Supporting teacher development

Over the last 10 years the Hong Kong education system has undergone substantial changes with a view to
ensuring that it remains fit for purpose, addresses the long-term development needs of the city and provides
all students with a sound foundation for life-long learning. Teachers in our schools are a pivotal part of these

reform efforts. Planning and successfully implementing the kind of holistic language curriculum described in
the cases in the first English Language section of this compendium requires both a reflective teaching force
with sophisticated professional knowledge and skills, and a critical mass of curriculum leaders who are able to
create the conditions at school level for the step changes envisaged by the curriculum reform to ultimately take
root and flourish.

The articles in this section explain the different strategies used by different schools in their attempts to address
the concerns listed below:

Teacher development Goal Strategy used

How can teachers:

1. develop the leadership skills v Joining professional learning
required to plan, implement and communities

evaluate school-based curricula
that address the needs of their

. . v Developing teachers’
students and are aligned with the PIng

Subject
knowledge

professionalism through

spirit of the central curriculum?

Pedagogical
knowledge

critically reviewing existing
2. mobilise their colleagues to practices and data to inform
continually reflect on the planning
effectiveness of their practices?

3. develop the sound pedagogical v Looking at student work
and subject knowledge required to develop a better
to deliver their school-based understanding of student
curricula in ways that reflect a learning and inform
sound understanding of how teaching

their students learn and promote
achievement for all?

Joining professional learning communities

As the saying goes, a problem shared is a problem halved. Apart from time spent attending occasional
professional development activities, teachers and panel heads tend to spend most of their time, and
understandably so, in their own classrooms. However, networking with other schools to a) share common
issues of concern related to teaching and learning, and b) discuss the different strategies used by different
schools to address those issues, gives teachers a valuable opportunity to look at problems from novel
perspectives. When the professional learning community is well managed and focused on enhancing the
quality of the work of its members, it also provides curriculum leaders and teachers with a platform for the
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development of richer insights into problems that may at first appear to, but not actually be, intractable and/
or unique to particular contexts. Cases 5.21 and 5.23 both illustrate how learning communities were used
as platforms to support teacher development. In the first case, the training and inter-school visits organised
by the community provided English teachers and curriculum leaders with opportunities to enhance their
pedagogical knowledge and curriculum leadership skills. The second case shows how an inter-school buddy
reading programme brought the teachers from all five Cheung Chau primary and secondary schools together
to focus on ways of improving their students’ reading skills.

Developing teachers’ professionalism through critically reviewing existing practices and data to
inform planning

In most Hong Kong schools there is no shortage of after-school remedial or enhancement classes and
programmes. These are done with the best intentions in mind and usually aim at providing particular groups
of students with opportunities to plug learning gaps or further improve their performance. However, it
is not uncommon to hear teachers say that the results fall short of expectations. Case 5.20 explains how
making more effective use of data helped teachers improve their subject planning process. A plan setting
out concrete and workable actions that were aligned with the school’s major concerns provided teachers with
the opportunity to learn how to cater for learner diversity within the context of literacy teaching. Case 5.22
shows how a group of teachers decided to take a critical look at students’ performance in the HKDSE and the
activities offered by the English Society with a view to identifying learning improvement goals. During the
Evaluation-Planning-Implementation-Evaluation cycle, formal and informal curriculum leaders worked together
as a team to lead subject level innovations, which addressed those goals. The use of a team approach in
managing department level tasks not only broadened the perspective of the teachers concerned, but also
increased the impact of their efforts on student learning.

Looking at student work to develop a better understanding of student learning and inform teaching
and learning

When looking at work produced by students as part of the regular teaching and learning process, teachers
need to be inquisitive and look for more than simple confirmation that students have learned or not, as the
case may be, what was taught in class. Looking at student work collaboratively and in depth as part of the
panel routine can be a useful platform for a) engaging in reflective dialogue about not just the work produced,
but about the nature of teaching and learning; b) negotiating expected attainment standards (by using, for
example, the Basic Competencies or the Learning Progression Framework), and c) strengthening the link
between students’ needs, the planned curriculum and classroom practices.

Deriving useful implications from this analysis of student work depends to a large extent on whether there is a
shared understanding of what teachers are looking for, why they are looking, how they will look, and whether
the teachers looking have solid pedagogical and subject knowledge to interpret what they find. Case 5.19
exemplifies how a group of teachers and curriculum leaders critically reviewed student learning data to effect
changes to their independent learning programme. This helped them improve both their understanding of
independent learning and of how to implement it more effectively.

The cases presented here reveal snapshots of how teachers and curriculum leaders in a variety of contexts
have made use of different entry points (e.g. using student learning data, writing subject development plans,
adding professional learning value to planning language enrichment programmes) to improve their curriculum
leadership skills as well as their pedagogical and subject knowledge. A common thread running through all
the cases is that teacher development is premised on and cannot be dissociated from a reflective, inquiring
stance towards our work with our students.
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Developing curriculum leadership

yugh the promotion of independent learning

Background

English teachers at King’s College Old Boys’ Association Primary School (KCOBAPS) believe that strong
curriculum leadership skills play a pivotal role in designing school-based curricula that lead to effective learning
and teaching. Through their participation in the Language Learning Support Section’s Curriculum Leadership
Development Programme, they had the opportunity to re-examine some of the tasks they had to carry out as
a matter of routine in their English panel. They sought to identify how these could be completed in ways that
could optimise student learning while at the same time offering opportunities for professional learning and the
development of curriculum leadership capabilities.

This article describes how the English curriculum leaders at the school enhanced their leadership capabilities
by critically reviewing the implementation of their independent learning programme at P1-6 and working out
measures to enhance its effectiveness.

Levels
P1-6

Strategies used
The following table outlines the strategies used by the curriculum leaders and the expected outcomes in terms
of the development of their leadership capabilities:

Stage Strategy Expected outcome
e |dentification of areas for e Using a protocol for Looking At | Enhanced curriculum leadership
improvement in current practice Student Work (LASW) capabilities, e.qg.

related to the focus of concern . .
. . . e ability to use data effectively
(i.e. the implementation of

independent learning) e ability to propose concrete and
e Addressing the findings of e Conducting SMART action workable actions

the LASW process in order planning (setting improvement | o pedagogical and subject

to enhance the effectiveness objectives that are Specific, knowledge

of the independent learning Measurable, Achievable,

programme Realistic and Time-bound) * monitoring and evaluation

. — — mechanisms

¢ Provision of opportunities e Conducting internal and

for curriculum leaders to external professional sharing e communication with different

consolidate their knowledge of sessions parties

how to promote independent

. . e Studying professional articles
learning in ways that optimise

student learnin and relevant literature related to
J the promotion of independent

learning
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What happened

Stage (1) Identification of areas for improvement in current practice related to the focus of concern,
i.e. the implementation of independent learning

The effectiveness of teaching and learning is commonly monitored by, for example, looking at raw assessment
data (e.g. the percentage of students who passed a test or examination) and conducting lesson observations.
However, these two sources of data have limitations that are worth pointing out. For example, test or
examination results give teachers an overview of how many students passed or failed, but they do not provide
any information about the process that led to those results. Similarly, classroom observations can provide the
observer with a general impression of the overall class performance, but they may not necessarily yield detailed
information about the performance of specific groups or the performance of the class in specific tasks, or
whether the performance in a single lesson is a reflection of the students’ actual ability.

In view of these considerations, the curriculum leaders decided to use a protocol to look at student work and
gauge the extent to which the design of the tasks given was affecting student performance. A representative
sample of student work was collected and analysed to identify patterns of performance and areas for
improvement.

Question design 3. Give two examples of sports that you use a racket {o hit the ball, . o
that yielded ; <8 went hikin
individualised ol | 5 -.”l swam i the cen
answers among TU‘E’JS Qg d0hash, ant  lucly  money
students ! 5516 An'a) song
Pictare Wor
( 2. What is the he/she form of the verb push? 2 .
’-rl < | S I/

LS/

Question designs

5. What is the past tense of the verb forget?

that yielded 0 ;
identical borapt. Deseury
answers among !
Word search Parts Meaning
students ofspecch | |
e.g. statfon nour aplace where passenger trains stop on ¢ ha b
ruitway fine, typlcally with platforms and F 1 (’
buildings :
1. cafeteria
M St e s amﬂon pm A m
‘Waste-paper basket

Remembering

v

Bloom’s Taxonomy

Sample of analysis of student work

The analysis enabled the teachers to reach the following conclusions :

1. More opportunities should be provided for students to demonstrate how they can apply their dictionary
skills to support their learning in new contexts.

2. The independent learning programme should include an element of personalisation as tasks that yield
identical answers from all students may not provide the basis for deep thinking or learning.

3. There should be taxonomical progression in the questions set, i.e. questions should place progressively
higher levels of cognitive demand in order to provide an appropriate level of challenge.
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LASW in progress

Through looking at students’ work, teachers also built a
shared understanding of what they meant by “independent
learning”. The consensus reached helped set the standards
and expected outcomes, as well as guide the process of
designing the dictionary skills teaching materials.

Stage (2) Addressing the findings of the LASW process in order to enhance the effectiveness of the
independent learning programme
The findings from the previous stage were used to inform action planning. The English panel head thus

drafted an action plan that spelled out clearly the expected outcomes, specific supporting measures,

measurable success criteria and a variety of evaluation methods. Below is an extract from the plan:

r

1 Objective

= To help students become more independent learners

I
1 Expected outcomes

I
I
|
1

- Students will become more motivated learners.

- Students will be equipped with different learning strategies so that they can be active problem-solvers.

- Students will be able to apply different learning strategies in new situations confidently.

- Students will learn to sef their own learning goals based on an understanding of their strengths and weaknesses.

- There will be more diversified assignments for students.

\

Expected outcomes :

Students will be equipped with different learning strategies so that they can be active

problem-solvers. AND

Students will be able to apply different learning strategies in new contexts.

Measure / Strategy

Success criteria Evaluation method

(1) Promotion of dictionary
skills to help students
solve problems in reading
and writing (P.2, 5, 6).

(Remark : the specific

dictionary skills for

levels are given in Appapdix 1)

*Students at different levels | « Student work, i.e. student
are able to apply dictionary | dictionary skillsworksheets
skills learned to\help them | that demonstrate
solve problems in réadingand |  students
writing. dictionary skills in

*Students  will be le to handling learning
recount the legrning difficulties.
strategies t hey used to | * Student interview.
solve problems.

gives specific J
details

specifies j collects specific data j

quality of work (student learning
expected instead data) for evaluation
of focusing on in addition to

mere quantity perception data

(student interview)
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Stage (3) Conducting internal and external professional sharing
Through participating in the following events, the curriculum leaders had an opportunity to conceptualise and
share their experience of promoting independent learning:

1 - Hosting an inter-school lesson observation (LO)

Audience Objective and focus Content
Primary English e To foster exchange of views on | The event was divided into the following parts :
teachers from independent learning and how

. . (i)  Pre-lesson observation briefing on school

member schools it can best be implemented

. context, background and lesson flow;

of the Curriculum _

, e Lesson observation focus: . ,

Leadership o (i) Lesson observation;
How e-learning is used as a

Development

pre-lesson preparation tool to | (iii) Post-lesson observation discussion to
Network and Kwun _
support the development of review and reflect on the lesson observed

Tong Learning Circle , ,
students’ speaking skills

cout] help me assess the efectivenessof the s (I 1 I)

4 Methods used | |

o Ehe oral delrvery sl

Observable
success
criteria

2 - Presenting the subject-based experience on the in-house staff development day

Audience Objective and focus Content
Fellow colleagues ¢ To prepare for the promotion The curriculum leaders took turns to share the
from different subject of independent learning using | initiative(s) they piloted at different levels, which
panels in the school a whole-school approach included:

starting from 2013-14 , . . .
(i)  Empowering students with different

e To share the English panel’s strategies to do self-revision for dictation;
pilot project with other subject | . , o .
(i) Teaching of dictionary skills;
panels
(iii) Motivating and supporting students to
learn through:
(a) doing pre-lesson preparation
(b) e-learning
() forming an online learning community
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Impact

1. Good progress in the development of different curriculum leadership capabilities was observed among
the curriculum leaders:
(i) More effective use of data

Apart from gaining confidence in using more varied sources of data to inform their teaching, the
curriculum leaders became more familiar with how to make use of the student learning evidence
collected to lead more focused panel discussions and effect changes. One of the successful
examples was the inclusion of learning intentions written in student-friendly language in all writing task
sheets to help students develop the habit of working according to objectives and so become more self-
directed in their learning. The change was introduced after teachers looked at their own feedback to
students’ writing and realised the importance of good alignment between their written feedback and
the learning objectives of the tasks.

(ii) Enhanced subject and pedagogical knowledge
The process and findings of the LASW exercise provided teachers with a wealth of information related
to how their students learned and how they could optimise that learning. Regular review of their
work led to enhanced subject and pedagogical knowledge, so teachers were able to outline the key
elements of independent learning that were practised in their subject and share them with their fellow
colleagues. When doing the project, the core teachers researched different models of independent
learning and did ample professional readings. Below is their revised model:

Literacy and language skills

Cognitive skills Dictionary skills
Dictation skills
& thinking skills
Skills to develop Thinking skills
among students | Metacognitive thinking (13/14)
_ Key elements of_ e aRER
independent learning Affective skills
prac“sed |n the Feelings and emotions
English subject R W
at KCOBAPS eneric skills, e.g. communication skills,

critical thinking skills, research skills, etc.

Pre-lesson preparation

Attitude, habits | MNurturing of and engagement in a
and etiquette learning community

Goal-setting (13/14)

Space or platform E-leamning, e.g. blogs, forums

to promote learner
independence i-pads
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(iii)

proposed

Improved planning with concrete and workable solutions and clear evaluation mechanism

As shown in the plan extract in the previous section, teachers performed the administrative plan-writing
task professionally by making better alignment between the expected outcomes, the measures to take,
relevant success criteria and evaluation methods.

(iv)

More effective communication with other parties

The curriculum leaders had to maintain open
communication with teachers in the English panel, the
school management, students and parents through
various channels, such as e-mails, meetings, written records,
etc. Tasks like hosting or participating in inter-school
lesson observations fostered professional dialogue and
exchanges with teachers from other schools. Sharing ;
their experience enabled panel heads to benefit from alternative views and feedback, as well

as see their work and enquiry recognised.

2. Improvement in students’ independent learning skills

(i)

revision strategies to learn more independently.

Example 1 — Dictionary strategies

You have feur methods to find out the meoning of the werds

below:

1. from on-line dictionary

2. frem dictionary book

3. if you know the meaning of the werd, write in your cwn werds
er drow pictures fo describe it

4. others, such e Internet, Reader efc.

Tick ) the methed you ise.
qather

O
o phit

collide
L By b
dor i
.

crystals

(10 2d 4o 40010 20

L

A0 4010 20 3.0 4.0)

P6 dictionary skills worksheet

Students were equipped with different learning strategies, e.g. dictionary strategies and dictation

Dictionary strategies learned before

Evidence of learning

Free choice of strategy to learn

Example 2 — Dictation revision strategies

Goal set for dictation

|

[y Goal (Feb—Man) .

Dict 2

) Word wall _ H
s O 2. wonds a duy
W 3 Tr_mc copy & recall

3/ 4 Regular practice, €.8. [ ] times per I|l

e |

Strategies selected

Strategies selected
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[0 5.0thers ( [EA0 W10 ) |

= = 6.Check work 'be!'orc hnndmg itin

1 7.Read the words once before handing itin |
a0 ]
[ 8.Others( s i

st S

Check your progress, 68 e

Strategy | Date || Fmgra: s Parents’ sngn:n&l
= | |00 Didnott

P\ l l[: Tried bu!rynm |! I|

"’P wmp]clod I‘ I|

W: o O Dndnolw
| Tried but not
completed

] Completed \ %
Result -r
bl ia&e_,wlav_mdL mprove my
spelling. [ have s Mistakes.

P2 dictation goal and strategy sheet



(i) Supportive learning communities were formed.

shown below:

Showing appreciation for others’ contribution :

[ really like the quotes you put here for us.

pug Sakcobaps @) 14 May 2013 08:49

[}
[}
I |
1 . |
| — Thank you Malisa, | really like the quotes you put here for us, let me understand more on Messi. |
: |
I
[}

By Kai Chong

Showing support for peers’ learning :

You can type two headed snake in YouTube.
You can find more videos in YouTube. Hope you

(can) find more videos...

Sakcobaps o 7 May 2013 07:40 /

more videos in YouTube.Hope you find more videos in YouTube.

]
1
]
1
. | find these videos in YouTube.You can type two headed snake in YouTube. You can find
i
]
1

by Elizabeth Hung

Extracts taken from the class learning blog are

(iii) Students took ownership of their learning. Extracts taken from the class learning blog are shown below:

Example 1

mm m e e /.
sakcobaps @@ 10 May 2012 18:12

I
I
: Please write the blog quickly.
|l
I

5akcobaps @@ 12 May 2013 02:2

n

2 Ambrose,| cantfind your part.

Facilitating factors

i -
! I
: I
— |

: St 1.Benjamin,where is the video of Bruce Lee?
|

! |
! I
: |

This was a friendly reminder
from a group member when his
i teammate had not posted on the
! | blog according to the agreed

' | schedule. This showed they

-- monitored their own work.

This message showed that the
students monitored each others’
work in the class blog.

1. The selection of an entry point that aligns well with the school concerns helped enlist strong school

management support.

2. Teachers’ willingness to model the type of behaviour expected of life-long learners through

keeping abreast with latest technology, doing professional readings, conducting professional exchanges with
members of learning communities, etc. is considered a key facilitating factor in this project.
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Way forward

1. Panel and school development
Under the core teachers’ leadership, the first steps were taken to develop more mature independent learning
skills among students as quoted in the section on impact.

However, independent learning is a big topic. In the years to come, concerted efforts in the panel are
needed to:

(i)  familiarise students with how to engage in reflection and metacognition

(i)  teach students how to set SMART goals

The panel will also further share their experiences with other subject departments.

2. Home-school cooperation
In order to sustain the progress made and ensure that best practice regarding independent learning is fully
embedded in the school-based curriculum, the curriculum leaders will continue to work on enlisting support
from parents and will further strengthen home-school cooperation.

References
Ambrose S.A., Bridges M.W., DiPietro M., Lovett M.C., Norman M.K. (2010). How learning works: Seven
research-based principles for smart teaching. U.S.A. : Jossey-Bass.
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g curriculum leadership skills through p
mplementing the subject development [

Background

It has been an established practice for panel heads to prepare a subject development plan before the
commencement of a new academic year. However, it is not uncommon to see that some panel heads consider
the writing process as requiring painstaking attention to detail while the finished plan tends to receive little
or no attention from the panel members. Although submission of yearly subject development plans is a
requirement in all schools, teachers may not see the purpose and importance of a subject plan. This can lead
to plans being perceived as a mere administrative task with little or no impact on practice. A critical look at
the problem may reveal that in some cases, this is caused by lack of knowledge of how to make effective use
of the plan to set development priorities, and establish how measures should be implemented and evaluated.
This article explains how the panel heads at King’s College Old Boys' Association Primary School No.2 made
use of the knowledge and skills acquired through participation in the Curriculum Leadership Network (CLN)
workshop on this topic to establish effective links between the writing up of the subject plan and the actual
development of the subject.

Target Group

Panel heads

What happened

Theme-based workshop

Before joining the CLN in the 2010-2011 school year, the school’s English panel heads used to take a general
and perhaps overly ambitious approach to writing the subject development plans. That means that the plan
tended to reflect their desire to develop a substantial number of areas, but was less clear about objectives,
implementation and evaluation details. Also, the number of development areas chosen made it difficult to
set priorities and create the conditions to use the plan as the basis for improvements in learning and teaching.
However, after attending a CLN workshop that addressed these common concerns in the summer of 2010,
those panel heads began to take a more inquisitive stance towards the task of writing the plan. The table
below summarises their concerns and reflections about their established subject planning process after the

workshop:
Departmental practice in preparing and Panel heads’ concerns and reflections about
implementing the subject development plan the subject planning process
e Put down details of all major targets/ How to identify the developmental needs of the panel

programmes, the well-established and the | ¢ How to select suitable focuses for development
new, resulting in a thick plan with over 20 | e How to further develop well-established and effective
pages practices

e Tried to work out new initiatives to add for | How to do proper action planning
the year that could be accomplished with e How to make the actions proposed in the plan specific,

all year groups in a year, respond to the measurable, achievable, realistic and time-bound and
school development concerns, as well as ensure that all panel members understand their role and
matching teachers’ readiness what is expected of them

301



e Set broad objectives for the development focuses | How to conduct effective evaluation

e How to select evaluation methods that are relevant

e Proposed development measures and timeline .
to the measures proposed and can yield useful

which were general and too vague .
g g data to gauge the effectiveness of those measures

e Planned stand-alone measures to address the . L
e How to define success criteria

school and subject development concerns

How to manage resources strategically and
e Relied only on collecting documents e.g. lesson communicate with the panel members more

planning or observation records and students’ effectively

perception data to evaluate the objectives set * How to mobilise panel members to buy into and

contribute towards the implementation of the
e Specified the evidence to be collected only but not plan

the expected outcomes and how the evidence
would be used to draw conclusions

e Always assigned panel heads as the people in
charge of carrying out measures planned for
different development focuses

e Mentioned the plan in the first panel meeting,
then placed it in the school network for members
to access, but did not refer to it in the subsequent

panel meetings

School-based support

After experiencing the key planning and thinking process in the subject planning workshop, the panel heads

thoroughly discussed with the support officer how to connect their learning from the workshop with their

school subject plan writing task for 2010-11. The table below shows snapshots of the major actions they

took in creating the conditions that could both give the plan writing process a greater focus, and support its

effective implementation. Through the completion of this task (i.e. reconceptualising how the subject plan is

written), the panel heads hoped to develop the following curriculum leadership capabilities:

¢ use data effectively to set development focuses

e use resources effectively and strategically to facilitate the implementation of the plan

¢ propose concrete and workable actions to inform how the development focus can be
implemented

e establish monitoring and evaluation mechanisms to ensure effective implementation of the plan

e communicate effectively with different parties to enlist support and foster ownership
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Action (1):

Identifying the developmental needs of the English panel

Curriculum leadership

capabilities to be developed:

e Use data effectively to set development focuses

(i) Using external and internal data to identify what earlier work to build on and examine if there

exists any urgent developmental gap to fill

e The panel heads reviewed the direction of the panel by listing the major focuses/measures in the

previous subject plans.

e They then analysed the recent data e.g. TSA results, ESR reports, colleagues’ observations from
classroom learning and student work, to identify what was working and what could be further
developed, as well as to explore the reasons why some measures had not been effective or had not

2007-08 2008-09

2009-10

- Process writing

(P6) - Learner diversity

- Process writing (P5)

- Process writing (P4)

- Speaking skills (P1)

- Learner diversity (P1-P6)

- Higher order thinking (P1-P6)
- Vocab learning skills (P1-P6)
- Self-study skills (P1-P6)

—

- Theme-based (P1-P6)
word lists (P1-J6) | - Theme-based word
lists (P1-P6)
B fff___,_-
_ I

Excerpts of meeting notes (summer 2010): Panel heads’ discussions on subject planning

led to enhanced teaching and learning.

(ii) Using the analysis to inform the setting of development focuses

After reflecting upon the review findings, the panel heads made these decisions:

e since the use of process writing as a strategy to develop students’ writing had become an established
and effective classroom practice across levels, it no longer needed to be set as a development focus

e they would continue the development of speaking skills in P1 and extend this focus to P2 and P3

e they would keep and improve the implementation of last year's development focuses: vocabulary,

catering for learner diversity, higher-order thinking, self-study skills

e they would pilot reading skills development in P4

This thinking and planning process is manifested in the following meeting notes excerpted from the

discussions in the summer of 2010:

Devel of Process Writing in P4

Data

Evaluation & Analysis

Meeting)

noticed that

P4 5¢

15’ feedback (esp. 2009-10 Year~end Review

By locking at students' compositions, teachers

wProcese Wrming ha: enabled students to improve the
following writing skills
- elaborating and organisation of ideas

-awareness of the need and ability to self-correct

¥ Wip?
Since 2007

-see the import
of the wniting

P6 Ss

e of pl g the or;

-use peer-editing checklists to help them 1dennfy
some basic mistakes e.g tenses, spelling
-are mohivated to find extra information from

the mternet for ther writing

-are able to write with some elaboration

*A no. of writing packages have been developed for use at
ES51-2 & many of them have been refined afber the try-outs in

the past few years

¥ What can be dona in 2010-117

*#Process writing will be infused into the schoolbased

of Speaking in P1
Data

Evaluation & Analysis

| T&" feedback (esp. 2009-10
| Year-end Review Meeting)

| From classroom observation,
| P1 Ss are willing to speak m

| complete senterces & show

| improvements in phonics skills

| Assexsment results

| Improvements in  students’

: speaking

performance,

knrritulum and used as the main/most important strategy|
to develop students’ writing skills <* Should be mov!a
from the Subject Plan as a development focus, to the
Department Handbook as a guidelin

| Speaking Paper - Presentation | [effective in P1(ie. infusing speaking skills into the curriculum + nsing a wider |
|

pecially i 2009 TSA KS1

*55 are making significant improvements in the speaking performance

¥ Why?
In 2009-10, starting with P1:

sexplicit teaching of speaking skills e.g. phomics + using a wider vanety ofi

speaking activities to create opportunities for Ss to speak in P1 classroom

salignment of the intemal assessment speaking exam format with the TSA

format
W What can be done in 2010117

*Build on the speaking skills identified in P1 (09-10) to develop a \'grlicu_l_l

*Continue in P2 & P3 the teaching & the assessment practices found

variety of speaking activities e.g. reading aloud, express personal experiences |

& picture description)
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Planning for the implementation and evaluation of the new

el ) development focuses
Curriculum leadership e Use resources effectively and strategically to facilitate the implementation
capabilities to be developed: of the plan

e Propose concrete and workable actions to inform how the development
focus can be implemented

e Establish monitoring and evaluation mechanisms to ensure effective
implementation of the plan

(i) Setting priority to identify objectives of the new development focus
(a) Before identifying the improvement targets or objectives of the new development focus — reading,
the panel heads had factored several considerations into their planning as they set priorities. Here is
a summary of that decision-making process:

Planning issue 1 — “Should we initiate a full-scale development of reading in the first year of
implementation, given the curriculum space and resources?”

Action Year | Dm'lupm_cnl Tocus (to continue 1!1 2000-11) | Resources to be available (2010-11)
Group | Speaking | Vocab | LD | HOT | Self-study
e The panel heads took stock of the focuses they sills
thought needed further development as well as ™ | ¥ 7 | 7| ¥ ¥ Jon i NET Sedions PLERW Programm: 5 wil feceve
) regular raining & support in the teaching of reading & writing
the resources that would be available for each - Smallclss teaching
year group. 7] v RN v -Small chass teaching
.pg, . v | v | v | 4 | v -Small class teaching
Fin dings P4 Y Y v AJ‘oin the LLSSs CLN lhngmm:jc:Tsu.ill l:w offered support in
plus curriculum P
e Several other focuses would be implemented at -Remedialclassesfor e lesssble S " paticully weak cobo)
. . . . -Specialised teaching (with 1 free period per week)
this time and teachers might be overloaded if o R PARARER T
the new focus were piloted in all year groups. ~ » | | v [vlr] v

. L Stocktaking development focuses
Decision on the development objectives

e They would target particular year group(s) specifically in order to create space for implementation and
capacity building.

Planning issue 2 — “Which year group(s) to target at?”

Action

Further analysis of the stocktaking findings based upon the consideration of these factors:

e students’ needs

e teachers’ development of professional skills in the teaching of reading

e space for teachers to achieve the goal

e the school resources available

e opportunities for integrating the subject development focus (reading) with the school development
focus - catering for learner diversity

e progression in curriculum planning

Findings
e Based on the internal assessment results, P4 students had a more pressing need to develop reading
skills.
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e The expertise from EDB in P1 and P4 could be tapped to support teachers’ professional development
in reading.

e The free period provision in P4 could be drawn on to create space for teachers to achieve the goal.

e The school resources for remedial class and small class teaching could be exploited to create
supportive conditions for catering for learner diversity in the classroom.

e P4 and P1 could be good starting points for building progression into key stage curriculum planning.

Decision on the development objectives

e The panel heads placed priority on two particular year groups - P1 and P4.

(b) After weighing the needs and readiness at different levels: curriculum, teachers, students as well as
resources, the panel heads specified the main objective for the focus: To enhance students’ reading
abilities in P1 and P4 through improving the reading curriculum and teaching of reading.

(ii) Do effective action planning to guide the implementation and evaluation process
e To inform colleagues how to achieve the objectives set, the panel heads mapped out what specific
actions should be taken to implement and evaluate each development focus.

The following excerpts of the subject plan focusing on reading explains the strategies used in the

planning process in more detail.

e Align measures with objectives

e List concrete measures specifying the

strategies identified from the needs

e Set realistic schedule
with a specific
timeline to space out

Spell out roles and duties clearly
Delegate duties to members
with training, external support

analysis implementation and space
Focus szy reading ability in P1 and P4
Objectives Strategy/Task Success Criteria Eval hod and hedul Teachers in Resource
indicators charge
]mP'I'°V¢ the -Develop  a  school-based reading | -Reading curriculum | -Discussion in the CLP to | 1% Term -English -Specialised
rcad_mg curriculum and resources for use by | enriched with reading | review the curriculum Panel Head | teaching
curricubum -2 readers
all English teachers through: materials (4 reading for P4; (with 1 free
sthe P4  reading  programme | packages in P4 & 7 units | -Teaching resources | -PLPRW period  per
(incorporating a variety of text types | of work in P1) of different | developed for the target ::, "::: coordinator | week)
& teaching of phonics, sight words, | text types with a clear | readers (plans + materials | 5y
reading skills) indication of the target | highlighting the target text -All P1 &
sound, sight words & | types, sounds, sight words & P4 teachers
esthe P1 PLPRW  programme | reading skills reading skills)
].mpr?\-'c the | ring the teaching of phonics, | A wider repertoire of -Reading packages 2 Term | -All P1, P4 | -Support
:_::;'::;!F of sight words, reading skills & | teaching strategies in the 3 read teachers from EDB
integration of reading as input for | design of reading | -Videotaped lessons on the ;\orl:;:;ﬂs (NET
writing) activities & condueting of | tryout of particular teaching Seetion  for
the reading lessons strategics 3 units Pl;  LLSS
Improve the | -Use of planni ions, PD | .swud are able to| -Quality of responses in the ol. work for P4)
students’ "mmng & lesson Obscw.aﬁon understand & respond to | worksheets (target skills) for 1
reading activities for professional
ability development in the teaching of | reading materials  of -Small Class
reading different text types, & | -Observation of students’ Teaching
apply the target reading | engagement, understanding (P1)
skills in the reading of the reading materials &
activities/ tasks (P4, P1) | the quality of responses in -Remedial
-Students  are able to | the activities class (P4)
master the mechanics of
writing (P1) -Assessment on target skills

N

e Define expected targets in measurable and observable outcomes
e Select appropriate evidence and a suitable method of analysis to evaluate the objectives set
e Ensure a balanced use of qualitative and quantitative data
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Action (3): Creating supportive conditions for the realisation of the plan

Curriculum leadership e Use resources effectively and strategically to facilitate the implementation

capabilities to be developed: of the plan

e Communicate effectively with different parties to enlist support and foster
ownership

(i) Communicating the plan clearly to panel members to ensure a shared understanding of its
essence
In the first panel meeting, the panel heads:
e described the present direction set out in the plan (i.e. focuses of the year) and made projections of
possible future development based on the plan

201011 Focus of Development
Pl P2 P P4 Ps P6
[KCOBA Pramary School o2 3010-3011 b e Flan for Engiiah] | | Reading pilat [promote in | [promote in pilot lpromote in | [promote in
Focuses of the year 7 skills 200-12] 2012-13] 2000-12) 2000-12)
1. {To comtinee thi focer inJ. | v p wd2and Y Tosireng " speaking kil development
I, = i o A e : iy Speaking contmue with promoate promote [promote in | [promote in | [promote in
Excerpts of the 8 e e e e f S e ML DO R (RS S skills improvements 00-13) | 200203 | 200213
plan and road map | s @ SR et of s focasn 1148 To e for earmer ey n Engls develop
| | Vocabulary | continue with | continne with | continue with | continue with | continoe with | continue with
used in the first o o e kot b L T ek e R ; P . ! ) .
: p P p P 7 P
panel meeting 57 i o e i 1 e i i i LD contime with | continue with | continue with | contine with | continue with | continue with
| s PEOVEN el '. s P improvements F
& ! Il and J4i To enhan HOT continue with | continoe with | contime with | contmue with | continue with | contimue with
Self-study | continue with | continne with | contimue with | confinue with | continve with | continue with
skalls p | tmp P p improvemen P

e highlighted the areas for improvement for the focuses to continue, as well as the rationale for
selecting the new focus, expected outcomes and the strategies that would be used

e appealed to colleagues to read the plan for details, reinforcing the message that the plan was a
guide to implementation while allowing flexibility to make changes

(ii) Delegating to the teachers-in-charge to strengthen their role in carrying out the plan
e The panel heads approached the teachers-in-charge, seeking their views and suggestions on the
plan and clarifying their roles in coordinating and monitoring the plan, enabling them to feel that
their input was expected and would be taken into account.

e They solicited their help in communicating the plan to the teacher team involved.

(iii) Creating opportunities for review and reflection to build a sense of community and share
knowledge
In the mid-term panel meeting, the panel heads tabled the plan and reviewed its implementation
progress as part of the support provided to panel members through:
e illustrating how to use the plan as the basis for monitoring and evaluation by explaining how the
major evaluation findings had been drawn from the learning evidence collected

Percentage of correct responses to Read[ng: Student DevElopment
target items in the reading exam paper -
- = . Skills students Skills students coul

"Question | Numberof | Percentage || Nun Percentage | Numberof| | Percentage | could achieve .. NOT achieve...
number students of students students of students students of students

gerting the | in class genting the | | ba class gering the| | in ctass = Recognize targetedsight =+ Pronounreferancing

comect genting the || comrect gestingthe | correct getting the words

i :::":: Rt ::::: Do :::":: Guess the meaning of = Recognise the features of a
Ei- 38, 37 5% 7 60 T [T 93 5% ur words travel brochure
L fhi LLhos 12 B0 2 SRk S = Infer character’sfeelings = Understandinformationin
Ee 2 0.6% L7 S0 736 i 4.5 by looking at the the Glossary
Ed- 16- [0 8- 28 6% 11. 35 5% ex ory words
Success Criteria:
Class A (more able) Class C (average) Class B (remedial) e e A RE

70% 60% 50% | content page
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e sharing the collaboratively developed teaching resources, together with some effective instructional
strategies which had been tried out by the teacher teams involved to give practical examples of how
to manage the implementation of the planned measures and to show recognition of colleagues’

hard work
F4 Reading CLP Planning Sheet
[t e o | TEACHERS’ LEARNING
Tried out in P.4 reading:

Chunbe 1Pg__-_( ) |2Pe__-_( ) [3Pe_-_( J

aPe_-_( Y |[5Pe_-_¢ ) [6Pe_-_( ) = S :

T 8P 57— ) Teaching Objective | Teaching Strategy
Main O Storyteling O Reating aload @ Support Ss to develop inference Explicit teaching
teaching | O Shared reading O Suppored reading making skills -
straigies: | [ Independert reading

Teading salls forss g Help Ss guess the meaning of - Heighten awareness of
- Sl unkncwn words word formation

(2 sdeuify od nene bas :
-Do think-aloud -

—_ mecognine the bagieing wnd e of ceten o
Give Ss a purpose to read to Use of focus questions
improve their concentration .

-

EEEE

% Encourage Ss to respond to the Establish text-to-self
reader read connection when designing
post-reading activity/task

‘mmmmwmm\wm 5 WE, 4, YL

{ &byung
am:

15, read aloud the teats clealy & veith compr dhursble
provemcition e paverally @pTopTie pace, foes, dotho
d Egamationd

14, Tecognize TeONTen PAlens in Jngoage ATIDE, Ach - =1
| orood swuctuse, o order, s e smuctant Difficulties
15, wrock out the meardng of anknowm, words by wang visaal caes,

o| o olojols|ojalo

o
i

Dt Hrcoglm prefines + Packed curriculum Curriculum planning:
e e socncdes Vv e o Tl el o Trlil"n down coverage of some G.E.
ska, .m,m’.,m,m , thansfore, too, fret, units = Leave at least 1 week for
7. w-\dﬂu Mmdmwm cower Gale, | O | each reader
e, = oo "“'! o blurd), contamts page, page DR = TRV R, G (TS5 i I Simiplify the phrasing of the guestions
10, predict the content and Lkely development of & Lopicl tot by | O the worksheets hard to
Wig perrotil op e e, contod, kwwledos of e world & understand
b wrondsd
T R o R g e, e i e | 7 « Limited thematic ties Resequence the two readers next
30, sown Tt 10 Iocete pacific ubmm ation by sing Andegie o between the reader and the -1
ach & Ivpeated words, words & bold, Ralicr or copital betteare
locite response to < | GE program
* 'f‘m"‘:f mh:mnl;in;—f}:::bh = v * Ss not familiar with non-
e s fiction text
| tyome, thotn, diberwion, onaouecpoeia)y | |
etk 8 * Design of examination Beware of the vocabulary
; 34 bocus o s price ks, chrts nd diwctories | 0O questions interference
35 sheiify mam ek 5]
:. %ﬁ:hm«:{:ﬁ&-nh — E | Make reference to TSA papers
e v entation s through hoe
aliee, bald =d . . .
T deted siati, i 8 hug caerd b AV | O Excerpts of the powerpoint used in the mid-term panel
secognizing feaures fuch as the choice & use of language
29, muke MfdedeN [s]

meeting

A curriculum planning tool developed by the teacher teams

e discussing problems that had arisen from the implementation of the planned measures and the
possible remedial strategies

Impact

The following extracts were taken from the log kept by one of the panel heads to record her reflections
about the effectiveness of the new approach taken to the task of writing the subject development plan. For
triangulation purposes, the principal was also interviewed after the first panel meeting, and the English panel
members were invited to express their views on panel and collaborative lesson planning meetings.
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Panel Head’s self-reflection

Principal’s interview

“We've done a more thorough
analysis of our needs by
making reference to the TSA

Use data
effectively to set
development
focus

“The meeting is better than
ever before! Through explaining
this year’s focuses and presenting
a road map of possible future

data, QA report, exam results j'
and colleagues’ comments. By

development, the panel heads

have given members a clear
picture of the department’s

doing so, we mapped out our
subject development focuses...

We worked out which focuses direction. With the focuses

mapped out for each year group,
J all members know how to

to promote, improve and
categorise as routine tasks... ” L

Propose concrete

and workable

sciions, @alligh fit into the development

while panel heads know how
to support members in the

A clear schedule has been monitoring

set so that colleagues know the j’ sindl evellustian

requirements of each term... A implementation process.”

mechanisms
wider variety of evaluation

methods has been used...

“Instead of saying something

— =

While implementing the plan, we Communicate vague like ‘improving students’

learnt how to set skill focus effectively with English proficiency’, they

horizontally and vertically, expressed clearly details of

different parties

I

design materials developing how to develop the focuses

of the year concretely and
specifically... They also asked

the skills, then evaluate student

learning by linking assessment
especially those who have

experience in working in that
focus.”

As for the panel members, they generally felt that they understood the panel direction set out in the

=

Use resources
with teaching...” members for feedback,

effectively and

strategically W

subject plan after the first panel meeting. They also responded well to the review and sharing session in the
mid-term panel meeting as they learned more about how to implement the development focus through seeing
the related teaching strategies in action. As for the teacher team involved in piloting the reading focus
in P4, they began to recognise the direction set out in the plan (i.e. the need to improve the reading
curriculum and teaching of reading) while they were engaged in the development process.

Facilitating factors

Relevance of the CLN Programme to the needs of the panel heads

Taking into account the school’s work cycle and the curriculum leaders’ needs, the CLN offered the first
workshop on subject planning. The relevance of the topic to the panel heads, together with the mode of
support that the CLN adopted (i.e. structured learning in the form of theme-based workshops and situated
learning in the form of school-based support), facilitated application of the suggestions made in the workshop
in their own school context through the task of writing the subject plan. The panel heads of this school found
this mode of support most useful for the development of their leadership capabilities.
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Commitment of the teacher team and the support of the school management

In order to create the conditions for a review of how the long-term development of the subject was planned,
the school management gave panel heads the flexibility to refrain from adding more development focuses to
the subject plan. Instead, panel heads were given the space to carry out a thorough evaluation of the present
situation. This enabled them, for example, to devise differentiated success indicators for the evaluation of
reading skills achievement to meet students’ diverse needs while integrating the development of the subject
focus with the school focus -- catering for learner diversity.

Way forward

Through preparing and implementing the subject plan as described here, the panel heads captured the
essence of planning and recognised that the subject plan is not just a formality, but has a purpose. To sustain
their learning within the department, the panel heads will try to strengthen the roles of the coordinators in
planning, monitoring and evaluating the programmes of which they are in charge. They will also invite them
to share their learning in the panel meetings.

King’s College Old Boys' Association Primary School No.2
Peggy TSANG (Language Support Officer)
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building and curriculum leadership develo

Background

hrough inter-school learning communities

Learning communities provide a platform for cross-fertilisation. As Feiman-Nemser (1996) puts it, “the easiest

and fastest way to learn is from other people.” Understanding the potential impact of learning networks, Sau

Ming Primary School decided to set up and run learning communities inside the school. To reinforce teachers’

learning and broaden their professional horizons, the school also joined different inter-school networks. So,
over the last few years, the panel head, vice panel head and many English teachers have taken part in inter-

school learning communities. The experience and knowledge gained have had a positive impact on the

professional capacity of the English panel and the development of the curriculum leadership skills of the
teachers involved in this project.

Levels
PA — PG

Strategies used

1. Networking

In this school case, networking was used to promote teacher development. The school participated in

networks organised by the Education Bureau (EDB) that displayed the features of an effective network put
forward by Earl and Katz (2005):

Purpose and
Building capacity focus Relationships

and support
Learning networks

Accountability Leadership Enquiry

Collaboration

Feature

How it worked in this school

Purpose and
focus

The purposes and focuses of the networks were spelled out when the EDB networks were
launched, offering opportunities for all network schools to address common concerns.

Relationships

Since the networks were for professional development, not for teacher or school
assessment, there was more trust than competition. This strengthened relationships,
helping teachers to work towards shared goals.

Collaboration

There were opportunities for inter-school interaction, facilitating sharing both within and
beyond the network schools.

Enquiry

Apart from reflecting on their own practices, teachers from network schools were involved
in giving feedback to other schools, resulting in a deepened understanding of the network
focuses.
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Leadership

The learning networks offered a range of leadership training opportunities, whether the
members were holding formal leadership positions at school or not.

Accountability

The expected tasks, roles and learning outcomes were explained at the time the networks

were launched. Network members were thus clear about the accountability issue. Tools

such as evaluation forms and reflection logs were designed to track teacher progress.

Building
capacity and
support

The learning communities provided channels for capacity building and support. Network-

based workshops, co-planning, and inter-school lesson observations were some of the

platforms used to enable teachers to develop their professional knowledge.

2. School-based support

To strengthen the impact of networks, there was a dual mode of support incorporating network learning

and school-based collaboration. Teachers gained knowledge and skills at school which were then reinforced

through network learning. They then adapted and applied their learning in their school context. In this
process of adaptation and application, the teachers were supported by an officer from the Language

Learning Support Section (LLSS).

curriculum leadership development over the years:

Below is a summary of the strategies used for capacity building and

Network-based co-
planning

Inter-school lesson
observations: lesson
preview, observation
and post-lesson
feedback sessions

Strategy Mode of learning Rationale
Network Network-based e Network-based workshops and co-planning are not just a
learning workshops source of input, they also provide opportunities for teachers

to explore multiple perspectives. Teachers do not merely
consider their school context. They also get to know what
is happening in other schools. The process of reflecting on
how other schools have tackled similar issues can help them
refine their school-based practices.

e Through conducting lesson observations for professional
development purposes, teachers can learn from quality
feedback and share ideas in a stress-free environment.

School-based

School-based

e The regular school visits provide a platform for professional

support workshops exchanges, empowering teachers to design a curriculum
appropriate to the school context.
School-based co-
planning e Professional development activities and co-planning meetings
give teachers more input. They learn how to infuse the
network focuses into their school-based curriculum plans.
What happened

The action plan below shows how professional capacity building and curriculum leadership development were
fostered through a dual mode of support. Teachers identified specific focuses for each year and designed their
curriculum with reference to the six key principles for effective learning and teaching (Galton, 2010).
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Year 1 (2009-2010):

School focus

How it was developed

Capacity
building:
questioning
and feedback
techniques

Questioning and Feedback Techniques Learning Circle:

Core project teachers of this school joined this Learning Circle
organised by the Kwun Tong District School Development Section
and LLSS to explore questioning and feedback techniques. As
the teachers from Sau Ming Primary School had previously
developed effective questioning and feedback practices, they
were able to give support and input to teachers of four other
schools in the same district. As the members of the network, the
panel head, vice panel head and three English teachers:

(i) attended a briefing session giving details of the network, e.g.
purposes, focuses, members’ roles and tasks, etc.

(i) attended a school-based workshop on questioning and
feedback techniques conducted by LLSS to consolidate their
prior knowledge of the topic

(i) conducted a workshop on questioning and feedback

techniques for other schools with LLSS

(iv) co-planned units with their LLSS officer

(v) provided a platform for professional sharing by opening up
a lesson focusing on questioning and feedback techniques

(vi) gave feedback to other schools on lesson design in an inter-

school co-planning meeting

(vii) observed lessons conducted by other schools

(viii) conducted project-end evaluation

Curriculum
leadership
development
through a
mentoring
system

1. Capacity building: After the school and network-based co-
planning meetings, workshops and lesson observations, the
teachers had a more thorough understanding of how to use
questions and feedback to enhance learning and teaching.
There was more use of questions of varied levels of complexity
and questions were directed to more students, improving
classroom dynamics.

2. Curriculum leadership development: The teachers acted as
mentors who conducted a workshop, led discussions and gave
advice to other teachers. This experience enabled them to take
a leading role, which in turn contributed to the development
of the following curriculum leadership capabilities:

(i) the ability to propose concrete and workable actions
(i) enhanced subject and pedagogical knowledge
(i) the ability to communicate effectively with different parties

»

The teachers and LLSS officer
holding a workshop on
questioning and feedback
techniques

The vice principal sharing
her experience in language
learning and teaching

Giving feedback to other
schools on their lesson design

Conducting inter-school lesson
observation
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Year 2 (2010-2011):

School focus

How it was developed

Capacity
building:
Galton’s six
principles
(with a
focus on
questioning
and feedback
techniques
and
assessment
for learning)

Quality Language Learning and Teaching Learning Circle:
Together with two schools in the district, the school joined the
Learning Circle again in the second year. The teachers took part
in professional development activities as follows:

(i) attended a briefing session giving details of the network, e.g.
purposes, focuses, members’ roles and tasks, etc.

attended a workshop on Galton’s six principles conducted
by EDB officers

co-planned units with their LLSS officer

had inter-school co-planning meetings to introduce their
unit/lesson design and give feedback on the design of other
schools

took part in inter-school lesson observation sessions as
observers and observees

(vi)

conducted project-end evaluation

Curriculum
leadership
development
through inter-
school co-
planning

and lesson
observation

1. Capacity building: The panel head had strategically involved
three teachers in the school-based workshop on questioning
and feedback techniques in 2009-2010. The teachers then
joined the Learning Circle in Year Two and made contributions
by infusing questioning and feedback techniques into the
unit/lesson design and making evidence-based comments on
the lessons observed. They also focused on assessment for
learning when designing units/lessons.

2. Curriculum leadership development: The teachers took
turns to chair co-planning meetings, pre-lesson observation
briefings and post-lesson observation sessions. They took on
both pedagogical and administrative leadership roles.

Reporting group views in the
workshop

e
Introducing lesson design to
observers

M

—

Conducting inter-school lesson
observation

Making evidence-based
comments

Year 3 (2011-2012):

School focus

How it was developed

Capacity
building:
Enhancing
classroom
interaction

1. Quality Language Learning and Teaching Learning Circle:
The panel head, vice panel head and an English teacher,
together with two schools in the same district and three
schools from other districts joined the Learning Circle.

(i) attended a briefing session giving details of the network,
e.g. purposes, focuses, members’ roles and tasks, etc.

(i) attended workshops delivered by LLSS officers on Galton’s
six principles, conducting lesson observations, and
conducting effective meetings

Introducing the lesson to be
observed
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(iii) co-planned units with their LLSS officer

(iv) shared learning and teaching materials and gave feedback
through an online platform

(v) took part in inter-school lesson observation sessions as
observers and observees

(vi) conducted project-end evaluation

Curriculum
leadership

through
lesson
observations

development

1. Capacity building: Since the teachers were involved in the

learning community in 2009-2010, they found their prior
knowledge helpful in increasing student participation. They
tried to enhance student participation through various modes
of interaction and improve classroom dynamics through
effective questioning and feedback.

2. Curriculum leadership development: To further enhance

curriculum leadership development, the school involved other
curriculum leaders in the learning community so as to reinforce
the skills in leading discussions and giving feedback. They also
developed essential curriculum leadership qualities through
attending theme-based workshops.

Conducting inter-school lesson
observation

Students listening to
classmates’ speeches

The teacher observed reflecting
on his lesson

Year 3 and Year 4 (2011-2013):

School focus

How it was developed

Curriculum
leadership

through
participation
ina
curriculum
leadership
network

development

1. Curriculum Leadership Development (CLD) Programme:
The panel head and vice panel head joined the CLD Network
organised by LLSS. Through theme-based workshops, inter-
school lesson observations and school-based application, they
developed essential curriculum leadership qualities. Apart
from the workshops on conducting lesson observations and
effective meetings, the teachers also attended workshops
focusing on:

(i) moving from planning to implementation

(i) using book inspection as an opportunity to look at student
work

(iii) evaluation and planning of the English subject

(iv) staff recruitment and deployment

i -
Sharing experiences with other
schools

314



2. Curriculum leadership development: The CLD workshops
were relevant to the work of the panel heads. They provided
opportunities to reflect on the professional development
value of such regular tasks and duties as lesson observations
and book inspection. The panel heads exchanged ideas with
network teachers and transferred what they had learned to
their school context. They then used a self-reflection log
to record and reflect on the experience of implementing
suggestions and recommendations made in the workshops
and by the language support officer.

Impact

Positive impact on school-based curriculum

As there has always been a positive learning and sharing culture in the school, the teachers were ready to take
in and try out new knowledge and skills to strengthen their curriculum design and teaching practices. As a
result of their participation in the learning networks, the teachers believe that both learning and changes have
taken place in their school. For example, after joining the networks, they realised that small class teaching
principles can be applied in bigger classes and so over the last few years, they have tried out some of the
principles in classes of different sizes to improve language learning.

Enhanced capacity building

The learning communities have contributed to the panel’s capacity building in two ways. First, through
observing lessons, the teachers were able to learn teaching strategies, which they then took back to their
school. For example, they have learned how to increase student participation through an activity called “poster
travel”. In this activity, students have to take turns to write an idea on a poster. This can enhance class
participation as everyone in the class has to contribute at least one idea. Second, they have mastered skills
to review a lesson. As observed in some of the post-lesson feedback sessions, many of them used a lesson
observation protocol to give comments. Also, by comparing their lesson feedback forms in different rounds of
observation, we found that the comments given were more specific, objective and evidence-based.

PE— FPOTTITee Focus . Yes No_ L _ _ )
Fi Yes | N Ci 1 le i 7 P o #t P P .
e o L © hinganreyolgetons |/ . Giving evidence-based
v © initiating bigher-order thisking | [ comments on the use of
T — i V2 0 0 & TRk G questions v . .
) ;::a;ﬁhﬂtnﬂerthmhn: V] (oS ket e comes &g Jotting |[® rersmmeviims | reinforcement:
ket 2 = sudents v "
@ providing crough wait time to \'/ down S giving reafercement o (Teacher) worked
students . - sudents hroughverbal & | / with the groups to help
—— P e e TS brief o e
(ORI —— RS 3 o h lish th
students through verbal & 4 | notes © piving constractive fesdback them accomplish the
b i . T T tasks (and gave) a lot of
= . P I R PO gy v Yy © rephensingtequakcestobelp | s @ SR [Ty e o walf don
© grisgemiruci oltak |l il et £, b 6l studcats 1 answer *'*": ik st : encouragement: ‘Try!"”
& TRl b veceR [T ]
@ rephrasing the questions to help / ',\f‘r‘i;:: 2
e : i - .
8 :;n;n::.x;rw students = i 1"::;::‘.;’:.’.‘1’;:’1.‘;2 Giving evidence-based
10 clarifyfelaborate a statement | 1/ e & comments on the use of
" © using questicns 1o bhelp shdents . .
= u'_‘“"""”:_ o= o make sl corection v wait time:
usi ions 1o ents - B P e g T [ A
i s s I oG ’w ol “When students were not
= : A Gorablls 4 Gpuet 7P Con RS e
© redirecting e uesios o | ¢ poricpuadgvesdiond || L Gl able to answer the word
her students to enable the __ comments L] e, ordd g T B . , . .
s A "’ o TR W Ty T S A= | ‘brave’, wait and give
B . T —— wilh ik V][4 vy b B Lt 3l e Bard S - "
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the first lesson observation teacher after the second lesson observation
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Enhanced curriculum leadership skills

The teachers have learned useful strategies from the CLD workshops.  They have also changed their
perception of routine tasks. They realise that they can turn administrative duties like conducting lesson
observations and book inspections into professional development opportunities.

The teachers are glad that those who are not panel heads or level coordinators also have a chance to chair
pre- and post-lesson observation meetings to build up their leadership skills. As they regard themselves as
representatives of the school, they have tried their best in performing this leadership role and have become
more proactive in leading discussions and sharing ideas.

Facilitating factors

Clear and timely goal setting

The purposes and focuses of the two networks were spelled out at the start of the school year. From the very
beginning the teachers were aware of the goals and how the networks could address their concerns. They
could also make early planning to align their subject plan with the requirements of the networks.

Support from the school management

Without the support from the school management, inter-school activities would not be possible. In this school,
the principal and vice principal gave teachers space to participate in learning communities outside the school.
They gave professional advice and rescheduled lessons to make room for inter-school activities. They also
made plans for school-based professional development activities for all English teachers before and after they
took part in the learning communities.

Focus on improvement
In all the network activities, the interaction among the teachers was frequent and their actions were governed
by shared norms focused on the practice and improvement of learning and teaching. For example, through
looking at student work together and conducting lesson observations, they engaged in a collective and critical
scrutiny of students’ performance which helped them improve their teaching practice and facilitated their
professional development.

Difficulties and suggestions

How to maximise learning

It can be hard to address the needs of schools from very different backgrounds. If a cluster of schools have
similar school contexts and share similar goals, it is easier to locate good and less effective practices that can be
used as the basis for professional exchanges. If the schools speak the same “language”, these exchanges are
more effective. Therefore, for a learning community to succeed, the school selection criteria should be clear
and member schools should share similar concerns.

Who should be trained

Schools often face the problem of not having enough curriculum leaders. Apart from developing panel heads
or coordinators, we should also give potential leaders opportunities to develop their curriculum leadership skills
so that they can exercise their leadership in different ways.
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Way forward

With the knowledge and skills gained, the panel head and vice panel head will reinforce what they learned
through participation in the CLD Programme, inter-school visits and school-based application next year. The
level coordinators will strengthen their learning by taking on the role of Academic Study Coordinators (ASC)
who are responsible for giving professional advice and facilitating sharing during their internal lesson study
exercise at each level. The teachers think that their school practices and network learning can complement
each other in building teachers’ capacity and nurturing curriculum leaders, and hope what they have learned
can be sustained in their school.
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the long term development of the English

rough strategic use of human talents and
Y. high learning value programmes

Background
“We have been suffering from teacher turnover these years especially when any extra funding given has been
used up.”

“Many of my students are really weak in different areas of English learning and diversity in my class is huge.”

“We have done so much in class, after school or even during holidays and yet we don‘t find any noticeable
improvement in students’ motivation and ability.” ...

All these “complaints” sound very familiar. Subject leaders and teachers have grave concerns about
how these problems can be overcome to bring about effective learning and teaching of English. Cotton
Spinners Association Secondary School decided to nurture a critical mass of curriculum leaders in the English
Department with a view to developing a learning community and strengthening the professional capacity of
the whole team. To enable them to make meaningful contributions to the Department, they were assigned
to lead different subject level innovations which aimed to narrow the learning gap of the weaker students,
stretch the performance of the average to above average group, and prepare junior secondary students for the
demands of the New Senior Secondary Curriculum (NSSC).

Target group and levels
English Panel head, Assistant Panel head, 5 English teachers
Selected classes/groups in S1 - S5

Strategies used

1. Grooming of a group of enthusiastic teachers who display leadership potential and creating a
platform for them to work as a team
Danielson (2006) recognises the importance of developing leadership among teacher leaders who are not
assigned to formal leadership positions, but would earn their authority through their work with both the
students and their colleagues. Due to the informal and voluntary nature of their leadership role, teacher
leaders are more likely to go the extra mile to help the students they serve. The cultivation of teacher
leadership is a wise investment for a school committed to improving practice over the long term. Moreover,
it is increasingly recognised that if schools are to achieve better results with their students, it must be a
collective endeavour rather than a collection of individual efforts. Hence, a team, with a combination of
formal and informal leaders, was formed to lead some subject level innovations.

2. Adoption of a focused and coherent approach to improvement
In a study conducted on the improving performance of the school systems in different parts of the world,
Levin (2012) reported that, among the various strategies identified, what matters most is the presence of a
clear focus of improvement and strong coherence among tasks. With consensus among the team, catering
for learner diversity and meeting the challenges of the NSSC were identified as the focus of improvement.
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To this end, we made use of two subject level tasks, i.e. reforming the English Society to offer high learning
value activities for targeted groups of students and infusing School-based Assessment (SBA) into the junior
secondary curriculum to prepare students for the language demands of the NSSC.

What happened

Our collaborative actions follow the evaluation-planning-implementation-evaluation (EPIE) cycle.
Evaluation — To identify the improvement targets

Focus of evaluation

Key finding

Reflection

NSSC

in SBA

e Implementation of the

e Results in HKDSE (2012)

e Students’ performance

The percentage of students attaining levels 3 and
4 is comparatively small. Students performed
better in speaking and worse in reading.

Students lacked confidence and skills in
doing individual presentation and had little to
contribute in group discussions.

Effectiveness of the
English Society

e The learning value of
the English activities

Ambassadors

e The role of the English

Many of the activities held (e.g. English Quiz,
Stall Games) were one-off and of low learning
value. Participation was confined to a small
group of students.

The English Ambassadors (average to high
performing students) were engaged in
administrative chores like taking attendance and
keeping discipline, setting up games and playing
movies.

Classroom learning
e Motivation

e Confidence

Learning motivation of junior form students was
in general satisfactory.

Confidence in ability to speak English was on
the whole lacking.

e How to stretch the
potential of the average
and above average
group of students at
the senior secondary
level?

e How to enhance
students’ confidence
in using English in
a non-threatening
atmosphere?

e How to help students
build a better
foundation at the junior
secondary level and
reduce the achievement
gap of the weaker
students?

Improvement target 1: To cater for learner diversity

Improvement target 2: To prepare students for the demands of the NSSC
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Planning - To align the improvement targets with the long term development of the English Department

1. Identification of innovations that address the key findings of the evaluation

Innovation Infusing SBA into the JS Reforming the English Reforming the English
English curriculum Society — Society -
Introducing the Big-brother- Conducting Lunchtime
big-sister Scheme Puppet Shows
Key Integrate reading with speaking Cater for learner diversity at S1  Offer high learning value
objective and writing English activities
Focus e Build up confidence and skills e Offer regular out-of-class e Develop research, script
required for the individual support for weak but writing and presentation
presentation and group motivated S1 students to skills (for performers)
discussion tasks improve vocabulary and e Develop listening skills and
e Help students make use reading interest in learning English
of assessment criteria and ¢ Develop mentoring skills of (for audience)
feedback to improve their the English Ambassadors
performance (who have average to above
average performance)
Level S1and S3 25 S1 Tutees Ambassadors as performers
20+ S3-S5 Ambassadors S1 and S2 as audience
Strategy ¢ |nfuse the knowledge and e Promote service learning e Use of a learning log to help
skills required into each unit experiences which can be the ambassadors capture
progressively added to the OLE record of and reflect on their learning
e Design speaking tasks that the ambassadors experience
require students to draw e Choose exam/test relevant e Integrate knowledge and
upon their learning from learning content from the S1 skills learned from the
reading and writing curriculum Compulsory and Elective
e Record students’ e Communicate regularly Parts (Short Stories, Drama,
performance for teaching with the S1 teachers on the Social Issues and Eopular
and feedback purposes progress of their students in Culture) in preparing the
class scripts

2.Strategic grouping and deployment of the teachers to pave the way for sustaining the
improvement and development of the Department

[
Goals of the English Department
e Raise the professional capacity of the whole team
* Improve students’ performance in both internal and external assessments ™~
¢ Improve the coherence of different parts of the school-based English curriculum
Panel head Support officer
* Develop a critical mass of teacher leaders e Provide professional input on the innovations
e Offer space and support to enhance team spirit e Promote peer learning among the sub-teams
4 Assistant Coordinator of )
SBA coordinator <:>
e Plan, implement and evaluate the effectiveness of e Plan, implement and evaluate the effectiveness of the
infusing SBA into the S1 and S3 curriculum Big-brother-big-sister Scheme and the Puppet Shows
e Document the whole implementation process e Document the whole implementation process
e Share experiences and resources developed with the e Share experiences and resources developed with the
English Team English Team

K\ J J )
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Implementation and evaluation

1. Infusing SBA into the S1 and S3 curriculum: an example is taken from a unit on Pop Life taught in

S3 for illustration

Step

Detail/Example of material used

Identify the speaking
skills to be taught
across the 3 years
(adapted from the
assessment criteria in
the C&A Guide)

Pronunciation
and delivery

Communication
strategies

Ideas and
organisation

Vocabulary and
language patterns

v Pronounce all
simple sounds
clearly

pace

v/ Use sufficient
basic intonation
convention

v/ Speak at a careful

v

Use appropriate body
language to display interest
in the interaction

Use appropriate but simple
turn-taking strategies

to participate in, and
occasionally initiate
interaction

Use formulaic expressions as
communication strategies

Must not read directly from
notes

v/ Relevant ideas
put sequentially
with some links
among own ideas
and with those
presented by
others

v Simple vocabulary
and language
patterns

v Self-correct simple
errors

v Respond to some
simple questions

v/ Expand the
responses when
addressed directly

Infuse relevant skills
into the unit by
spelling out the
related objectives and
the steps that lead to
the speaking task

Pop Life

Objective: At the end of the unit,
students in groups of 4

of interest for the next school

1. have to create a new school club

year (must include 3 activities
to be held in the club and the
benefits of those activities)

2. have to present their work to
the class confidently

Task Implementation

Students read several texts on
hobbies and activities

2. Students analysed the texts and

filled in the graphic organiser
(what are the activities and the
benefits of joining such activities)

3. Teacher explained the SBA

assessment criteria to students

4. Teacher demonstrated to

students what should and
should not be done in SBA

Design tools that
help students transfer
the reading input to
the writing and then
use this in the oral
presentation task

Unit 1-Graphic Organisers

e Name the activity of
the school club

e Write at least 3
benefits of the activity

Get students to do

the oral presentation
with the help of the
poster they designed
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Practise peer
evaluation by making
reference to the
assessment criteria

Peer Evaluation Form

Group Presentation: Peer Evaluation Q\
Group Presenting: e L.
Please rate each of the following criteria on a scale of 1 to 5: e Pronunciation
(needs Improvement) (good)
2 3 4 5 e \olume
[ )
1. The presenter(s) 5. The presenter(s) Pace
pronounced Score: spoke with intonation. Score:
correctly. ° Eye Contact
2. The presenter(s)
spoke atagood | Score: Egogzeupge:tf;tger:f) Score: e Posture
volume. i
3. The presenter(s) 7. The presenter(s) used * |[ntonation
spoke at a good Score: effective hand gestures. Score:
pace.
e Hand gesture
4. The presenter(s) J/
made eye contact Score: 8. Peer evaluator
with me. —

Evaluate the
performance of the
students and develop
improvement targets
for the next unit

Areas for Improvement

e pronounce all simple words clearly

e speak at a careful pace

e use sufficient basic intonation convention
e display audience awareness

e use appropriate body gesture

¢ must not read directly from notes

Objectives of Unit 2

At the end of the unit, students in groups of 4

1. have to design a DOs and DON'Ts list on an
activity of their interest (hiking, diving...)

2. have to present their work to the class
confidently

2. The Puppet Show Performance: an example is drawn from one of the performances on English

Corner Plus
Step Detail/Example of material used
Support the English Corner Plus

ambassadors to
choose a theme
(based on the

8 electives) and
develop a script
based on simple
research and
readings

Characters: Reporters (Bajie, Wujing, Winnie the Pooh and Jump Jump Tiger)
Interviewees (Little Boy, Little Girl, Young people A, B & C and Kong
Girl)
Bajie: | am Bajie.
Wujing: I am Wujing.

Bajie & Wujing:

Good afternoon.

Bajie: Welcome to English Corner Plus. A bride has told her friends not
to go to her wedding banquet in a hotel if they are going to give
only five hundred dollars. Her friends said bad things about her.
Our reporter, Jump Jump Tiger talked to her.

Wujing: Flats have become more and more expensive in Hong Kong.

Young people found it more and more difficult to buy flats.
Winnie the Pooh talked to some teenagers how they can solve
the problem.
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Get them to practise
for the performance
by making reference
to the expectations
set for the year
(taken from the
expected learning
outcomes of the
programme plan)

Speaking skills
(a) Pronunciation and accuracy

(b) Clarity of speech
(€) Fluency (ease of language production)

(d) Intonation

Writing skills
(@) Writing up scripts
(b) Designing worksheets

(€) Setting up questionnaires

Others
(a) Research skills

(b) Collaborative skills

First Performance

e Pronunciation and accuracy
e Clarity of speech
e Writing up scripts

Second Performance

e Fluency (ease of language production)

e Designing worksheets

Third Performance

e |ntonation

e Setting up questionnaires

After the
performance,

S2 students are
expected to answer
questions asked by
the ambassadors.
This ensures S2
students make good
use of their listening
and speaking skills
and stay on task

Yy

For S1 and S2 students (audience)
Listening skills

(a) Listen for vocabulary

(b) Listen for information

(c) Listen for tones and moods (for
third performance)

Speaking Skills
Questioning skills

Puppet Show
English Corner Plus

Did you enjoy the puppet show? Now, we
would like you to answer the following
questions.

1. Who is your favourite character in the
puppet show? Put a tick in the box
next to your favourite character.

Bajie ()
Wujing ()
Winnie the Pooh ( )
Jump Jump Tiger ( )

2. What are the three social issues

mentioned?

3. What was the little girl doing the day
before the end of the world?

. What did the bride do after the
netizens said bad things about her?
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Help the Performance Log and Reflections Puppet Show

ambassadors to - Questionnaire
itle
reflect on their English Corner Plus
_ ' Drama ( )
learning experience Short Stories ( ) strongly agree strongly disagree
by making use of the Poems and Songs (') 1 2 3 4 5
) Tvoe Popular Culture ()

reflection log and P Debate ( ) Write the appropriate number to show your level
the feedback from Sports Communication ( ) of agreement in the brackets provided.
" " ) Social Issues () Time and Venue

€ questionnaire Workplace Communication ()| | 1. It is suitable to have the puppet show during
which they prepared | |puration lunchtime. ()

2. The length of the show is optimum. ( )

3. English Corner is a suitable venue for the
show. ()

. The environment of the Puppet Show is
comfortable. ( )

My reflection: The Puppet Show

5. The story of the puppet show is interesting.

()

for the S2 students What did | learn from the performance? What
difficulties did I have?

How did | solve them? What are the areas for 4
improvement?

Performance 1 6. The characters of the puppet show are cute
and lovely. ( )
7. ...
3. The Big-brother-big-sister Scheme
Step Detail/Example of material used
Establish the (1) Students and English Ambassadors will be paired in the first gathering.
routines with all the (2) Meetings will be held with English Ambassadors every two weeks.

parties concerned
(including the English
Ambassadors, the S1
participants and the S1

(3) During the meeting, each Ambassador will be given a package of teaching
materials.

(4) Teachers will revise the materials with the Ambassadors.

English teachers) (5) Ambassadors can report their difficulties in the meeting.

Agree on the content First semester (before uniform test) Second semester (before uniform test)

of the support

. e (Class-based dictation and vocabulary | e Class-based dictation and vocabulary
programme with the

S1 teachers so that First semester (after uniform test) Second semester (after uniform test)
they can provide the o o

. . e Oral Examination (Paper 4) e Oral Examination (Paper 4)
learning materials
to the English ¢ Dictation Examination (Paper 5) e Dictation Examination (Paper 5)
Ambassadors for their

. . .

oreparation Ambassadors will help students with

their homework.
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Design relevant Uniform test performance of S1 students
methods and tools for | e« Attendance record

evaluation and giving
feedback to both the

S1 teachers and the

Self-evaluation forms for Ambassadors

e Questionnaire for S1 students

students Teachers’ observation

Get the ambassadors Big-brother-big sister Scheme

to self-evaluate their Meeting Log
perf.ormance by Date Time What we did Remarks
making use of the
reflection log
Reflection

Did | face any difficulties? How did I solve these problems?
Did I learn anything from the scheme? How can I do it better?

Any other ideas about the scheme? What is your most
unforgettable incident?

Time

After
the first Exam

Impact
1. Infusion of SBA into the S1 and S3 curriculum
e This was the first time that new modes of learning, i.e. using peer evaluation with reference to a set of

assessment criteria and performing in front of a camera, were used. Students were very excited and
serious about their learning. Even the weaker students at both levels had become more confident in front
of the camera the second time they did their presentation. Such confidence was exhibited by the grasp
of the meta-language taught. For instance, they stood more at ease and maintained eye-contact with the
audience when presenting their posters (for S3)/camping plans (for S1). They spoke audibly and fluently.

e Stronger students were able to attempt more challenging tasks. In one of the S1 classes, students were
asked to prepare a shopping list for a camping activity. During the discussion, they were able to make
reference to the notes they had prepared, take turns to give suggestions and elaborate their choices with
reasons.

2. Lunchtime puppet show
e Doing the puppet show was a totally new experience for the English Ambassadors. The performances
provided them with ample opportunities to practise reading, script writing and performing the play
together. From reading their reflection logs, it is encouraging to find that the intended objectives were
realised. Below are some examples taken from their reflection logs.

I know team work is I learn many new words I have a new try. I have become more
very important. and know more about | sing some confident in
Some members help current affairs. English songs. learning English!

me to speak up.
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3. Big-brother-big-sister Scheme

This Scheme aims to raise the English performance of the weaker S1 students. Out of the 25 participants,
64% showed noticeable improvement in the final exam.

92% of the participants found the scheme helpful. In particular, it provided them with an opportunity to
learn and improve their English.

92% of the participants agreed/strongly agreed that the mentors (Ambassadors) were well-prepared,
serious and motivated them to seek help.

S1 teachers found that all the participants had shown some/good improvement.

The Ambassadors reported that they had learned more new words and used different problem solving
skills in handling the mentees. Here is an interesting episode.

“When | first saw the child, he hated me because he didn’t like me to teach him...l saw his hand
touch his mouth. | know he likes eating snacks, maybe candies. | told him if he could spell and
know the meaning of all the words, | would give him one candy. The second day, he got full
marks in his dictation...”

4. Curriculum leadership development
Their self-reflection, our sharing sessions and my own observations indicated that there has been significant

growth in different aspects of teachers’ leadership capabilities. Evident improvement was found in the

following capabilities:

Use data effectively for planning and reflection: The teachers have become familiar with the use of the
EPIE cycle in both subject level tasks and day-to-day classroom teaching.

Propose concrete and workable actions: The tasks were aligned with the objectives and the steps were
carefully sequenced.

Establish monitoring and evaluation mechanism: A variety of assessment methods (e.g. peer assessment,
self-reflection) involving different parties (e.g. the teachers, the Ambassadors, the ST mentees) were
employed at different stages to obtain feedback and results.

Demonstrate subject and pedagogical knowledge: Teachers showed a thorough understanding of the
demands of the NSSC. They were able to incorporate the knowledge and skills required into the planning
of the innovations and used appropriate strategies to motivate and support their students to achieve the
learning targets.

Communicate effectively with different parties: Though there is a clear task allocation among the three
pairs, they always worked as a team to share problems, exchange ideas and provide peer support. The
sharing they did with the whole English Team at the end of the school year illustrated vividly how all tasks
were connected and aligned, and how their concerted efforts could lead to the sustainable development
of the department.

Facilitating factors

1. Taking a broader view on teacher leadership
All teachers are perceived as leaders. The greater the number of leaders developed, the more likely the

department will be able to practise distributed leadership in future.
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2. Strategic selection and grouping of the teacher leaders
The principal and the panel head have strategically brought together formal leaders and informal leaders,
experienced and less experienced teachers. Yet, all of them are enthusiastic and effective teachers.

3. Assigning important tasks which address both the needs of the students and enable the teacher
leaders to develop their leadership capabilities
Instead of being over-ambitious, the department has decided to focus their efforts on how to better equip
students to meet the challenges of the senior secondary curriculum. Through assigning teachers tasks with
a higher level of responsibility (in addition to classroom teaching), teachers could develop a more holistic
perspective about the curriculum, and experience an intensive learning process of planning, implementing
and evaluating a more macro level task.

4. Presence of a genuine collaborative and learning community
There is a clear and collective focus on improving student learning. Discussing issues by making reference to
learning evidence, working out solutions together, opening up lessons for peer learning and documenting
important artifacts have become the norms of the team.

Way forward

To sustain these positive experiences, the team will continue with the above innovations. Improvement/
extension will be made in the following areas:

e improving the content and organisation aspects of students’ presentation and group discussion in the SBA
tasks for S1 and S3

e infusing SBA elements into the S2 curriculum

e developing a systematic resource bank to capture all the curriculum materials and students’ performance
for training students and sharing among teachers

e strengthening the training for the English Ambassadors (e.g. script writing, problem-solving skills)
e increasing the number of English Ambassadors and S1 and S2 tutees so that more students can benefit

® engaging other members of the department so that the capacity of the whole English team can be
strengthened
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Chau Learning Circle: A case of a district netwc

pporting teacher professional development

Background

The Cheung Chau Learning Circle (CCLC) is a district network consisting of two secondary schools and three
primary schools on the island. The schools joined hands to initiate a language enrichment programme that
could bring together both teachers and students from the five schools to address issues of common concern.
This project was fully supported by both the Language Learning Support Section (LLSS) and the Wanchai and
Islands District School Development Section.

Levels
P2/P3, S2

Strategies used

The CCLC was meant to be a professional hub for teachers, focused on a collaborative exploration of ways of
improving learning and teaching. Jackson (2002) describes the role of networks as follows:

“...in education as in other fields, networks have a key role to play in supporting innovation and development.
Accordingly, networks need to be regarded as support structures for innovative schools - facilitative, too, of the
dissemination of both ‘good process’ and ‘good practice...”

The team (including teachers and EDB officers) devised an English Enrichment Programme with a core
component: a cross-key stage buddy reading programme (for P2/3 students, and S2 students), and four other
supporting components: school-based language sessions (P2/3 students), training sessions for tutors, input
sessions, and school-based language sessions/peer reading sessions for S2 students. The following table shows
how the CCLC addressed the needs of different stakeholders:

Stakeholder Objective/Need Strategy
Teachers e Establish professional platform to e Engage in the completion of a wide range
share concerns and address needs of professional tasks related to the teaching
collaboratively of literacy
Refresh subject knowledge and Use multiple opportunities to discuss
teaching methods and skills strategies and design materials
Students Develop confidence in using English Buddy reading programme

inside and outside the classroom

Achieve Basic Competency in reading

School-based language sessions (P2/3
students)

Training sessions for tutors
Input sessions for all S2 students

School-based language sessions/peer
reading sessions for S2 non-tutors
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What happened

The English Enrichment Programme was launched in 2011-12. It was reviewed and modified for a re-run in

2012-13 for the next cohort of primary and secondary students.

1. Key components of the English Enrichment Programme

~

Formal curriculum

School-based language

sessions (SB(P)): Input sessions (IS):
to provide basic reading to teach
skills to primary school reading and speaking skills

tutees for them to apply in
buddy reading sessions

to all S2 students

— =

Peer-reading sessions

Training sessions (TS): (PRS):
to teach to cater for the non-tutors,
reading, coaching and other taking place in the same
skills to S2 tutors schedule of buddy reading
sessions

— .
Informal curriculum

Buddy reading sessions

Cross-key stage activity: P2/3 and S2 students

2. Schedule of implementation

SB(P) TS

IS BRS

PRS

Sept

Oct

Nov

Dec

Jan

Feb

A NI N I N R N

Mar

Apr

SIS RN N

May

A N A N I N B N I N O O B N B N

AN N I NI N I N B N B N

AN N I NI N I N B N B N

Jun

Jul

Evaluation
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3. Collaboration tasks
¢ Professional tasks of primary school teachers

Planning and conducting buddy reading sessions

. Q} Coordinated and | Time-tabling, grouping
. tutees by abilities,
communicated arranging venues and
interna ||y and logistics, selecting
readers for buddy reading,
externally contacting secondary
school teachers, etc.

{4} Helped in Primary school @]mproved teaching
buddy reading | methods (e.g. reading

sessions teachers skills)
Welcome and K Te;'ch;ng
celebration 00,
sessions, tutee Gave professional concepts
handbook, reading com ments on resources fo students
assessment paper and tasks

¢ Professional tasks of secondary school teachers

Planning training and input sessions collaboratively

@ Identified the target reading Decided on the
skills to be mastered by S2 knowledge and
students; compiled reading skills to be included

Observed _ and speaking skills checklists ——in the input and
buddy rea_ldlng with reference to Basic training sessions
sessions in Competency descriptors, and l

primary relevant skills for buddy @

schools Adapted the school-

reading sessions )
i . based curriculum to

incorporate input and
peer reading sessions
and tailored materials
to teach text types
(fiction and non-fiction)

N\ &

Supported tutors
before and after
buddy reading
sessions

/

Prepared \ ﬁ@@@h@ﬁ% /
readers with

the tutors @ Produce_d compre-_henswe p_ac_;kages
before the of teaching materials for training input,
sessions and peer reading sessions

The programme also provided diverse opportunities for teachers to share experiences, concerns, and
perspectives.

330



e Annual inter-school meetings

on setting up the pro,

e

Meetings

2011-19 =

A -~
_, =

Meetings on evaluating and reviewing the programme

-y
ﬁ -

Impact

In order to gauge the impact of this project on the development of teachers’ professional capacity, the team

used an end-of-year questionnaire (June 2013). The teachers reflected that by working on a wide range of

professional tasks and engaging in professional discussions with colleagues from partner schools, they had:

e developed enhanced knowledge and skills in curriculum planning (Primary teachers: 88%; Secondary

teachers: 88%)

e developed knowledge and skills in planning and conducting a cross-key stage buddy reading programme

(Primary teachers: 63%; Secondary teachers: 75%)

e nurtured a collaborative and open culture among schools on the island (Primary teachers: 88%; Secondary

teachers: 88%)

Training sessions for S2 tutors

Primary school teachers

Peer teaching sessions in the secondary schools

¥

Secondary school teachers

Teachers refreshed their pedagogical
knowledge and presented in the various
English Enrichment Programme sessions
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Development of teachers’ skills in curriculum planning

The CCLC played a key role in ‘supporting innovation and development for schools’ (Hopkins, 2003, p.
158) in its member schools to create changes in the traditional curriculum practice. Teachers needed
to enhance their knowledge and skills in curriculum planning in order to meet the needs of the English
Enrichment Programme. According to the evaluation survey results, the teachers learned how to align
the formal curriculum and the informal curriculum, and align curriculum and assessment. Besides, the
primary school teachers used assessment data (e.g. two oral rating results and reading skills assessment in
buddy reading sessions) to plan remedial measures. Moreover, the teachers also applied their professional
knowledge in preparation for the buddy reading activity such as implementing an ‘auditing exercise’ of
the school readers, making professional decisions on selection and purchase of books (fiction and non-
fiction), and giving suggestions on supportive resources such as the handbooks for buddy reading sessions
and oral rating assessment. For secondary school teachers, the evaluation survey results showed that they
refreshed their knowledge of Basic Competency skills (reading and speaking) required for KS3, enhanced
knowledge of text types, and improved explicit teaching of reading and speaking skills. A secondary school
coordinator reflected in her evaluation that she had a better understanding of the primary school context
after participating in the programme and that the contextual knowledge was useful for her when planning
her teaching of S1 students.

. Development of teachers’ skills in planning and implementing a cross-key stage project

Based on the survey results, both primary and secondary schools noted that they obtained knowledge of
how to coordinate the work of different parties and communicate professional messages effectively, as well
as help tutees before buddy reading sessions. Primary schools used special strategies to make more effective
use of the programme for teacher development. For example, a primary school appointed different teachers
in two consecutive school years as their school CCLC coordinator so as to provide more teachers with the
experience of participating in inter-school projects. Another primary school arranged for all English language
teachers to take turns to monitor the 10 buddy reading sessions so that all teachers could learn how to
conduct this kind of activity.

Because of the nature of the programme, secondary school teachers had to design packages for three
components (i.e. training, input and peer sessions) and they had to give ongoing guidance and help to S2
tutors before each buddy reading session. Thus their workload was considerable, but at the same time they
acquired good knowledge and skills in planning and implementing a worthwhile initiative. Their recognition
of the intrinsic value of this task is reflected in the high rate of agreement (88%) that the programme had
helped them develop knowledge and skills in planning and conducting a cross-key stage buddy reading
activity. The survey results also showed that they felt that they had particularly improved their subject
knowledge especially as regards the teaching of reading and speaking skills. The need to accommodate
the input and training sessions in the formal curriculum also meant that the teachers had to think carefully
about how to align the formal and informal curricula.

. Development of a collaborative culture in the English panels of the schools involved in the project

In the evaluation survey, both primary and secondary school teachers indicated that a collaborative and open
culture had been fostered. They pointed out that this culture was nurtured through participation in tutors’
training sessions and in the annual inter-school project meetings.



In addition, teachers from both secondary schools co-planned training and input sessions, and had the
opportunity to reflect on the work done in different types of meeting. Ross, Smith, & Roberts (1994) call
this collective inquiry a “team learning wheel”.

A secondary school teacher pointed out that CCLC gave her an opportunity to communicate with her
counterparts in another school and learn that students of both schools shared the same problems when
doing group discussions.

Facilitating factors

1. Principals’ and teachers’ willingness to take part in and commitment to the project
The full support and views given by school principals added value to the quality of the collaborative planning
and implementation of the project.

2. District support and coordination
Regional Education Officers encouraged the schools to set up professional learning teams and the LLSS
officers provided input and advice on the professional tasks.

3. A programme structure to enable learning by doing
The design of the programme was such that it provided ample opportunities for teachers to learn by doing.

4. Feedback and coordination systems to share learning across the team
There were regular and frequent meetings and occasions for reporting and sharing in task groups (secondary
school teachers), school-based curriculum development groups (in individual schools), and with all
stakeholders (at the beginning and the end of the year), with professional support of EDB officers.

Difficulties and suggestions

To sustain the efforts of any new learning community, one must anticipate the potential difficulties and
challenges and plan ahead. When planning and implementing this initiative, the team came across the
following issues and challenges:

1. Collaboration among schools and teachers with different interests and perspectives
When setting up the CCLC, before consensus was built, there were occasions when schools expressed their
preferences on some items based on their own school context and concerns. However, the expectation
gaps were resolved because there was mutual understanding, negotiation, and the willingness of all those
involved to enhance student learning.

2.Imbalance in the distribution of professional tasks between primary and secondary school
teachers
When the programme was launched in 2011, secondary school teachers took up more responsibilities. The
primary school teachers had comparatively fewer opportunities to experience various professional tasks,
especially as regards inter-school collaboration and helping the S2 tutors. In the second year, this issue was
addressed by asking primary school teachers to participate in the training sessions for the tutors and give
students feedback and suggestions for improvement.
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3. Time constraints
In the first year, when the programme was launched, the teachers needed to meet many deadlines for
their administrative and professional tasks. It was good to see that the quality of the programme was not
compromised and teachers showed patience and resilience. As a substantial part of the work was done in
the first year, the second stage of the project was easier to implement.

Way forward

The Cheung Chau Learning Circle is an example of how different stakeholders may participate and cooperate
to fully support student learning through an inter-school language enrichment project. In 2013-14, a
secondary school will take up the role of a convenor to liaise with all members of the network, so that
members can continue to explore new learning opportunities, and determine collective expectations with
other schools. The Cheung Chau Learning Circle is gradually moving from a supported network to a self-
supporting network in the new school year. To enhance sustainability, the team may review the experience
of implementing the English Enrichment Programme, strengthen and bridge the link between the formal and
informal curricula, draw up a teacher and tutor succession plan, and ensure that the network continues to be
an opportunity for enquiry and reflection.

References

Hopkins, D. (2003). Understanding networks for innovation in policy and practice. Networks of innovation.
Towards new models for managing schools and systems. OECD. Retrieved from: http://www.oecd.org/site/scho
olingfortomorrowknowledgebase/themes/innovation/41283986.pdf

Jackson, D. (2002). The creation of knowledge networks: collaborative enquiry for school and system
improvement. CERI/OECD/DfES/QCA/ ESRC Forum: Knowledge Management in Education Learning 18-19th
March 2002, Oxford. NCSL. Retrieved from: http:/www.innovationunit.org/sites/default/files/Creation %20
of%20knowledge % 20networks.pdf

Ross, R., Smith, B. & Roberts, C. (1994). The team learning wheel. Ed Senge, P. et al., The fifth discipline
fieldbook: Strategies and tools for building a learning organization. New York: Doubleday.

Buddhist Wai Yan Memorial College

Cheung Chau Government Secondary School
Cheung Chau Kam Kong Primary School
Cheung Chau Sacred Heart School

Kwok Man School

Cecilia CHU (Language Support Officer)

334



