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Supporting students’ learning through
the medium of English

Overview

Since the implementation of the fi ne-tuned medium of instruction (MOI) arrangements in 2010, schools have 

been using the fl exibility given to devise their school-based MOI plan for junior secondary levels.  Over the 

past three years, our collaborating schools have adopted diversifi ed MOI arrangements to maximise students’ 

exposure to and application of English in both English and non-English subject contexts.  Yet, to expand the 

scope of teachers’ work from enabling students to learn the language to enabling them to learn through the 

language is not an easy task.  It requires a change of the subject boundary mindset and the collective efforts 

of different parties to implement Language Across the Curriculum (LAC) and cross-curricular collaboration 

projects. 

Challenges faced in fostering inter-departmental collaboration

Challenge Area of concern

Where shall we 

start?

How do we identify an entry point or focus for LAC/cross KLA programmes?

Shall we focus on a particular skill, language structure or some subject-specific 

vocabulary?

Which level or key stage shall we start with? 

Who should be 

involved?

Who should take the lead to start the inter-departmental collaboration?

Should all content subjects be involved in this programme?

Shall we have a progressive involvement of different KLAs over a key stage?

What do our 

teachers need 

to prepare 

when facing this 

challenge? 

Are our teachers ready to start cross-curricular collaboration?

Do they have the necessary knowledge and skills to implement LAC?

Do they understand the needs and difficulties students face when using English to 

learn content subjects? 

How do we 

promote LAC in the 

school?

Does the school have a clear language policy and set realistic goals for its students?

How will the school establish communication among the different parties 

concerned? 

What kind of mechanism needs to be in place to monitor and evaluate the 

effectiveness of the programme?

Turning challenges into opportunities

1. Think big but start small

Teachers may need time and fl exibility to study and understand both the purpose and expected outcomes 

of new curriculum initiatives.  It is important that the school management fi nd an accessible entry point 

to begin with.  It can be some common topics both subjects are interested in or some language focuses 

which students commonly use but are not handling well in the subject-specific contexts.  Once teachers 

have gathered some experience or ideas in collaboration enabling students to learn other subjects through 

English, they can increase the scale of collaboration and the scope of curriculum planning, e.g. from 

teaching language structures to knowledge structures, from unit planning to module planning, 

from the formal curriculum to making links with the informal curriculum and from involving a few 
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subjects in the initial stage(s) to engaging more subjects when the collaboration culture has become 

more mature.  Case 5.15 shows how the English and IS subjects complement each other in teaching and 

reinforcing the targeted language skills and knowledge structures. Case 5.16 shows how content subject 

teachers used different scaffolding strategies to support students’ learning of content through English at 

word, sentence, paragraph and text level in their lessons.

2. Long-term strategic planning

To make the implementation of LAC effective and sustainable, strategic deployment of teachers and 

effective allocation of resources are essential.  This requires holistic and long-term school-based planning. 

The management needs to formulate a long-term development plan to give teachers a clear direction 

regarding cross-curricular collaboration and how to sustain its positive impact.  It is therefore advisable to 

set up a committee to oversee and steer the planning and implementation of LAC.  Concrete tasks include 

promoting cross-curricular collaboration among different KLAs, carrying out holistic curriculum mapping and 

establishing channels for sharing ideas and experiences and disseminating good practices generated from 

different cross-curricular projects.  Case 5.16 shows how a school strategically used curriculum development 

frameworks to integrate language work into the delivery of content and design a bank of resources 

systematically.  Case 5.17 shows how a secondary school formulated a 4-year holistic plan to set a clear 

direction for cross-curricular collaboration among subjects inside and outside the classroom. 

3. Nurturing curriculum leaders to support school-based development of LAC

Genuine collaboration and effective implementation of the LAC programmes hinges on the presence of 

a critical mass of curriculum leaders.  They can be the panel heads or co-ordinators of different KLAs, 

acting as role models for panel members, sharing vision and mission, setting priority goals, and trying out 

new methods to enable students to use English to learn content subjects and fostering partnership with 

different parties.  This not only helps develop the professional knowledge and skills of the teachers, but 

also creates a collaborative culture in the school.  Case 5.17 shows how a secondary school promoted the 

development of panel heads’ curriculum leadership skills and mobilised panel members to support whole 

school implementation of LAC.

We hope that the positive experiences generated from the above cases can give practical ideas to schools on 

how to support students to learn English and use English to learn confi dently and effectively in a language-rich 

environment.
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Language Across the Curriculum: Application of English 
language skills in other Key Learning Areas 

Background

In response to the revised MOI policy put forward in 2010, many schools have started planning and 

implementing Language Across the Curriculum (LAC) projects to give junior secondary students more exposure 

to the English language so as to enhance their confi dence and motivation to learn English and through English. 

Although cross-curricular collaboration has been encouraged for years, the revised MOI framework has given 

new impetus to this strategy of enriching the English language environment in schools.  The more wide-spread 

use of English in the delivery of part or of the whole curriculum of certain content subjects has created the 

need for content subject teachers to work collaboratively with English teachers to ensure that the new policy is 

implemented in ways that address the language needs of diverse groups of students.

According to the English Language Education: KLA Curriculum Guide (P1-S3), the English KLA and other KLAs 

play complementary roles in the curriculum and this relationship can be represented in the following diagram:

So, should subject teachers be teaching language as well?  Bullock (1975) advocated that all teachers should 

see themselves as teachers of language, because “by its very nature a lesson is a verbal encounter through 

which the teacher draws information from the class, elaborates and generalises it, and produces a synthesis.”  

While content subject teachers may feel uncertain about how they can contribute towards students’ language 

development, it is clear that when using English to teach, they play a pivotal role in this process.

This study illustrates how cross curricular projects were used as opportunities both to help students apply 

their language skills through the completion of tasks relevant to content subject and to help content subject 

teachers develop the knowledge and skills required to teach their subjects in English.  In addition to that, it 

also shows how HKSYC&IA Wong Tai Shan Memorial College made effective use of the extra funding provided 

by the REES to promote the kind of collaboration between KLAs that leads to a richer language learning 

experience for students.  Students in HKSYC&IA Wong Tai Shan Memorial College are cooperative and their 

language ability is above average in general.  Nevertheless, content subject teachers still fi nd that their students 

need language support in learning, whereas English teachers would like to give students more opportunities 

to apply knowledge learned in lessons to stretch their potential.  With the additional funding from REES, the 

school was able to free up some lesson time for a number of teachers to set up the LAC Team, which was 

responsible for developing cross-curricular projects at junior secondary level.  

Levels

S1-3

strengthen 
learners’ 
ability to 

use English 
to learn 
content 
subjects

CCPEnglish language 
learning

Learning in other 
KLAs

language transfer

skill transfer

expose 
students 
to a wide 
range of 

themes and 
topics
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Strategies used

1. Curriculum design

facilitate planning and design of materials.  This ensured that the KLAs involved could play complementary 

roles in student learning.

of the humanities subjects first.  The project was extended to involve the teachers of the science subjects 

in the second year.

2. Module design

skills, whichever was more relevant.

projects.

3. Teaching and learning

the English subject and other KLAs to facilitate skill transfer.

4. Assessment 

examinations.

What happened  

I. First Year

 In the first year, cross-KLA collaboration involved the teachers of the English and humanities subjects, i.e. 

Geography, History and Economic and Public Affairs (EPA).  The following is an overview of the modules 

developed according to the cross-curricular links identified, followed by a more detailed description of one 

of the modules for illustration purposes.

Level Term Focus Subjects involved Topic

S1
First 

Term

Defi nition

History Meanings of history

Geography Features of a map

English Making friends

Description

History Life in the Stone Age

Geography Directions and locations

EPA Hong Kong – entrepot 

English Family matters

Causes and effects
EPA Population

English On holiday
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S2
Second 

Term

Reading and vocabulary 

building skills

EPA Government bureaus and heads

English News comprehension

Causes and effects History Rise of manufacturing industries

English Pets

Description
Geography Slopes

English Fashion

S3
Second 

Term

Causes and effects
Geography Deforestation

English Healthy lifestyle

Making hypothesis 

using third conditional 

sentences

History Effects of war

English The great outdoors

Focus: Sequencing

Level: S1

English History Geography

Topics Family matters Life in the Stone Age Directions and locations

Tasks Write the biography of a 

family member

Describe the life of people in 

different periods of the Stone 

Age

Plan a route to fi nd treasure

Organising 

tools

Language 

knowledge 

and skills

phrases, adverbs and adverbial phrases, prepositions of location and movement

Flow chartGraphic organiser for describing events and 
procedures in time sequence
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Sample materials

II. Second Year

In the second year, the projects were extended to the science subjects, i.e. Integrated Science, Biology and 

Chemistry.

Level Term Focus Subjects involved Topic

S1 First Term Procedures in point form IS Using apparatus in the IS lab

English Respecting others

Second 

Term

Compare and contrast IS Particle model

English Food

S2 First Term Procedures in short 

paragraphs

IS Breathing in and breathing out

English Believe it or not

Second 

Term

Compare and contrast IS Mass and weight

English Teenage problems

S3 First Term Compare and contrast Biology Cells

English Jobs

Procedural accounts Chemistry Flame testing

English Jobs

Second 

Term

Conclusion on 

observations

Biology Food tests

English Our beautiful planet

Compare and contrast Chemistry Bonding

English Our beautiful planet

English

Students read a biography 

and summed up the 

person’s life in a timeline.

History

Students recapped previous 

knowledge using a timeline before 

they described Stone Age people 

in different parts of the world.

Geography

Students fi lled in a 

timeline after listening to a 

description about visiting 

the Science Museum.
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Focus: Compare and contrast; reading skills

Level: S2

KLAs: English, IS

English IS

Topics Teenage problems Mass and weight

Tasks

stories

and weight”

“weight” and explaining their relationship

Cross-

curricular 

links

Roles of 

respective 

KLAs

 - Teaching students the reading strategies 

so that they can extract information from 

a non-fiction text

 - Introducing the graphic organiser for the 

knowledge structure

 - Helping students learn the forms and 

functions of the target language

 - Designing a follow-up task for students 

to consolidate the skills learned

 - Shared reading of a text with students to 

help them apply the reading strategies 

learned

 - Devising a post-reading task for students 

to apply the strategies independently

 - Providing students with an opportunity 

to revisit the graphic organiser and apply 

the target language of the knowledge 

structure

Sample 

materials

more language 
supportIntroducing the graphic organisers 

and explaining the target language 
items that are related to the target 
knowledge structure

Graded IS worksheets for students of 
different language abilities
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Impact

Curriculum development

and skills required to design cross-curricular plans and activities that are relevant to the needs of all 

stakeholders.

turn led to greater alignment of the goals of the different KLAs.

Teacher development

their concerted effort in helping their students learn effectively.

paying attention to areas of student learning that were not addressed before.

Curriculum in ways that enhance teaching and learning.

more willing to address their students’ language needs in both their lessons, and in the design of materials 

graded according to students’ ability.

Student performance

structures, language skills and target grammar.

awareness on the part of both teachers and students.

how they can apply the language forms and functions in tasks of other subjects.

Conclusion and suggestions

collaboration, it is worth spending time on consensus making and defi ning the roles of language and subject 

teachers, particularly at the initial stage of the project.

leaders, to consider creating space in the curriculum for the projects.  Sometimes, trimming down the 

curriculum is necessary and inevitable.

important to get an overview of all projects so that the implementation time can fi t into the curriculum well 

and so that progression and coherence among the projects can be ensured.

at various check points of the projects.  These could take the form of feedback sessions, trouble-shooting 
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enquiries and evaluation meetings.  This would help them develop a sense of ownership towards the 

projects, and enhance teaching and learning effectiveness. 
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Scaffolding: The key to learning content subjects
through English effectively

Background

The experiences reported here focus on the steps taken by teachers at CNEC Lau Wing Sang Secondary 

School to take full advantage of the opportunities afforded by the implementation of the revised medium of 

instruction (MOI) framework. 

The junior secondary curriculum at the school was previously delivered through Cantonese, but when the new 

policy was rolled out, the school became eligible to offer 2 full EMI (English Medium of Instruction) classes.  

Integrated Science (IS), Maths and Computer Literacy are now delivered entirely through English, whilst 25% 

of the Integrated Humanities (IH) curriculum is taught in English. 

In order to ensure that students were fully supported to learn their respective curriculum through English, IS 

and IH teachers used the 4Cs Framework (Coyle et al., 2010) as a curriculum development tool, and infused a 

wide variety of appropriate language scaffolding strategies into the delivery of their lessons. 

Whilst this article focuses specifi cally on Integrated Science and Integrated Humanities, the experiences are 

relevant to LAC (Language Across the Curriculum) coordinators/resource persons and all teachers who use 

English to deliver content subjects, in particular in schools where Cantonese was previously used as the MOI 

and that are now making use of the fl exibilities afforded by the revised fi ne-tuning of the MOI.  

Levels 

S1-2

Strategies used

In order to integrate language work explicitly into the 

lessons of IS and IH, the project team:

a. made use of the 4Cs Framework (Coyle et al., 2010) as 

a planning tool;

b. regularly infused a wide variety of scaffolding strategies 

(instructional, verbal and procedural) into the delivery 

of content subject lessons to support learning through 

English at word, sentence and paragraph and text level.

What happened

The actions reported in this section follow the EPIE (Evaluation-Planning-Implementation-Evaluation) cycle.

1. Evaluation 

Towards the end of the second term of 2010/2011, the LAC Committee (made up of English, IS and 

IH teachers) held several meetings chaired by the Assistant Panel Head of the English KLA to evaluate 

the effectiveness of current practice and challenges faced by both teachers and students in lessons 

The 4Cs Framework 
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where English was used as the MOI.  In addition to these meetings, the team also carried out lesson 

observations and some scrutiny of student work and assessment data to gauge the extent to which 

the students were benefi tting from the change in the MOI.  The following were identifi ed as the most 

pressing issues:

(a) amount of key content-obligatory vocabulary students were expected to retain and use;

(b) diffi culties experienced by students when trying to use full sentences to ask and/or answer questions 

in English in class, and tendency to use broken or incomplete sentences;

(c) difficulties experienced by students in explaining content-subject processes in English in writing, 

especially in tests and exams.

Based on the outcome of the initial discussions and the data gathered from lesson observations and 

student assessments, the S1 IS and English teachers decided to try out a short unit of work based on the 

topic “Water”, focusing on using the same scaffolding strategies (to be explained in the next section) in 

both subjects. 

Based on this small-scale tryout, the LAC Committee was able to develop a better understanding of 

what could be done to help students cope with the twin challenges of dealing with the language and 

the content, and decided to proceed.  

In order to capitalise on the momentum generated by the small-scale tryout between English and 

Integrated Science, the LAC Committee organised a capacity-building workshop in order to:

(a) clarify teachers’ expectations and reach consensus about the way forward;

(b) discuss common issues of concern related to the use of English as a MOI;

(c) introduce a planning framework for the integration of content and language in the content subject 

lessons;

(d) shed light on the meaning of scaffolding and explore different types of scaffolding and how to 

support student learning through English at word, sentence, paragraph and text levels.

In this workshop, content-subject teachers were asked to rank 9 statements according to their 

expectations regarding the change in the MOI.  The top three priorities identifi ed were as follows: 

to ensure that students could achieve at least the same academic standard in English as they would if 

they were learning content through Cantonese (usually placed as fi rst choice);

to motivate students to use English in a range of different ways, such as for learning content, to 

organise learning, for project work (usually placed as fi rst or second choice);

to be able to challenge students and help them acquire new knowledge, skills and understanding 

through English because this would open doors to them (usually placed as second or third choice).

The LAC Committee then decided to use a decision-maker’s flowchart to investigate the different 

approaches that could be taken to both help students learn content KLAs through English and meet 

teachers’ expectations. 
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Having reached consensus on what the change should mean, 

and broadly what approach should be taken to implement it, 

the EMI-teaching committee then went about developing the 

“School-based Handbook of EMI Practices”.  This document 

provides examples and/or templates of different activities and 

strategies that all teachers can use and adapt to support 

content learning through English. 

The basic notion underlying this document is the concept 

of , or support.  In order to enable access to 

subject content in English, content subject teachers need to 

make effective use of scaffolding “that is responsive to the 

particular demands made on [students] learning through the medium of a second language [because 

that] is critical for success” (Gibbons, 2002, pp. 10-11).

The scaffolding strategies and activities suggested in the handbook are presented according to the 

following structure (adapted from the CoBaLLT project - CARLA – Center for Advanced Research on 

Language Acquisition):

(a) instructional scaffolding (i.e. tools that support learning such as diagrams or word walls)

(b) verbal scaffolding (i.e. techniques or activities focused on language development at word, sentence, 

paragraph and text level)

(c) procedural scaffolding (i.e. ways of doing things such as setting up routines to help students 

formulate longer and richer answers to teachers’ questions)
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 (i) The table below is  of the holistic plan developed to integrate scaffolding strategies 

 (the original plan includes Computer Literacy and Maths as well):

Ve
rb

al

Word level
 

- Identifi cation (e.g. anagrams, crossword puzzles);

- Selection (e.g. choosing the odd word out from short lists of content-obligatory 
vocabulary);

- Matching (e.g. matching concepts with defi nitions/ illustrations/ phrases);

- Sorting (organising content-obligatory vocabulary into different categories, either given or 
developed by students)

Sentence/ 
paragraph 
level 
and
thinking 
skills

 (based on content of textbooks/ 
resources used in different KLAs)

 (to help students put words into phrases, then 
sentences and paragraphs)

- Caption action (using content-obligatory vocabulary/ phrases to write captions for content-
related pictures);

- Question generator (matching question words with question bodies to make content-
related questions);

- All the colours of the rainbow (colouring word boxes from left to right to make factually 
accurate content-related statements);

- Heads and tails (matching beginnings and ends of factually accurate content-related 
statements focusing on particular language target structures)

Text level - 

Knowledge 
structures
and
thinking 
skills

-  James Cameron’s 
Achievements (sequence)

 two fi lms to 
make a recommendation

-  Electricity 
production and 
distribution (sequence)

 life before 
and after electricity was 
discovered

 
two provinces/cities of China 
(e.g. Beijing and Hong Kong) 
with reference to their climate 
in winter and impact on 
people’s lives (temperature, 
hours of daylight, clothes 
people wear)

Pr
oc

ed
ur

al

Activity 
structures 
(or ways 
of doing 
things)

In
st

ru
ct

io
na

l Tools that 
support 
learning
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 (ii) The table shown below is an extract of a unit plan developed for  for the topic 

“Traditional rural life in Hong Kong”, stating clearly which content-obligatory and content-compatible 

language the students would need to know, as well as the scaffolding strategies that would be used to 

support teaching and learning: 

 (iii) The next step was to put the different scaffolding strategies into practice in the lessons of the content 

subjects involved in the project.  

(a) Examples of verbal scaffolding strategies at word level

(Integrated Science)                                                              
Sorting key concepts into categories, as shown here, was the 
fi rst step of a longer activity, which involved making questions 

and using those questions to test a partner.

(Integrated Science) 
Odd-man out – the students had to identify the concept in 
each row that is not related to the other three.  Afterwards 
they are given sentence prompts to explain their decision.
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(b) Examples of verbal scaffolding strategies at sentence level

 

(Integrated Science)
After sorting concepts into categories, the students 

matched question words with question bodies. The students 
then used the completed questions to test each other’s 

knowledge of water purifi cation methods.

(Integrated Science)
Using the three-part approach to writing defi nitions, 

followed by a substitution table to show how the approach 
can be used.

(Integrated Science)
After practising using model paragraph frames for different knowledge structures (description, compare and contrast, etc.), 

the students were able to write their own paragraphs using content-obligatory language with minimal support.
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 (c)  Example of instructional scaffolding

 

(Integrated Humanities)
Diagrams were used to help students organise content from texts and support paragraph writing

in preparation for oral presentations.

(Integrated Humanities) 
SQP2RS (Survey-Question-Predict-Read & Respond-Summarise) was used to teach students

how to preview information texts and read to learn.

(d) Example of procedural scaffolding 
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Impact

The wide range of language-focused strategies developed and tried out in the junior Science and Humanities 

classrooms enabled the IS and IH teachers to develop:

a bank of knowledge, skills and resources that they can draw on regularly to support and optimise student 

learning of content through English;

a better understanding of the importance of using appropriate curriculum development frameworks to 

integrate language work into the delivery of content when the subject is delivered either entirely or partially 

through English;

ways of managing the curriculum of their subject (in the case of IS) or managing the temporary switch from 

Cantonese to English (in the case of IH) in ways that help students both learn English and through English.

The scaffolding strategies used led to students  content-obligatory language to complete a 

wide variety of activities and tasks, which in turn led to increased confi dence.  It was possible to observe from 

performance in assignments, in class and from the way the students completed the activities shown above that 

they were more willing to write longer sentences and develop these into paragraphs (c.f. the two examples of 

student writing shown in b and c).  They were also more confi dent when answering questions in class or when 

asked to give longer explanations.  The systematic use of word level activities, always followed by opportunities 

to put these into sentences, also provided students with effective strategies to learn vocabulary regardless of 

the content.

As junior form teachers had to make space for developing and trying out different scaffolding strategies in their 

lessons, they had to negotiate with their senior form colleagues which parts of the curriculum they could trim 

and which concepts could be covered at a later stage.  As a result, what was covered was what was deemed 

essential, and other topics or notions, whilst important, were shifted to the curricula of subsequent year levels.  

In addition to that, the school-based curriculum documents now make explicit reference to the integration of 

content and language. 

The initial tryout, followed by an evaluation of the current situation to inform planning and implementation 

enabled all the participants to develop a genuine and informed consensus on the need to support student 

learning through English across different subjects, and on how this support could be operationalised 

systematically at curriculum and classroom level in their own context. 

Facilitating factors

1. The development of Language Across the Curriculum is a priority for the school, and senior management 

was willing to both support teachers’ endeavours, as well as allow them flexibility to try out different 

approaches.

2. The infusion of language work into the delivery of content subject lessons was perceived by the content 

subject teachers involved as a way of optimising student learning of content, not as an intrusion into their 

subject or a requirement for them to teach language.
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3. Student classroom performance and assessment data was available and was referred to regularly when 

refl ecting on the strategies implemented and on how they could be improved.

Way forward

Language Across the Curriculum will continue to be a school development priority.  Teachers have spent a 

considerable amount of time refl ecting on their classroom practices and fi nding ways of ensuring that content 

delivered through English does not become an obstacle to learning.  Going forward, the teachers involved can 

think about how the informal curriculum and language environment of the school can be enriched to provide 

students with meaningful opportunities to use English in a wide range of content-related contexts (e.g. LAC 

days devoted to subjects that use English as their MOI).  
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Equipping curriculum leaders to support whole-school 
implementation of Language Across the Curriculum (LAC) 

Background

Managing new curriculum initiatives which lead to school change and improvement is one of the most 

complex tasks of school leadership.  School leaders must learn to overcome barriers and cope with the chaos 

that naturally exists during the complex process of change (Fullan and Miles, 1992).  In response to the medium 

of instruction (MOI) fi ne-tuning arrangements, since 2010 teachers of SMKMCF Ma Ko Pan Memorial College 

have been implementing a series of LAC measures aimed at preparing both teachers and students for a change 

in the MOI used in most content subjects from Cantonese in P6 to English in junior secondary.  Anticipating 

the challenges posed by the implementation of LAC, middle and senior managers decided to use a range of 

approaches to support the teachers of different KLAs and so ensure that obstacles and diffi culties were dealt 

with collaboratively, and deep, lasting change could be achieved.

Levels

S1-S4

Development of LAC in all subjects within 4 years (2010-2014) 

Subject Yr1 (10-11) Yr2 (11-12) Yr3 (12-13) Yr4 (13-14)

English S1 S1+S2 S1-S3 S1-S3

Maths S1 S1+S2 S1-S3

IS S1 S1+S2 S1+S2 S1+S2

Geography S2 S2+S3 S2+S3

ICT S1 S1+S2

Physics S3 S3

Chemistry S3 S3

Biology S3 S3+S4

History S2 S2 S2

VA S1

HE S1

Music S1
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Strategies used

To be able to implement an innovation which is complex in nature and requires close collaboration with 

different stakeholders, a gradual approach to change management has been adopted.  The following diagram 

shows the emphasis given at each stage. 

1. Building a shared vision

Successful school improvement requires establishing a clear educational vision and a shared institutional 

mission (Peterson, K. 1995).  Before mobilising the teachers to implement the change, the school 

management shared with them the background, rationale and objectives behind the implementation of the 

initiative.

During the past four years, the principal, the LAC co-ordinator and the LLSS offi cer made concerted efforts 

on different occasions to raise teachers’ awareness of the importance of supporting student learning through 

English.  This gradually helped build a sense of commitment among teachers and set a clear direction for 

their future planning.  In addition, the clear vision also inspired teachers to think of possible solutions when 

facing challenges.

2. Developing a holistic curriculum plan with the key stakeholders 

The school developed a holistic curriculum plan by adopting a variety of approaches that could address the 

needs, interests and levels of readiness of different KLAs.  This gave teachers greater fl exibility and space to 

increase students’ motivation and opportunity to use English in their own subjects.
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3. Helping panel heads develop the required curriculum leadership skills

To accomplish lasting reform, we need leaders who can create a fundamental transformation in the learning 

cultures of schools and of the teaching profession itself (Fullan, M. 2002).  The subject panel heads took the 

lead in setting clear objectives and proposing workable actions, mapping out the curriculum and designing 

appropriate teaching materials with panel members. 

Through working with English teachers, the panel heads were able to guide the panel members to examine 

students’ diffi culties in using English to learn content subjects, and explore different approaches to maximise 

their opportunities to use English inside and outside the classroom.  In addition to that, they shared the 

difficulties encountered and exchanged ideas and experiences with other panel heads in regular LAC 

committee meetings.  To promote the professional development of panel members, some panel heads 

organised activities such as lesson study and invited panel members to share their good practices on the staff 

development day.

4. Cascading the impact of the change by enhancing the capacity of the subject teachers

In order to facilitate cross-curricular and inter-departmental collaboration, some communication platforms 

were established to encourage teachers to exchange ideas and experiences through co-planning, discussion, 

cross-subject peer lesson observation, regular reporting of work in staff meetings and the annual staff 

development day. 

What happened

The following cases show how the subject panel heads identifi ed the needs of the students and teachers and 

worked out possible strategies with their panel members to cope with the challenges:

Subject Area of concern Action taken

English To prepare students 

for a change in the 

MOI used in different 

content subjects in S1

Summer Bridging Programme:

The English panel head, who is also the LAC coordinator, took the 

lead in modifying and enriching the existing bridging programme by 

infusing simple content-obligatory language from different KLAs and 

providing students with opportunities to use it in order to complete 

authentic tasks.  This diversifi ed the sources of language input and 

eased the transition between P6 and S1. 

LAC Periods:

An LAC period per cycle was arranged in the timetable to equip 

students with academic language skills.  During the LAC period, 

English teachers introduced subject specifi c vocabulary and 

common knowledge structures used in different subjects to 

develop students’ academic literacy.  Through a variety of interactive 

activities, students learned how to share their ideas with their 

classmates and how to apply the language learned in authentic 

contexts.
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IS To integrate the 

formal and 

informal curricula 

to maximise students’ 

opportunities to use 

English inside and 

outside the classroom  

Apart from implementing cross-curricular projects to develop students’ 

reading and writing skills in normal IS lessons, the IS panel head 

took the lead in designing outside-the-classroom activities with IS and 

English teachers.

IS LAC Day

A variety of games and activities were organised during lunch time to 

motivate students.  Different topics which students were interested in 

and familiar with such as body structure and use of apparatus were 

covered.  The activities gave students opportunities to recycle and 

revise content-obligatory vocabulary and concepts.

Reading Across the Curriculum (RAC)

An extensive cross-curricular reading programme in which students 

were taught to use different reading strategies to read information 

texts was implemented at the beginning of the term.  Students then 

applied the skills learned through reading science books of their 

choice during the year and writing related book reports as refl ection.  

This gradually helped widen students’ knowledge of the topics 

covered in IS, as well as develop their academic literacy.

Maths

readiness of panel 

members to infuse 

English into Maths

capacity

To support the junior form Maths teachers, the Maths panel head 

organised professional development activities to equip panel members 

with the required professional knowledge and skills.

Lesson study

In order to demonstrate how to integrate English into Maths, the 

Maths panel head organised a lesson study session with all junior 

form Maths teachers.  Based on the lesson observed and video-

taped, the panel head guided teachers to refl ect on how to maximise 

students’ opportunities to use English in Maths and how to use 

different approaches such as inquiry learning to develop students’ 

critical thinking skills.

Train the trainer workshop

The panel head organised a workshop for panel members and invited 

the core teachers who were involved in S1 and S2 projects to share 

their experiences.  Conceptualising and sharing their experiences 

helped these teachers develop the leadership skills required to sustain 

the positive impact from one level to the other. 
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Geography To develop 

students’ learner 

independence and 

critical thinking skills

The Geography panel head found that it was diffi cult to nurture 

students’ critical thinking and independent learning skills in normal 

lessons due to the tight schedule.  As a coping strategy, she proposed 

using project learning.  

Project-based learning

The project focused on urban land use in Hong Kong.  Students 

worked in groups to investigate the problems related to land use in 

their chosen districts, and collected information during site visits and 

through interviews.  They then reported back to class both orally and 

in writing.   

Impact

1. Curriculum development

To ensure that the development of academic literacy skills plays an important part in the curricula of 

different KLAs, knowledge structures and their attendant target language items were used as the basis of 

cross-curricular collaboration.  The curricula of the different KLAs involved in the project were mapped out 

to identify suitable topics where explicit work on the core knowledge structures (KS) could be carried out.  

This provided the framework for cross-curricular collaboration.  The existing content-subject curricula were 

adjusted to provide teachers with space and time to try out different ways of infusing language work into 

the delivery of content. 

In order to ensure that both content and language received equal attention, generic and thinking skills (e.g. 

problem-solving and critical thinking) were highlighted in the design of the modules/units of the different 

KLAs and outside-the-classroom activities.  This contributed to even greater alignment and coherence 

between the different components of the school-based curriculum.     

2. Teachers’ professional development

This four-year cross-curricular collaboration project enabled content subject teachers to develop a good 

understanding of the importance of focusing explicitly on language when delivering their subjects through 

English.  This focus did not only help students learn content better, it also helped build a strong foundation 

in terms of academic literacy, which is essential for success in junior forms.  In addition, teachers were more 

willing to move away from their comfort zone to explore a wider repertoire of teaching strategies and 

methods to develop students’ knowledge and skills. 

3. Students’ performance

With the help of different cross-curricular approaches inside and outside the classroom, students developed 

a better understanding of the connection between language, content and thinking when learning content 

subjects in English.  Based on the students’ survey and their written work, they gained more confi dence 

in content reading and writing.  In addition, they were able to develop their thinking skills and apply the 

knowledge structures and language learned in subject-specifi c contexts.  
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Facilitating factors

1. Strategic and systematic planning paved the way for effective implementation from one level to more levels, 

from one subject to more subjects and from one year to cross-year planning. 

2. Effective channels such as staff development day and LAC committee meetings were established for sharing 

experiences and difficulties, and disseminating good practices.    

3. Support from the principal and management allowed teachers from different KLAs to try out different 

innovative strategies to increase students’ language exposure both inside and outside the classroom.

Diffi culties and suggestions

Diffi culties Suggestions

Core project teachers lack time and space 

to plan, implement and evaluate the cross-

curricular projects.

The school may consider creating more time and space 

such as allocating free periods strategically to enable core 

project teachers to engage in cross-curricular collaboration.   

It is diffi cult for just one LAC coordinator to 

manage and co-ordinate all the cross-curricular 

projects of different KLAs in the school.

It is advisable to consider setting up a core team to 

coordinate, monitor and evaluate the development of LAC 

in the school.
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