawing).

Developing their 

vocabulary for 

expressing how they 

feel about a news story

1. In pairs, students inferred meaning of adjectives for describing feelings towards 

a news report in context.

2. Students shared their feelings towards the hard news article on “Man shot 

kitten”.

Second term: Reading feature articles critically

Theme of textbook unit: Teenage problem – Bullying

Purpose Activity and task

Reviewing features 

of a hard news story 

and developing 

their awareness and 

understanding of the 

issue of bullying

1. Students participated in a competition to review knowledge and skills covered 

in the previous module.

2. Students used the 5Ws Organiser to summarise key information in the hard 

news article “Bullied teen dies jumping in front of bus clutching suicide note”.

3. They conducted a group discussion on the action taken by the victim in the 

news and shared what they knew about the theme “bullying”. 
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Developing their skills 

and strategies for 

reading feature articles 

and dealing with more 

challenging texts

1. Students identified the theme and located specific information of a feature 

article with their knowledge of its text type features.

2. Students worked in groups to infer the meaning of the unfamiliar words in the 

article.

Learning to read 

critically and identifying 

different aspects of a 

social issue

1. In groups, students identified the writer’s intention and evaluated the credibility 

of the sources of information in the text.

2. Students synthesised information about the causes, effects and solutions to the 

problem of bullying from the articles covered in the module.

3. Each group conducted a presentation on one aspect of the issue.

Impact

Students developed the following knowledge, skills and attitudes after the project:

1. Confi dence in using English news and feature articles as a source of information

In order to do well in both the Social 

Issues elect ive module and L iberal 

Studies, it is important that students keep 

themselves up to date on current issues 

through reading news and feature articles 

extensively.

Being able to perceive themselves as capable of making sense of these texts contributes to students’ 

enhanced motivation in reading them and using them as a source to broaden their knowledge base.  From 

the students’ feedback, 95.3% of them expressed that they had a better understanding of the content in 

English newspapers and 90% of them believed that they knew how to look for the news or the kinds of 

information they needed from an English newspaper. 

2. An ability to apply knowledge of text type features and organisation of English news and feature 

articles

A good understanding of text features and organisation of English news and feature articles enables 

students to identify the main ideas and topics in these texts more effectively and efficiently.  During the 

lessons, it was observed that the majority of the students were able to locate key information from the 

articles with the help of the text features, such as the lead, headings and text boxes.  This observation is 

supported by the students’ feedback given in the questionnaires.  84% of them expressed that they could 

fi nd the key information in an article more quickly with the knowledge of its text features than before.  80% 

and 89.5% of students agreed that they had learned how information was organised in hard news and 

feature articles respectively after the project.  
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3. Strategies and skills for reading more challenging texts

One of the challenges students may have when reading newspaper and magazine articles is the number of 

unfamiliar words in them.  Because of this, students may easily be discouraged or distracted in their reading 

process.  However, it was observed that the 

students were satisfi ed with their performance 

in achieving the reading and speaking tasks 

based on the authentic hard news and feature 

articles used in the project.  86% of the 

students agreed that they were more capable 

of using the text features to make predictions 

about the articles – a strategy which enables 

students to make connections, ask questions 

and verify hypotheses so as to gain a deeper understanding of the issues being discussed.  91.6% of the 

students agreed that they learned how to guess the meaning of unfamiliar words using contextual and 

linguistic clues and 89.5% of them felt more confi dent in reading because of this.  Among the most useful 

things students believed they learned in the first part of the project, “guessing the meaning of difficult 

vocabulary using contextual cues” and “looking for main ideas/key information in an article effectively” 

were the top two items on the lists. 

4. Application of critical thinking skills 

The ability to discern views, values and writing intentions stated or implied in different written texts is 

another area that students need to develop in preparation for their learning of the Social Issues elective 

module and Liberal Studies.  In the lesson on the feature article about cyber-bullying, not only were most 

groups able to identify the writer’s intention and the target audience of the text, but they were also able to 

make use of this information to make judgment on the credibility of the information conveyed in the text.  

Also, in the questionnaire about the lessons on the feature articles, nearly 90% of them agreed that they 

had learned to read a text critically by asking questions about the target audience, purposes and reliability of 

the information in a text. 

5. Use of graphic organisers 

There are many benefits for students from using graphic organisers.  Not only can graphic organisers 

encourage students to formulate and reorganise the ideas from the text in a new framework, but they 

also lessen the language demand on students in demonstrating their comprehension of the texts.   This 

is especially helpful to students who are not too strong in 

expressing themselves in English.  With a lower language barrier 

for these students, they can focus more on demonstrating 

their understanding about the topic of the text and focus less 

on feeling self-conscious about the accuracy of their answers.  

Hence, gradually, students’ motivation in reading and their 

sense of achievement will be enhanced.  The popularity of the 

graphic organiser used in the project is reflected in students’ 

An entry a student made in his refl ection log 
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comments.  Many students expressed that the 5Ws Organiser, which helped them to identify and arrange 

key information from the articles, was one of the most useful things they learned in the project.  

6. Mastery of language for expressing feelings towards the topic or event in an article

Describing one’s emotional responses towards a topic or event in an article is common in conversations.  

One of the module’s objectives was to introduce some more sophisticated adjectives, such as “concerned” 

and “saddened”, for the students to make such responses.  While 75% of the students agreed that they 

had learned how to express their feelings about a news story in the project, it was observed that very few 

of these adjectives were applied in their spoken and written responses.  It was suspected that students 

were not yet comfortable with taking risks in their word choices and preferred to rely on the adjectives that 

they were more familiar with, such as “worried”, “sad” and “angry”.  In order for them to retain the new 

vocabulary acquired, they should be encouraged to apply these words in as many contexts as they can. 

Implications 

It is a view held by many that authentic English articles and critical thinking skills are too challenging for junior 

secondary students, especially those whose English is not very strong, and therefore, should be introduced to 

them at the senior secondary level only.  However, the positive fi ndings and feedback from the students on this 

project gives support to a contrary view that students can be exposed to authentic articles and be encouraged 

to think critically at all levels as long as quality input is provided and the challenge level of the activities 

designed is attainable for the target students.  

The spirit of the New Academic Structure or the NSS Curriculum aims at nurturing the capabilities of our 

students to think independently and conduct lifelong learning.  In order to help our students to achieve this, it 

is never too early to introduce them to the skills and strategies that can help them to acquire information from 

reading materials that may be beyond their reading levels and make constant judgments on the credibility of 

such information.       
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Planning progressively for interface in the NSS:
Integrating material from the elective modules

into the junior secondary curriculum

Background

The introduction of the elective modules in the senior secondary curriculum has resulted in a more varied and 

engaging learning experience for students.  However, teachers have often found it diffi cult to include all the 

required material for the elective modules in the senior secondary school-based curriculum.  For this reason, 

teachers at St Mary’s Canossian College decided to introduce key skills and concepts from the elective modules 

into the junior secondary curriculum, to give students a better foundation for studying the modules in S4 to 

S6.  A progressive approach was taken, matching the challenges and skills taught with the different levels of 

junior secondary.

Levels

S1 – S6

Strategies used

The following continuum was used to provide the basic principles of progression from junior to senior 

secondary in the context of the elective modules.  It has proved a useful reference for teachers in selecting and 

preparing materials and planning schemes of work.

Junior Secondary Senior Secondary

simplicity complexity

breadth depth

factual knowledge application

grammar, vocabulary themes, language use

understanding evaluation and response

teacher guidance independent work

What happened

Based on the principles above, a framework was devised for integrating material from three elective modules: 

Short Stories, Poems and Songs, and Social Issues into the junior secondary curriculum.  The plan for Social 

Issues was integrated with the newspaper reading normally undertaken in each year group.  The following 

tables give a brief outline of work done for each elective module and illustrate progression across year groups 

and from junior to senior secondary.  The information for the Social Issues programme is given in more detail.
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1. Short Stories

S1 S2 S3 S4

story elements 

and plot features 

through traditional 

stories

characters 

and support opinions

descriptions

setting 

is presented and 

atmosphere is created 

through mystery and 

science fiction stories

story openings

figurative 

language and 

dialogues are used

of endings, including 

twists

story endings

evaluate 

short stories in class

short stories selected 

independently

Write short stories 

showing the features 

studied in junior forms

2. Poems and Songs

S1 S2 S3 S5

poetic forms and 

devices, e.g. rhyme, 

limericks

with their personal 

experience

poetic forms and 

devices, e.g. 

personification, 

narrative poems

message

with social issues and 

events

figurative language. 

Study some classic 

poems

Evaluate poems and 

songs

self, world and other 

texts

process 

of creating a poem or 

song

Analyse and evaluate 

poems and songs based 

on knowledge of poetic 

forms and language 

Write poems and/

or song lyrics 

and conduct peer 

evaluation

3. Social Issues

Skills and knowledge: From summarising events to discussing issues and opinions

S1 S2 S3

events 

causes

own opinions

causes and effects /

impacts

Support their opinions

Comment on opinions of 

others

views of different parties

solutions

Evaluate bias of texts
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S1 sample focusing on events and facts

S2 sample focusing on identifying opinions

S3 sample focusing on views of different parties

Issues: From issues relevant to them personally to issues of global relevance

School related, e.g. Hong Kong related, e.g.

Sources: From simple, familiar texts to a wide choice of texts in different media

At the beginning of each term, teachers modelled newspaper reading and comment with specially designed 

discussion was also used to help students generate ideas.

event
 (something that happened) or does it give opinions and information about an important issue

underline the answers to the following questions:
            a.  
            b.  
            c.  
            d.  
            e.  
            f. Why did this event happen?(You may not always fi nd the answer to this question.)

            1. What 
            2. Who 
            3. Where 
            4. Why did (if you can)

When 
            6. Is an opinion

2. Re-read the article carefully and use the information to complete the chart below

Person or group

’s opinion (if given) My own opinion

Person or group Person or group
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These tasks require students to work independently and to synthesise information from a variety of sources.  

Some tasks are integrated with the textbook, while others require students to work mainly with materials they 

have collected themselves.  A brief outline of the tasks is given below:

Task Skill and knowledge applied

1. Identifying different ways of reporting

writing.

their choice.

expressed

writing style and text conventions

viewpoint

2. Mock trial

and prepare their presentations.

3. Writing a news commentary

sources

4. News Forum

chosen from a list provided by teachers.

viewpoints expressed.

causes, effects, people involved, problems, solutions and their 

advantages and drawbacks.

vocabulary items which is given to their classmates as a study 

aid.

presenting it in a different form

non-print, news-related material
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Impact

After three years of implementing the interface measures, teachers feel that students have adapted well to 

studying in the senior forms, and teachers have more space to focus on the more challenging aspects of the 

elective modules.  In particular, they made the following observations:

1. Opportunities for independent work in senior forms

 Teachers felt that the work done in junior forms made it possible for students to work on the elective 

modules more independently in the senior forms.  For example, the work done on Social Issues in S1 to S3 

meant that senior form students were already very familiar with concepts such as cause and effect, and 

their understanding, using a variety of media (role-play, fi lmed interviews etc.) of a topic of their choice.  

They were able to work independently on this task and recent groups of students have produced work of 

high quality.

2. Developing students’ ability to evaluate and refl ect on their own and others’ work

 The development of students’ ability to evaluate and reflect could be seen in the Short Stories module.  

Having worked in the junior forms on giving their opinions of characters and plot, senior form students 

were able to combine this with a deeper knowledge of the technical aspects of short story writing when 

responding to a text.  They could also incorporate what they had learned in the writing of their own story.  

Students' performance in School-based Assessment has also benefi tted from the work on short stories in 

junior and senior forms.  Students were able to exercise good judgment when selecting material from texts 

to complete their reading journals and could use this information in formulating personal responses.  They 

were able to relate the material to their personal experiences, to current events and to other texts.

Facilitating factors

1. Teachers’ and students’ familiarity with language arts

 The school has always had a strong culture of promoting language arts, through the teaching of literature 

and fostering students’ dramatic skills.  The annual school production is a highlight of the school year and 

generates much enthusiasm for drama among students at all levels.  There is also a drama and language arts 

programme for students in the junior forms, which ensures that students develop familiarity with language 

arts texts and related skills of writing and performance.  This background makes it easier for both students 

and teachers to explore poems and short stories in the junior forms and study them in greater depth in the 

senior forms.

2. Communication with feeder primary schools

information on curriculum development and students’ needs.  This means that secondary school teachers 

can build on what has been taught in primary school in terms of the texts used for reading and the writing 

tasks given.  Primary teachers can also know how best to prepare their students for their secondary level 

studies.  This communication can help to promote a smooth interface at KS2 to KS3 level, and gives students 

a better foundation at KS3.
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Way forward

1. Developing better alignment between Key Stages 3 and 4 in terms of core skills

 Having worked extensively on integrating elements of the elective modules into the junior secondary 

curriculum, the school will focus on planning for progression in the language skills, in particular writing.  

The writing curriculum will be revised to ensure that there is development in the types of writing students 

undertake at each level.

2. Introducing elements of a wider range of elective modules

to give them wider exposure to different electives in the junior forms.  For this reason, debating will be 

introduced in S3.  This will provide students with knowledge of the conventions and terminology of debate, 

and also train their thinking skills in developing and answering different arguments. 
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