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Supporting teacher development

Overview

Over the last 10 years the Hong Kong education system has undergone substantial changes with a view to 

ensuring that it remains fi t for purpose, addresses the long-term development needs of the city and provides 

all students with a sound foundation for life-long learning.  Teachers in our schools are a pivotal part of these 

reform efforts.  Planning and successfully implementing the kind of holistic language curriculum described in 

the cases in the fi rst English Language section of this compendium requires both a refl ective teaching force 

with sophisticated professional knowledge and skills, and a critical mass of curriculum leaders who are able to 

create the conditions at school level for the step changes envisaged by the curriculum reform to ultimately take 

root and fl ourish.

The articles in this section explain the different strategies used by different schools in their attempts to address 

the concerns listed below: 

Teacher development Goal Strategy used

How can teachers:

1. develop the leadership skills 

required to plan, implement and 

evaluate school-based curricula 

that address the needs of their 

students and are aligned with the 

spirit of the central curriculum?

2. mobilise their colleagues to 

continually reflect on the 

effectiveness of their practices? 

3. develop the sound pedagogical 

and subject knowledge required 

to deliver their school-based 

curricula in ways that reflect a 

sound understanding of how 

their students learn and promote 

achievement for all?

✔ Joining professional learning 

communities

✔ Developing teachers’ 

professionalism through 

critically reviewing existing 

practices and data to inform 

planning

✔ Looking at student work 

to develop a better 

understanding of student 

learning and inform 

teaching

Joining professional learning communities

As the saying goes, a problem shared is a problem halved.  Apart from time spent attending occasional 

professional development activities, teachers and panel heads tend to spend most of their time, and 

understandably so, in their own classrooms.  However, networking with other schools to a) share common 

issues of concern related to teaching and learning, and b) discuss the different strategies used by different 

schools to address those issues, gives teachers a valuable opportunity to look at problems from novel 

perspectives.  When the professional learning community is well managed and focused on enhancing the 

quality of the work of its members, it also provides curriculum leaders and teachers with a platform for the 
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development of richer insights into problems that may at fi rst appear to, but not actually be, intractable and/

or unique to particular contexts.  Cases 5.21 and 5.23 both illustrate how learning communities were used 

as platforms to support teacher development.  In the fi rst case, the training and inter-school visits organised 

by the community provided English teachers and curriculum leaders with opportunities to enhance their 

pedagogical knowledge and curriculum leadership skills.  The second case shows how an inter-school buddy 

reading programme brought the teachers from all fi ve Cheung Chau primary and secondary schools together 

to focus on ways of improving their students’ reading skills. 

Developing teachers’ professionalism through critically reviewing existing practices and data to 

inform planning 

In most Hong Kong schools there is no shortage of after-school remedial or enhancement classes and 

programmes.  These are done with the best intentions in mind and usually aim at providing particular groups 

of students with opportunities to plug learning gaps or further improve their performance.  However, it 

is not uncommon to hear teachers say that the results fall short of expectations.  Case 5.20 explains how 

making more effective use of data helped teachers improve their subject planning process.  A plan setting 

out concrete and workable actions that were aligned with the school’s major concerns provided teachers with 

the opportunity to learn how to cater for learner diversity within the context of literacy teaching.  Case 5.22 

shows how a group of teachers decided to take a critical look at students’ performance in the HKDSE and the 

activities offered by the English Society with a view to identifying learning improvement goals.  During the 

Evaluation-Planning-Implementation-Evaluation cycle, formal and informal curriculum leaders worked together 

as a team to lead subject level innovations, which addressed those goals.  The use of a team approach in 

managing department level tasks not only broadened the perspective of the teachers concerned, but also 

increased the impact of their efforts on student learning.

Looking at student work to develop a better understanding of student learning and inform teaching 

and learning

When looking at work produced by students as part of the regular teaching and learning process, teachers 

need to be inquisitive and look for more than simple confi rmation that students have learned or not, as the 

case may be, what was taught in class.  Looking at student work collaboratively and in depth as part of the 

panel routine can be a useful platform for a) engaging in refl ective dialogue about not just the work produced, 

but about the nature of teaching and learning; b) negotiating expected attainment standards (by using, for 

example, the Basic Competencies or the Learning Progression Framework), and c) strengthening the link 

between students’ needs, the planned curriculum and classroom practices. 

Deriving useful implications from this analysis of student work depends to a large extent on whether there is a 

shared understanding of what teachers are looking for, why they are looking, how they will look, and whether 

the teachers looking have solid pedagogical and subject knowledge to interpret what they fi nd.  Case 5.19 

exemplifi es how a group of teachers and curriculum leaders critically reviewed student learning data to effect 

changes to their independent learning programme.  This helped them improve both their understanding of 

independent learning and of how to implement it more effectively. 

The cases presented here reveal snapshots of how teachers and curriculum leaders in a variety of contexts 

have made use of different entry points (e.g. using student learning data, writing subject development plans, 

adding professional learning value to planning language enrichment programmes) to improve their curriculum 

leadership skills as well as their pedagogical and subject knowledge.  A common thread running through all 

the cases is that teacher development is premised on and cannot be dissociated from a refl ective, inquiring 

stance towards our work with our students.  
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Developing curriculum leadership 
through the promotion of independent learning

Background

English teachers at King’s College Old Boys’ Association Primary School (KCOBAPS) believe that strong 

curriculum leadership skills play a pivotal role in designing school-based curricula that lead to effective learning 

and teaching.  Through their participation in the Language Learning Support Section’s Curriculum Leadership 

Development Programme, they had the opportunity to re-examine some of the tasks they had to carry out as 

a matter of routine in their English panel.  They sought to identify how these could be completed in ways that 

could optimise student learning while at the same time offering opportunities for professional learning and the 

development of curriculum leadership capabilities.

This article describes how the English curriculum leaders at the school enhanced their leadership capabilities 

by critically reviewing the implementation of their independent learning programme at P1-6 and working out 

measures to enhance its effectiveness.

Levels

P1-6

Strategies used

The following table outlines the strategies used by the curriculum leaders and the expected outcomes in terms 

of the development of their leadership capabilities:

Stage Strategy Expected outcome

improvement in current practice 

related to the focus of concern 

(i.e. the implementation of 

independent learning)

Student Work (LASW)

Enhanced curriculum leadership 

capabilities, e.g.

workable actions

knowledge

mechanisms

parties

the LASW process in order 

to enhance the effectiveness 

of the independent learning 

programme 

planning (setting improvement 

for curriculum leaders to 

consolidate their knowledge of 

how to promote independent 

learning in ways that optimise 

student learning

external professional sharing 

sessions

and relevant literature related to 

the promotion of independent 

learning
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What happened

Stage (1)  Identifi cation of areas for improvement in current practice related to the focus of concern, 

i.e. the implementation of independent learning

The effectiveness of teaching and learning is commonly monitored by, for example, looking at raw assessment 

data (e.g. the percentage of students who passed a test or examination) and conducting lesson observations.  

However, these two sources of data have limitations that are worth pointing out.  For example, test or 

examination results give teachers an overview of how many students passed or failed, but they do not provide 

any information about the process that led to those results.  Similarly, classroom observations can provide the 

observer with a general impression of the overall class performance, but they may not necessarily yield detailed 

information about the performance of specific groups or the performance of the class in specific tasks, or 

whether the performance in a single lesson is a refl ection of the students’ actual ability.

gauge the extent to which the design of the tasks given was affecting student performance.  A representative 

sample of student work was collected and analysed to identify patterns of performance and areas for 

improvement.  

Bloom’s Taxonomy

Sample of analysis of student work

The analysis enabled the teachers to reach the following conclusions :

how they can apply their dictionary 

skills to support their learning in new contexts.

2. The independent learning programme should include an element of personalisation as tasks that yield 

identical answers from all students may not provide the basis for deep thinking or learning. 

3. There should be taxonomical progression in the questions set, i.e. questions should place progressively 

higher levels of cognitive demand in order to provide an appropriate level of challenge. 

Question design 
that yielded 
individualised 
answers among 
students

Question designs 
that yielded 
identical 
answers among 
students
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Through looking at students’ work, teachers also built a 

shared understanding of what they meant by “independent 

learning”.  The consensus reached helped set the standards 

and expected outcomes, as well as guide the process of 

designing the dictionary skills teaching materials.

Stage (2)  Addressing the fi ndings of the LASW process in order to enhance the effectiveness of the 

independent learning programme

The findings from the previous stage were used to inform action planning.  The English panel head thus 

drafted an action plan that spelled out clearly the expected outcomes, specific supporting measures, 

measurable success criteria and a variety of evaluation methods.  Below is an extract from the plan:

LASW in progress

gives specifi c 

details

specifi es 

quality of work 

expected instead 

of focusing on 

mere quantity

collects specifi c data 

(student learning 

data) for evaluation 

in addition to 

perception data 

(student interview)



296296

Stage (3) Conducting internal and external professional sharing

Through participating in the following events, the curriculum leaders had an opportunity to conceptualise and 

share their experience of promoting independent learning:

1 – Hosting an inter-school lesson observation (LO)

Audience Objective and focus Content

Primary English 

teachers from 

member schools 

of the Curriculum 

Leadership 

Development 

Network and Kwun 

Tong Learning Circle

independent learning and how 

it can best be implemented

How e-learning is used as a 

pre-lesson preparation tool to 

support the development of 

students’ speaking skills

The event was divided into the following parts :

(i)  Pre-lesson observation briefing on school 

context, background and lesson flow;

(ii)  Lesson observation;

(iii) Post-lesson observation discussion to 

review and reflect on the lesson observed

2 – Presenting the subject-based experience on the in-house staff development day

Audience Objective and focus Content

Fellow colleagues 

panels in the school

of independent learning using 

a whole-school approach 

starting from 2013-14

panels

The curriculum leaders took turns to share the 

initiative(s) they piloted at different levels, which 

included:

(i)  Empowering students with different 

strategies to do self-revision for dictation;

(ii)  Teaching of dictionary skills;

learn through:

  (a) doing pre-lesson preparation

  (b) e-learning

  (c) forming an online learning community

(ii)(ii)

(ii)

(i)

(ii) (iii)
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Impact

1. Good progress in the development of different curriculum leadership capabilities was observed among 

the curriculum leaders:

 (i) More effective use of data

Apart from gaining confi dence in using more varied sources of data to inform their teaching, the 

curriculum leaders became more familiar with how to make use of the student learning evidence 

collected to lead more focused panel discussions and effect changes.  One of the successful 

examples was the inclusion of learning intentions written in student-friendly language in all writing task 

directed in their learning. The change was introduced after teachers looked at their own feedback to 

students’ writing and realised the importance of good alignment between their written feedback and 

 (ii) Enhanced subject and pedagogical knowledge

The process and fi ndings of the LASW exercise provided teachers with a wealth of information related 

outline the key 

elements share them with their fellow 

learning and did ample professional readings.  Below is their revised model: 

(i) (ii) (iii)
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(iii) Improved planning with concrete and workable solutions and clear evaluation mechanism 

proposed

As shown in the plan extract in the previous section, teachers performed the administrative plan-writing 

task professionally by making better alignment between the expected outcomes, the measures to take, 

relevant success criteria and evaluation methods.  

(iv) More effective communication with other parties

T h e  c u r r i c u l u m  l e a d e r s  h a d  t o  m a i n t a i n  o p e n 

communication with teachers in the English panel, the 

school management, students and parents through 

various channels, such as e-mails, meetings, written records, 

etc. Tasks like hosting or participating in inter-school 

lesson observations fostered professional dialogue and 

exchanges with teachers from other schools.  Sharing 

their experience enabled panel heads to benefi t from alternative views and feedback, as well 

as see their work and enquiry recognised.

2. Improvement in students’ independent learning skills

 (i) Students were equipped with different learning strategies, e.g. dictionary strategies and dictation 

revision strategies to learn more independently.

Example 1 – Dictionary strategies

P6 dictionary skills worksheet

Example 2 – Dictation revision strategies

P2 dictation goal and strategy sheet

Dictionary strategies learned before

Evidence of learning

Free choice of strategy to learn

Goal set for dictation 

Strategies selected

Strategies selected
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 (ii) Supportive learning communities were formed.  Extracts taken from the class learning blog are 

shown below:

 (iii) Students took ownership of their learning.  Extracts taken from the class learning blog are shown below:  

        Example 1 

        Example 2

Facilitating factors

1. The selection of an entry point that aligns well with the school concerns helped enlist strong school 

management support.

2. Teachers’ willingness to model the type of behaviour expected of life-long learners through 

keeping abreast with latest technology, doing professional readings, conducting professional exchanges with 

Showing appreciation for others’ contribution :  

I really like the quotes you put here for us.

Showing support for peers’ learning :

You can type two headed snake in YouTube. 
You can fi nd more videos in YouTube.  Hope you 

(can) fi nd more videos…

This was a friendly reminder 
from a group member when his 
teammate had not posted on the 
blog according to the agreed 
schedule.  This showed they 
monitored their own work.

This message showed that the 
students monitored each others’ 
work in the class blog.
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Way forward

1. Panel and school development

skills among students as quoted in the section on impact.  

needed to:

 (i) familiarise students with how to engage in reflection and metacognition

2. Home-school cooperation

embedded in the school-based curriculum, the curriculum leaders will continue to work on enlisting support 

from parents and will further strengthen home-school cooperation.

References

How learning works: Seven 

research-based principles for smart teaching.

 Nottingham: 

Department for Children, Schools and Families.

King’s College Old Boys’ Association Primary School

Janet AU YEUNG (Language Support Offi cer)
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Developing curriculum leadership skills through preparing 
and implementing the subject development plan

Background

It has been an established practice for panel heads to prepare a subject development plan before the 

commencement of a new academic year.  However, it is not uncommon to see that some panel heads consider 

the writing process as requiring painstaking attention to detail while the fi nished plan tends to receive little 

or no attention from the panel members.  Although submission of yearly subject development plans is a 

requirement in all schools, teachers may not see the purpose and importance of a subject plan.  This can lead 

to plans being perceived as a mere administrative task with little or no impact on practice.  A critical look at 

the problem may reveal that in some cases, this is caused by lack of knowledge of how to make effective use 

of the plan to set development priorities, and establish how measures should be implemented and evaluated.  

This article explains how the panel heads at King’s College Old Boys' Association Primary School No.2 made 

use of the knowledge and skills acquired through participation in the Curriculum Leadership Network (CLN) 

workshop on this topic to establish effective links between the writing up of the subject plan and the actual 

development of the subject.

Target Group

Panel heads

What happened

Theme-based workshop

Before joining the CLN in the 2010-2011 school year, the school’s English panel heads used to take a general 

and perhaps overly ambitious approach to writing the subject development plans.  That means that the plan 

tended to refl ect their desire to develop a substantial number of areas, but was less clear about objectives, 

implementation and evaluation details.  Also, the number of development areas chosen made it diffi cult to 

set priorities and create the conditions to use the plan as the basis for improvements in learning and teaching.  

However, after attending a CLN workshop that addressed these common concerns in the summer of 2010, 

those panel heads began to take a more inquisitive stance towards the task of writing the plan.  The table 

below summarises their concerns and reflections about their established subject planning process after the 

workshop:

Departmental practice in preparing and 
implementing the subject development plan 

Panel heads’ concerns and refl ections about 
the subject planning process

programmes, the well-established and the 

new, resulting in a thick plan with over 20 

pages

the year that could be accomplished with 

all year groups in a year, respond to the 

school development concerns, as well as 

matching teachers’ readiness  

How to identify the developmental needs of the panel

practices  

How to do proper action planning

measurable, achievable, realistic and time-bound and 

ensure that all panel members understand their role and 

what is expected of them 



302302

which were general and too vague 

school and subject development concerns

planning or observation records and students’ 

perception data to evaluate the objectives set  

the expected outcomes and how the evidence 

would be used to draw conclusions  

charge of carrying out measures planned for 

different development focuses 

then placed it in the school network for members 

to access, but did not refer to it in the subsequent 

panel meetings    

How to conduct effective evaluation 

to the measures proposed and can yield useful 

data to gauge the effectiveness of those measures 

How to manage resources strategically and 
communicate with the panel members more 
effectively 

contribute towards the implementation of the 

plan 

School-based support

After experiencing the key planning and thinking process in the subject planning workshop, the panel heads 

thoroughly discussed with the support officer how to connect their learning from the workshop with their 

school subject plan writing task for 2010-11.  The table below shows snapshots of the major actions they 

took in creating the conditions that could both give the plan writing process a greater focus, and support its 

effective implementation.  Through the completion of this task (i.e. reconceptualising how the subject plan is 

written), the panel heads hoped to develop the following curriculum leadership capabilities:

implemented 
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Action (1): Identifying the developmental needs of the English panel

Curriculum leadership 

capabilities to be developed:  

(i) Using external and internal data to identify what earlier work to build on and examine if there 

exists any urgent developmental gap to fi ll 

previous subject plans. 

classroom learning and student work, to identify what was working and what could be further 

developed, as well as to explore the reasons why some measures had not been effective or had not 

led to enhanced teaching and learning.

(ii) Using the analysis to inform the setting of development focuses

 After reflecting upon the review findings, the panel heads made these decisions:

and effective classroom practice across levels, it no longer needed to be set as a development focus

catering for learner diversity, higher-order thinking, self-study skills 

This thinking and planning process is manifested in the following meeting notes excerpted from the 

discussions in the summer of 2010:

Excerpts of meeting notes (summer 2010):  Panel heads’ discussions on subject planning
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Action (2): Planning for the implementation and evaluation of the new 
development focuses 

Curriculum leadership 

capabilities to be developed: of the plan

focus can be implemented 

implementation of the plan  

(i) Setting priority to identify objectives of the new development focus

 (a)  Before identifying the improvement targets or objectives of the new development focus – reading, 

the panel heads had factored several considerations into their planning as they set priorities.  Here is 

a summary of that decision-making process:

 Planning issue 1 – “Should we initiate a full-scale development of reading in the first year of 

implementation, given the curriculum space and resources?”

 Action

thought needed further development as well as 

the resources that would be available for each 

year group.

 Findings 

this time and teachers might be overloaded if 

the new focus were piloted in all year groups.

 Decision on the development objectives 

capacity building.

 Planning issue 2 – “Which year group(s) to target at?”

 Action 

 Further analysis of the stocktaking findings based upon the consideration of these factors:

focus - catering for learner diversity

 Findings 

skills.

Stocktaking development focuses
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in reading. 

supportive conditions for catering for learner diversity in the classroom. 

 Decision on the development objectives 

 (b) After weighing the needs and readiness at different levels: curriculum, teachers, students as well as 

resources, the panel heads specified the main objective for the focus:  To enhance students’ reading 

(ii) Do effective action planning to guide the implementation and evaluation process

actions should be taken to implement and evaluate each development focus.

  The following excerpts of the subject plan focusing on reading explains the strategies used in the 

planning process in more detail.

strategies identified from the needs 

analysis 

with a specific 

timeline to space out 

implementation 

with training, external support 

and space 
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Action (3): Creating supportive conditions for the realisation of the plan

Curriculum leadership 

capabilities to be developed: of the plan

ownership

(i) Communicating the plan clearly to panel members to ensure a shared understanding of its 

essence

 In the fi rst panel meeting, the panel heads:

possible future development based on the plan

selecting the new focus, expected outcomes and the strategies that would be used    

guide to implementation while allowing flexibility to make changes

(ii) Delegating to the teachers-in-charge to strengthen their role in carrying out the plan  

plan and clarifying their roles in coordinating and monitoring the plan, enabling them to feel that 

their input was expected and would be taken into account.

(iii) Creating opportunities for review and reflection to build a sense of community and share 

knowledge 

 In the mid-term panel meeting, the panel heads tabled the plan and reviewed its implementation 

progress as part of the support provided to panel members through:

major evaluation findings had been drawn from the learning evidence collected

Excerpts of the 
plan and road map 
used in the fi rst 
panel meeting
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strategies which had been tried out by the teacher teams involved to give practical examples of how 

to manage the implementation of the planned measures and to show recognition of colleagues’ 

hard work

possible remedial strategies

A curriculum planning tool developed by the teacher teams

Excerpts of the powerpoint used in the mid-term panel 
meeting

Impact 

The following extracts were taken from the log kept by one of the panel heads to record her reflections 

about the effectiveness of the new approach taken to the task of writing the subject development plan.  For 

triangulation purposes, the principal was also interviewed after the fi rst panel meeting, and the English panel 

members were invited to express their views on panel and collaborative lesson planning meetings.



308308

“The meeting is better than 

ever before!  Through explaining 

this year’s focuses and presenting 

a road map of possible future 

development, the panel heads 

have given members a clear 

picture of the department’s 

direction.  With the focuses 

mapped out for each year group, 

all members know how to 

fi t into the development 

while panel heads know how 

to support members in the 

implementation process.” 

“Instead of saying something 

vague like ‘improving students’ 

English profi ciency’, they 

expressed clearly details of 

how to develop the focuses 

of the year concretely and 

specifi cally… They also asked 

members for feedback, 

especially those who have 

experience in working in that 

focus.”

Communicate 

effectively with 

different parties

As for the panel members, they generally felt that they understood the panel direction set out in the 

subject plan after the fi rst panel meeting.  They also responded well to the review and sharing session in the 

mid-term panel meeting as they learned more about how to implement the development focus through seeing 

the related teaching strategies in action.  As for the teacher team involved in piloting the reading focus 

in P4, they began to recognise the direction set out in the plan (i.e. the need to improve the reading 

curriculum and teaching of reading) while they were engaged in the development process.

Facilitating factors

Relevance of the CLN Programme to the needs of the panel heads

Taking into account the school’s work cycle and the curriculum leaders’ needs, the CLN offered the first 

workshop on subject planning.  The relevance of the topic to the panel heads, together with the mode of 

support that the CLN adopted (i.e. structured learning in the form of theme-based workshops and situated 

learning in the form of school-based support), facilitated application of the suggestions made in the workshop 

in their own school context through the task of writing the subject plan.  The panel heads of this school found 

this mode of support most useful for the development of their leadership capabilities.  

Panel Head’s self-refl ection Principal’s interview

“We’ve done a more thorough 

analysis of our needs by 

making reference to the TSA 

data, QA report, exam results 

and colleagues’ comments.  By 

doing so, we mapped out our 

subject development focuses… 

We worked out which focuses 

to promote, improve and 

categorise as routine tasks… ” 

“A clear schedule has been 

set so that colleagues know the 

requirements of each term… A 

wider variety of evaluation 

methods has been used…

While implementing the plan, we 

learnt how to set skill focus 

horizontally and vertically, 

design materials developing 

the skills, then evaluate student 

learning by linking assessment 

with teaching…” 
effectively and 

strategically

effectively to set 

development 

focus

Propose concrete 

and workable 

actions, establish 

monitoring 

and evaluation 

mechanisms
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Commitment of the teacher team and the support of the school management 

In order to create the conditions for a review of how the long-term development of the subject was planned, 

the school management gave panel heads the fl exibility to refrain from adding more development focuses to 

the subject plan.  Instead, panel heads were given the space to carry out a thorough evaluation of the present 

situation.  This enabled them, for example, to devise differentiated success indicators for the evaluation of 

reading skills achievement to meet students’ diverse needs while integrating the development of the subject 

focus with the school focus -- catering for learner diversity.

Way forward

Through preparing and implementing the subject plan as described here, the panel heads captured the 

essence of planning and recognised that the subject plan is not just a formality, but has a purpose.  To sustain 

their learning within the department, the panel heads will try to strengthen the roles of the coordinators in 

planning, monitoring and evaluating the programmes of which they are in charge.  They will also invite them 

to share their learning in the panel meetings. 

King’s College Old Boys' Association Primary School No.2

Peggy TSANG (Language Support Offi cer)
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Capacity building and curriculum leadership development 
through inter-school learning communities

Background

Learning communities provide a platform for cross-fertilisation.  As Feiman-Nemser (1996) puts it, “the easiest 

and fastest way to learn is from other people.”  Understanding the potential impact of learning networks, Sau 

Ming Primary School decided to set up and run learning communities inside the school.  To reinforce teachers’ 

learning and broaden their professional horizons, the school also joined different inter-school networks.  So, 

over the last few years, the panel head, vice panel head and many English teachers have taken part in inter-

school learning communities.  The experience and knowledge gained have had a positive impact on the 

professional capacity of the English panel and the development of the curriculum leadership skills of the 

teachers involved in this project.

Levels

P4 – P6

Strategies used

1. Networking

In this school case, networking was used to promote teacher development.  The school participated in 

networks organised by the Education Bureau (EDB) that displayed the features of an effective network put 

forward by Earl and Katz (2005):

Feature How it worked in this school

Purpose and 

focus

The purposes and focuses of the networks were spelled out when the EDB networks were 

launched, offering opportunities for all network schools to address common concerns.

Relationships Since the networks were for professional development, not for teacher or school 

assessment, there was more trust than competition.  This strengthened relationships, 

helping teachers to work towards shared goals.

Collaboration There were opportunities for inter-school interaction, facilitating sharing both within and 

beyond the network schools.

Enquiry Apart from refl ecting on their own practices, teachers from network schools were involved 

in giving feedback to other schools, resulting in a deepened understanding of the network 

focuses.

Relationships

Collaboration

Enquiry

Purpose and
focus

Leadership

Building capacity
and support

Accountability

Learning networks
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Leadership The learning networks offered a range of leadership training opportunities, whether the 

members were holding formal leadership positions at school or not. 

Accountability The expected tasks, roles and learning outcomes were explained at the time the networks 

were launched.  Network members were thus clear about the accountability issue.  Tools 

such as evaluation forms and refl ection logs were designed to track teacher progress.

Building 

capacity and 

support

The learning communities provided channels for capacity building and support.  Network-

based workshops, co-planning, and inter-school lesson observations were some of the 

platforms used to enable teachers to develop their professional knowledge.

2. School-based support

To strengthen the impact of networks, there was a dual mode of support incorporating network learning 

and school-based collaboration.  Teachers gained knowledge and skills at school which were then reinforced 

through network learning.  They then adapted and applied their learning in their school context.  In this 

process of adaptation and application, the teachers were supported by an officer from the Language 

Learning Support Section (LLSS).  Below is a summary of the strategies used for capacity building and 

curriculum leadership development over the years:

Strategy Mode of learning Rationale

Network 

learning

Network-based 

workshops

Network-based co-

planning

Inter-school lesson 

observations: lesson 

preview, observation 

and post-lesson 

feedback sessions

Network-based workshops and co-planning are not just a 

source of input, they also provide opportunities for teachers 

to explore multiple perspectives.  Teachers do not merely 

consider their school context.  They also get to know what 

is happening in other schools.  The process of reflecting on 

how other schools have tackled similar issues can help them 

refine their school-based practices. 

Through conducting lesson observations for professional 

development purposes, teachers can learn from quality 

feedback and share ideas in a stress-free environment.

School-based 

support 

School-based 

workshops

School-based co-

planning

The regular school visits provide a platform for professional 

exchanges, empowering teachers to design a curriculum 

appropriate to the school context.

Professional development activities and co-planning meetings 

give teachers more input.  They learn how to infuse the 

network focuses into their school-based curriculum plans.

What happened

The action plan below shows how professional capacity building and curriculum leadership development were 

fostered through a dual mode of support.  Teachers identifi ed specifi c focuses for each year and designed their 

curriculum with reference to the six key principles for effective learning and teaching (Galton, 2010).    
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Year 1 (2009-2010):

School focus How it was developed

Capacity 

building: 

questioning 

and feedback 

techniques

Questioning and Feedback Techniques Learning Circle:  

Core project teachers of this school joined this Learning Circle 

organised by the Kwun Tong District School Development Section 

and LLSS to explore questioning and feedback techniques.  As 

the teachers from Sau Ming Primary School had previously 

developed effective questioning and feedback practices, they 

were able to give support and input to teachers of four other 

schools in the same district.  As the members of the network, the 

panel head, vice panel head and three English teachers:

(i)  attended a briefing session giving details of the network, e.g. 

purposes, focuses, members’ roles and tasks, etc. 

(ii)  attended a school-based workshop on questioning and 

feedback techniques conducted by LLSS to consolidate their 

prior knowledge of the topic

(iii) conducted a workshop on questioning and feedback 

techniques for other schools with LLSS

(iv) co-planned units with their LLSS officer

(v)  provided a platform for professional sharing by opening up 

a lesson focusing on questioning and feedback techniques

(vi) gave feedback to other schools on lesson design in an inter-

school co-planning meeting 

(vii) observed lessons conducted by other schools

(viii) conducted project-end evaluation

The teachers and LLSS offi cer 
holding a workshop on 

questioning and feedback 
techniques

The vice principal sharing 
her experience in language 

learning and teaching

Giving feedback to other 
schools on their lesson design

Conducting inter-school lesson 
observation

Curriculum 

leadership 

development 

through a 

mentoring 

system

1. Capacity building: After the school and network-based co-

planning meetings, workshops and lesson observations, the 

teachers had a more thorough understanding of how to use 

questions and feedback to enhance learning and teaching.  

There was more use of questions of varied levels of complexity 

and questions were directed to more students, improving 

classroom dynamics.  

2. Curriculum leadership development: The teachers acted as 

mentors who conducted a workshop, led discussions and gave 

advice to other teachers.  This experience enabled them to take 

a leading role, which in turn contributed to the development 

of the following curriculum leadership capabilities:

 (i) the ability to propose concrete and workable actions

 (ii) enhanced subject and pedagogical knowledge

 (iii) the ability to communicate effectively with different parties
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Year 2 (2010-2011):

School focus How it was developed

Capacity 

building: 

Galton’s six 

principles 

(with a 

focus on 

questioning 

and feedback 

techniques 

and 

assessment 

for learning)

Quality Language Learning and Teaching Learning Circle: 

Together with two schools in the district, the school joined the 

Learning Circle again in the second year.  The teachers took part 

in professional development activities as follows:

(i)  attended a briefing session giving details of the network, e.g. 

purposes, focuses, members’ roles and tasks, etc. 

(ii)  attended a workshop on Galton’s six principles conducted 

by EDB officers

(iii) co-planned units with their LLSS officer

(iv) had inter-school co-planning meetings to introduce their 

unit/lesson design and give feedback on the design of other 

schools

(v)  took part in inter-school lesson observation sessions as 

observers and observees

(vi) conducted project-end evaluation

Reporting group views in the 
workshop

Introducing lesson design to 
observers

Conducting inter-school lesson 
observation

Making evidence-based 
comments

Curriculum 

leadership 

development 

through inter-

school co-

planning 

and lesson 

observation

1. Capacity building: The panel head had strategically involved 

three teachers in the school-based workshop on questioning 

and feedback techniques in 2009-2010.  The teachers then 

joined the Learning Circle in Year Two and made contributions 

by infusing questioning and feedback techniques into the 

unit/lesson design and making evidence-based comments on 

the lessons observed.  They also focused on assessment for 

learning when designing units/lessons.

2. Curriculum leadership development: The teachers took 

turns to chair co-planning meetings, pre-lesson observation 

briefings and post-lesson observation sessions.  They took on 

both pedagogical and administrative leadership roles.

Year 3 (2011-2012):

School focus How it was developed

Capacity 

building: 

Enhancing 

classroom 

interaction

1. Quality Language Learning and Teaching Learning Circle: 

The panel head, vice panel head and an English teacher, 

together with two schools in the same district and three 

schools from other districts joined the Learning Circle.

 (i) attended a briefi ng session giving details of the network, 

e.g. purposes, focuses, members’ roles and tasks, etc. 

 (ii) attended workshops delivered by LLSS offi cers on Galton’s 

six principles, conducting lesson observations, and 

conducting effective meetings 

Introducing the lesson to be 
observed 



314314

 (iii) co-planned units with their LLSS offi cer

 (iv) shared learning and teaching materials and gave feedback 

through an online platform

 (v) took part in inter-school lesson observation sessions as 

observers and observees

 (vi) conducted project-end evaluation Conducting inter-school lesson 
observation

Students listening to 
classmates’ speeches

Students asking fl oor questions

The teacher observed refl ecting 
on his lesson

Curriculum 

leadership 

development 

through 

lesson 

observations

1. Capacity building: Since the teachers were involved in the 

learning community in 2009-2010, they found their prior 

knowledge helpful in increasing student participation.  They 

tried to enhance student participation through various modes 

of interaction and improve classroom dynamics through 

effective questioning and feedback. 

2. Curriculum leadership development: To further enhance 

curriculum leadership development, the school involved other 

curriculum leaders in the learning community so as to reinforce 

the skills in leading discussions and giving feedback.  They also 

developed essential curriculum leadership qualities through 

attending theme-based workshops.

Year 3 and Year 4 (2011-2013):

School focus How it was developed

Curriculum 

leadership 

development 

through 

participation 

in a 

curriculum 

leadership 

network 

1. Curriculum Leadership Development (CLD) Programme: 

The panel head and vice panel head joined the CLD Network 

organised by LLSS.  Through theme-based workshops, inter-

school lesson observations and school-based application, they 

developed essential curriculum leadership qualities.  Apart 

from the workshops on conducting lesson observations and 

effective meetings, the teachers also attended workshops 

focusing on:

 (i) moving from planning to implementation

 (ii) using book inspection as an opportunity to look at student 

work 

 (iii) evaluation and planning of the English subject

 (iv) staff recruitment and deployment

Reviewing school practices

Sharing experiences with other 
schools
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2. Curriculum leadership development: The CLD workshops 

were relevant to the work of the panel heads.  They provided 

opportunities to reflect on the professional development 

value of such regular tasks and duties as lesson observations 

and book inspection.  The panel heads exchanged ideas with 

network teachers and transferred what they had learned to 

their school context.  They then used a self-reflection log 

to record and reflect on the experience of implementing 

suggestions and recommendations made in the workshops 

and by the language support officer.

Impact

Positive impact on school-based curriculum

As there has always been a positive learning and sharing culture in the school, the teachers were ready to take 

in and try out new knowledge and skills to strengthen their curriculum design and teaching practices.  As a 

result of their participation in the learning networks, the teachers believe that both learning and changes have 

taken place in their school.  For example, after joining the networks, they realised that small class teaching 

principles can be applied in bigger classes and so over the last few years, they have tried out some of the 

principles in classes of different sizes to improve language learning.

Enhanced capacity building

The learning communities have contributed to the panel’s capacity building in two ways.  First, through 

observing lessons, the teachers were able to learn teaching strategies, which they then took back to their 

school.  For example, they have learned how to increase student participation through an activity called “poster 

travel”.  In this activity, students have to take turns to write an idea on a poster.  This can enhance class 

participation as everyone in the class has to contribute at least one idea.  Second, they have mastered skills 

to review a lesson.  As observed in some of the post-lesson feedback sessions, many of them used a lesson 

observation protocol to give comments.  Also, by comparing their lesson feedback forms in different rounds of 

observation, we found that the comments given were more specifi c, objective and evidence-based. 

Giving evidence-based 
comments on the use of 
reinforcement:
“… (Teacher) worked 
with the groups to help 
them accomplish the 
tasks (and gave) a lot of 
encouragement: ‘Try!’”

Giving evidence-based 
comments on the use of 
wait time:
“When students were not 
able to answer the word 
‘brave’, wait and give 
hints to help.”

A lesson observation form collected from a teacher after 
the fi rst lesson observation

A lesson observation form collected from the same 
teacher after the second lesson observation

Jotting 
down 
brief 
notes
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Enhanced curriculum leadership skills

The teachers have learned useful strategies from the CLD workshops.    They have also changed their 

perception of routine tasks.  They realise that they can turn administrative duties like conducting lesson 

observations and book inspections into professional development opportunities.

The teachers are glad that those who are not panel heads or level coordinators also have a chance to chair 

pre- and post-lesson observation meetings to build up their leadership skills.  As they regard themselves as 

representatives of the school, they have tried their best in performing this leadership role and have become 

more proactive in leading discussions and sharing ideas.

Facilitating factors

Clear and timely goal setting

The purposes and focuses of the two networks were spelled out at the start of the school year.  From the very 

beginning the teachers were aware of the goals and how the networks could address their concerns.  They 

could also make early planning to align their subject plan with the requirements of the networks.

Support from the school management

Without the support from the school management, inter-school activities would not be possible.  In this school, 

the principal and vice principal gave teachers space to participate in learning communities outside the school.  

They gave professional advice and rescheduled lessons to make room for inter-school activities.  They also 

made plans for school-based professional development activities for all English teachers before and after they 

took part in the learning communities.

Focus on improvement

In all the network activities, the interaction among the teachers was frequent and their actions were governed 

by shared norms focused on the practice and improvement of learning and teaching.  For example, through 

looking at student work together and conducting lesson observations, they engaged in a collective and critical 

scrutiny of students’ performance which helped them improve their teaching practice and facilitated their 

professional development.

Diffi culties and suggestions

How to maximise learning

It can be hard to address the needs of schools from very different backgrounds.  If a cluster of schools have 

similar school contexts and share similar goals, it is easier to locate good and less effective practices that can be 

used as the basis for professional exchanges.  If the schools speak the same “language”, these exchanges are 

more effective.  Therefore, for a learning community to succeed, the school selection criteria should be clear 

and member schools should share similar concerns. 

Who should be trained

Schools often face the problem of not having enough curriculum leaders.  Apart from developing panel heads 

or coordinators, we should also give potential leaders opportunities to develop their curriculum leadership skills 

so that they can exercise their leadership in different ways. 
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Way forward

With the knowledge and skills gained, the panel head and vice panel head will reinforce what they learned 

through participation in the CLD Programme, inter-school visits and school-based application next year.  The 

level coordinators will strengthen their learning by taking on the role of Academic Study Coordinators (ASC) 

who are responsible for giving professional advice and facilitating sharing during their internal lesson study 

exercise at each level.  The teachers think that their school practices and network learning can complement 

each other in building teachers’ capacity and nurturing curriculum leaders, and hope what they have learned 

can be sustained in their school.  
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Fostering the long term development of the English subject 
through strategic use of human talents and 

high learning value programmes 

Background

“We have been suffering from teacher turnover these years especially when any extra funding given has been 

used up.”

“Many of my students are really weak in different areas of English learning and diversity in my class is huge.”

“We have done so much in class, after school or even during holidays and yet we don’t fi nd any noticeable 

improvement in students’ motivation and ability.”…

All these “complaints” sound very familiar.  Subject leaders and teachers have grave concerns about 

how these problems can be overcome to bring about effective learning and teaching of English.  Cotton 

Spinners Association Secondary School decided to nurture a critical mass of curriculum leaders in the English 

Department with a view to developing a learning community and strengthening the professional capacity of 

the whole team.  To enable them to make meaningful contributions to the Department, they were assigned 

to lead different subject level innovations which aimed to narrow the learning gap of the weaker students, 

stretch the performance of the average to above average group, and prepare junior secondary students for the 

demands of the New Senior Secondary Curriculum (NSSC). 

Target group and levels

English Panel head, Assistant Panel head, 5 English teachers

Selected classes/groups in S1 – S5

Strategies used

1. Grooming of a group of enthusiastic teachers who display leadership potential and creating a 

platform for them to work as a team  

Danielson (2006) recognises the importance of developing leadership among teacher leaders who are not 

assigned to formal leadership positions, but would earn their authority through their work with both the 

students and their colleagues.  Due to the informal and voluntary nature of their leadership role, teacher 

leaders are more likely to go the extra mile to help the students they serve.  The cultivation of teacher 

leadership is a wise investment for a school committed to improving practice over the long term.  Moreover, 

it is increasingly recognised that if schools are to achieve better results with their students, it must be a 

collective endeavour rather than a collection of individual efforts.  Hence, a team, with a combination of 

formal and informal leaders, was formed to lead some subject level innovations.

2. Adoption of a focused and coherent approach to improvement 

In a study conducted on the improving performance of the school systems in different parts of the world, 

Levin (2012) reported that, among the various strategies identifi ed, what matters most is the presence of a 

clear focus of improvement and strong coherence among tasks.  With consensus among the team, catering 

for learner diversity and meeting the challenges of the NSSC were identifi ed as the focus of improvement.  
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To this end, we made use of two subject level tasks, i.e. reforming the English Society to offer high learning 

value activities for targeted groups of students and infusing School-based Assessment (SBA) into the junior 

secondary curriculum to prepare students for the language demands of the NSSC.

What happened

Our collaborative actions follow the evaluation-planning-implementation-evaluation (EPIE) cycle. 

Evaluation – To identify the improvement targets

Focus of evaluation Key fi nding Refl ection

NSSC

in SBA

4 is comparatively small.  Students performed 

better in speaking and worse in reading.

doing individual presentation and had little to 

contribute in group discussions.

potential of the average 

and above average 

group of students at 

the senior secondary 

level?

students’ confidence 

in using English in 

a non-threatening 

atmosphere?

build a better 

foundation at the junior 

secondary level and 

reduce the achievement 

gap of the weaker 

students?

Effectiveness of the 

English Society

the English activities

Ambassadors

Stall Games) were one-off and of low learning 

value.  Participation was confined to a small 

group of students.

performing students) were engaged in 

administrative chores like taking attendance and 

keeping discipline, setting up games and playing 

movies.  

Classroom learning 

in general satisfactory.

the whole lacking.

Improvement target 1: To cater for learner diversity

Improvement target 2: To prepare students for the demands of the NSSC
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Planning – To align the improvement targets with the long term development of the English Department 

1. Identifi cation of innovations that address the key fi ndings of the evaluation  

Innovation Infusing SBA into the JS 
English curriculum

Reforming the English 
Society –
Introducing the Big-brother-
big-sister Scheme

Reforming the English 
Society –
Conducting Lunchtime 
Puppet Shows

Key 
objective

Integrate reading with speaking 
and writing

Cater for learner diversity at S1 Offer high learning value 
English activities 

Focus
required for the individual 
presentation and group 
discussion tasks

of assessment criteria and 
feedback to improve their 
performance

support for weak but 
motivated S1 students to 
improve vocabulary and 
reading

the English Ambassadors 
(who have average to above 
average performance)

writing and presentation 
skills (for performers)

interest in learning English 
(for audience)

Level 25 S1 Tutees Ambassadors as performers

S1 and S2 as audience

Strategy
skills required into each unit 
progressively

require students to draw 
upon their learning from 
reading and writing

performance for teaching 
and feedback purposes

experiences which can be 
added to the OLE record of 
the ambassadors

learning content from the S1 
curriculum

with the S1 teachers on the 
progress of their students in 
class

the ambassadors capture 
and reflect on their learning 
experience

skills learned from the 
Compulsory and Elective 
Parts (Short Stories, Drama, 
Social Issues and Popular 
Culture) in preparing the 
scripts

2. Strategic grouping and deployment of the teachers to pave the way for sustaining the 

improvement and development of the Department

Assistant
panel head

Coordinator of 
English Society

SBA coordinator

S1 teacher Teacher

S3 teacher

infusing SBA into the S1 and S3 curriculum

English Team

Big-brother-big-sister Scheme and the Puppet Shows

English Team

Goals of the English Department

Panel head       Support offi cer
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Implementation and evaluation

1. Infusing SBA into the S1 and S3 curriculum: an example is taken from a unit on Pop Life taught in 

S3 for illustration

Step Detail/Example of material used

Identify the speaking 

skills to be taught 

(adapted from the 

assessment criteria in 

the C&A Guide)

Infuse relevant skills 

into the unit  by 

spelling out the 

related objectives and 

the steps that lead to 

the speaking task

Design tools that 

help students transfer 

the reading input to 

the writing and then 

use this in the oral 

presentation task

Get students to do 

the oral presentation 

with the help of the 

poster they designed

Pop Life

Objective: At the end of the unit, 
students in groups of 4

1. have to create a new school club 
of interest for the next school 

to be held in the club and the 
benefi ts of those activities)

2. have to present their work to 
the class confi dently

Task Implementation

1. Students read several texts on 
hobbies and activities

2. Students analysed the texts and 
fi lled in the graphic organiser 
(what are the activities and the 
benefi ts of joining such activities)

assessment criteria to students

4. Teacher demonstrated to 
students what should and 
should not be done in SBA

the school club

benefits of the activity

Pronunciation
and delivery

✓ Pronounce all 
simple sounds 
clearly

✓ Speak at a careful 
pace

✓
basic intonation 
convention

Communication
strategies

✓
language to display interest 
in the interaction

✓
turn-taking strategies 
to participate in, and 
occasionally initiate 
interaction

✓
communication strategies 

✓ Must not read directly from 
notes

Vocabulary and 
language patterns

✓ Simple vocabulary 
and language 
patterns

✓ Self-correct simple 
errors

Ideas and 
organisation

✓
put sequentially 
with some links 
among own ideas 
and with those 
presented by 
others

✓
simple questions

✓ Expand the 
responses when 
addressed directly

Unit 1-Graphic Organisers

Name of activity

...........................

benefit

benefit

benefit benefit
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Practise peer 

evaluation by making 

reference to the 

assessment criteria

Evaluate the 

performance of the 

students and develop 

improvement targets 

for the next unit

 

2. The Puppet Show Performance: an example is drawn from one of the performances on English 

Corner Plus

Step Detail/Example of material used

Support the 

ambassadors to 

choose a theme 

(based on the 

8 electives) and 

develop a script 

based on simple 

research and 

readings

English Corner Plus

Girl)

Bajie: I am Bajie.

Wujing: I am Wujing.

Bajie & Wujing: Good afternoon.

Bajie: Welcome to English Corner Plus.  A bride has told her friends not 

to go to her wedding banquet in a hotel if they are going to give 

only fi ve hundred dollars. Her friends said bad things about her.  

Wujing:

Young people found it more and more diffi cult to buy fl ats.  

Winnie the Pooh talked to some teenagers how they can solve 

the problem.

Peer Evaluation Form

1. The presenter(s)
pronounced 
correctly.

Score:                  5. The presenter(s)
spoke with intonation. Score:                  

2. The presenter(s)
spoke at a good 
volume.

Score:                  6. The presenter(s)
stood up straight. Score:                  

spoke at a good 
pace.

Score:                  7. The presenter(s) used 
effective hand gestures. Score:                  

4. The presenter(s)
made eye contact
with me.

Score:                  8. Peer evaluator

Group Presentation: Peer Evaluation
Group Presenting:                                                              
Please rate each of the following criteria on a scale of 1 to 5:

1 2 4 5
(needs Improvement) (good)

Areas for Improvement

must not read directly from notes

Objectives of Unit 2

At the end of the unit, students in groups of 4

1. have to design a DOs and DON'Ts list on an 
activity of their interest (hiking, diving...)

2. have to present their work to the class 
confidently
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Get them to practise 

for the performance 

by making reference 

to the expectations 

set for the year 

(taken from the 

expected learning 

outcomes of the 

programme plan)

Speaking skills

(a) Pronunciation and accuracy 

(b) Clarity of speech 

(c) Fluency (ease of language production)

(d) Intonation

Writing skills

(a) Writing up scripts  

(b) Designing worksheets

(c) Setting up questionnaires 

Others

(b) Collaborative skills

First Performance

Second Performance

Third Performance

After the 

performance, 

S2 students are 

expected to answer 

questions asked by 

the ambassadors.  

This ensures S2 

students make good 

use of their listening 

and speaking skills 

and stay on task 

For S1 and S2 students (audience)

Listening skills

 (a) Listen for vocabulary

 (b) Listen for information  

 (c) Listen for tones and moods (for 

third performance)

Speaking Skills

Puppet Show

English Corner Plus

Did you enjoy the puppet show? Now, we 

would like you to answer the following 

questions.

1. Who is your favourite character in the 

puppet show? Put a tick in the box 

next to your favourite character.

 Bajie (   )

 Wujing (   )  

 Winnie the Pooh (   )

2. What are the three social issues 

mentioned?

 _________________________________

_________________________________

before the end of the world?

 _________________________________

_________________________________

4. What did the bride do after the 

 _________________________________

_________________________________
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Help the 

ambassadors to 

refl ect on their 

learning experience 

by making use of the 

refl ection log and 

the feedback from 

the questionnaire 

which they prepared 

for the S2 students

Performance Log and Refl ections

Title 

Type

Drama (  )  
Short Stories (  )
Poems and Songs (  )
Popular Culture (  ) 
Debate (  )
Sports Communication (  )       
Social Issues  (  ) 
Workplace Communication (  )

Duration

What did I learn from the performance? What 
diffi culties did I have?
How did I solve them? What are the areas for 
improvement?

Performance 1

My refl ection: 

Puppet Show

English Corner Plus

strongly agree                           strongly disagree                                              

Write the appropriate number to show your level 
of agreement in the brackets provided.

1.  It is suitable to have the puppet show during 
lunchtime. (   )                                  

2.  The length of the show is optimum. (   )           

show. (   )                    
4.  The environment of the Puppet Show is 

comfortable. (   )
The Puppet Show
5.  The story of the puppet show is interesting.
 (   )    
6.  The characters of the puppet show are cute 

and lovely. (   )                                    
7.  …

3. The Big-brother-big-sister Scheme

Step Detail/Example of material used

Establish the 

routines with all the 

parties concerned 

(including the English 

Ambassadors, the S1 

participants and the S1 

English teachers)

(1) Students and English Ambassadors will be paired in the first gathering.   

(2) Meetings will be held with English Ambassadors every two weeks. 

materials.

(4) Teachers will revise the materials with the Ambassadors.

(5) Ambassadors can report their difficulties in the meeting.

Agree on the content 

of the support 

programme with the 

S1 teachers so that 

they can provide the 

learning materials 

to the English 

Ambassadors for their 

preparation

First semester (before uniform test)

First semester (after uniform test)

Second semester (before uniform test)

Second semester (after uniform test)

* Ambassadors will help students with 

their homework.
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Design relevant 

methods and tools for 

evaluation and giving 

feedback to both the 

S1 teachers and the 

students

Get the ambassadors 

to self-evaluate their 

performance by 

making use of the 

refl ection log

Big-brother-big sister Scheme

Meeting Log

Date Time What we did

Refl ection

Time

Did I face any diffi culties? How did I solve these problems?
Did I learn anything from the scheme? How can I do it better?
Any other ideas about the scheme? What is your most 
unforgettable incident?

After 
the fi rst Exam

Impact

1. Infusion of SBA into the S1 and S3 curriculum

assessment criteria and performing in front of a camera, were used.  Students were very excited and 

serious about their learning.  Even the weaker students at both levels had become more confident in front 

of the camera the second time they did their presentation.  Such confidence was exhibited by the grasp 

of the meta-language taught.  For instance, they stood more at ease and maintained eye-contact with the 

asked to prepare a shopping list for a camping activity.  During the discussion, they were able to make 

reference to the notes they had prepared, take turns to give suggestions and elaborate their choices with 

reasons. 

2. Lunchtime puppet show

provided them with ample opportunities to practise reading, script writing and performing the play 

together.  From reading their reflection logs, it is encouraging to find that the intended objectives were 

realised.  Below are some examples taken from their reflection logs.

I learn many new words 
and know more about 
current affairs.

I have a new try.
I sing some
English songs.

I have become more 
confi dent in 
learning English!

I know team work is 
very important.
Some members help 
me to speak up.
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3. Big-brother-big-sister Scheme

64% showed noticeable improvement in the final exam.

learn and improve their English.

serious and motivated them to seek help.

skills in handling the mentees.  Here is an interesting episode.

“When I first saw the child, he hated me because he didn’t like me to teach him…I saw his hand 

touch his mouth.  I know he likes eating snacks, maybe candies.  I told him if he could spell and 

know the meaning of all the words, I would give him one candy.  The second day, he got full 

marks in his dictation…”

4. Curriculum leadership development

 Their self-reflection, our sharing sessions and my own observations indicated that there has been significant 

growth in different aspects of teachers’ leadership capabilities.  Evident improvement was found in the 

following capabilities: 

EPIE cycle in both subject level tasks and day-to-day classroom teaching.

carefully sequenced.

self-reflection) involving different parties (e.g. the teachers, the Ambassadors, the S1 mentees) were 

employed at different stages to obtain feedback and results.  

demands of the NSSC.  They were able to incorporate the knowledge and skills required into the planning 

of the innovations and used appropriate strategies to motivate and support their students to achieve the 

learning targets.

pairs, they always worked as a team to share problems, exchange ideas and provide peer support.  The 

sharing they did with the whole English Team at the end of the school year illustrated vividly how all tasks 

were connected and aligned, and how their concerted efforts could lead to the sustainable development 

of the department.

Facilitating factors

1. Taking a broader view on teacher leadership

 All teachers are perceived as leaders.  The greater the number of leaders developed, the more likely the 

department will be able to practise distributed leadership in future.
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2. Strategic selection and grouping of the teacher leaders

 The principal and the panel head have strategically brought together formal leaders and informal leaders, 

experienced and less experienced teachers.  Yet, all of them are enthusiastic and effective teachers.

3. Assigning important tasks which address both the needs of the students and enable the teacher 

leaders to develop their leadership capabilities

 Instead of being over-ambitious, the department has decided to focus their efforts on how to better equip 

students to meet the challenges of the senior secondary curriculum.  Through assigning teachers tasks with 

a higher level of responsibility (in addition to classroom teaching), teachers could develop a more holistic 

perspective about the curriculum, and experience an intensive learning process of planning, implementing 

and evaluating a more macro level task.

4. Presence of a genuine collaborative and learning community

 There is a clear and collective focus on improving student learning.  Discussing issues by making reference to 

learning evidence, working out solutions together, opening up lessons for peer learning and documenting 

important artifacts have become the norms of the team. 

Way forward

To sustain these positive experiences, the team will continue with the above innovations.  Improvement/

extension will be made in the following areas: 

for training students and sharing among teachers

strengthened
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Cheung Chau Learning Circle: A case of a district network 
supporting teacher professional development 

Background

The Cheung Chau Learning Circle (CCLC) is a district network consisting of two secondary schools and three 

primary schools on the island.  The schools joined hands to initiate a language enrichment programme that 

could bring together both teachers and students from the fi ve schools to address issues of common concern.  

This project was fully supported by both the Language Learning Support Section (LLSS) and the Wanchai and 

Islands District School Development Section. 

Levels

P2/P3, S2

Strategies used

The CCLC was meant to be a professional hub for teachers, focused on a collaborative exploration of ways of 

improving learning and teaching.  Jackson (2002) describes the role of networks as follows:

“…in education as in other fi elds, networks have a key role to play in supporting innovation and development.  

Accordingly, networks need to be regarded as support structures for innovative schools - facilitative, too, of the 

dissemination of both ‘good process’ and ‘good practice...” 

The team (including teachers and EDB officers) devised an English Enrichment Programme with a core 

component: a cross-key stage buddy reading programme (for P2/3 students, and S2 students), and four other 

supporting components: school-based language sessions (P2/3 students), training sessions for tutors, input 

sessions, and school-based language sessions/peer reading sessions for S2 students.  The following table shows 

how the CCLC addressed the needs of different stakeholders:

Stakeholder Objective/Need Strategy

Teachers Establish professional platform to 

share concerns and address needs 

collaboratively

Refresh subject knowledge and 

teaching methods and skills

Engage in the completion of a wide range 

of professional tasks related to the teaching 

of literacy

Use multiple opportunities to discuss 

strategies and design materials

Students Develop confidence in using English 

inside and outside the classroom

Achieve Basic Competency in reading

Buddy reading programme

School-based language sessions (P2/3 

students)

Training sessions for tutors 

Input sessions for all S2 students 

School-based language sessions/peer 

reading sessions for S2 non-tutors
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What happened

The English Enrichment Programme was launched in 2011-12.  It was reviewed and modifi ed for a re-run in 

2012-13 for the next cohort of primary and secondary students.

TS IS BRS

Sept ✔

Oct ✔ ✔ ✔

Nov ✔ ✔ ✔ ✔ ✔

Dec ✔ ✔ ✔ ✔ ✔

Jan ✔ ✔ ✔ ✔ ✔

Feb ✔ ✔ ✔ ✔ ✔

Mar ✔ ✔ ✔ ✔

Apr ✔ ✔ ✔ ✔

May ✔ ✔ ✔

Jun

Jul Evaluation
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The programme also provided  for teachers to share experiences, concerns, and 

perspectives.
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Impact

In order to gauge the impact of this project on the development of teachers’ professional capacity, the team 

used an end-of-year questionnaire (June 2013).  The teachers refl ected that by working on a wide range of 

professional tasks and engaging in professional discussions with colleagues from partner schools, they had:  

developed enhanced knowledge and skills in curriculum planning (Primary teachers: 88%; Secondary 

teachers: 88%)

developed knowledge and skills in planning and conducting a cross-key stage buddy reading programme 

(Primary teachers: 63%; Secondary teachers: 75%)

nurtured a collaborative and open culture among schools on the island (Primary teachers: 88%; Secondary 

teachers: 88%)

Teachers refreshed their pedagogical 
knowledge and presented in the various 
English Enrichment Programme sessions
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The CCLC played a key role in ‘supporting innovation and development for schools’ (Hopkins, 2003, p. 

158) in its member schools to create changes in the traditional curriculum practice.  Teachers needed 

to enhance their knowledge and skills in curriculum planning in order to meet the needs of the English 

Enrichment Programme.   According to the evaluation survey results, the teachers learned how to align 

the formal curriculum and the informal curriculum, and align curriculum and assessment.  Besides, the 

primary school teachers used assessment data (e.g. two oral rating results and reading skills assessment in 

buddy reading sessions) to plan remedial measures.  Moreover, the teachers also applied their professional 

knowledge in preparation for the buddy reading activity such as implementing an ‘auditing exercise’ of 

the school readers, making professional decisions on selection and purchase of books (fiction and non-

fi ction), and giving suggestions on supportive resources such as the handbooks for buddy reading sessions 

and oral rating assessment.  For secondary school teachers, the evaluation survey results showed that they 

refreshed their knowledge of Basic Competency skills (reading and speaking) required for KS3, enhanced 

knowledge of text types, and improved explicit teaching of reading and speaking skills.  A secondary school 

coordinator refl ected in her evaluation that she had a better understanding of the primary school context 

after participating in the programme and that the contextual knowledge was useful for her when planning 

her teaching of S1 students.

Based on the survey results, both primary and secondary schools noted that they obtained knowledge of 

how to coordinate the work of different parties and communicate professional messages effectively, as well 

as help tutees before buddy reading sessions.  Primary schools used special strategies to make more effective 

use of the programme for teacher development.  For example, a primary school appointed different teachers 

in two consecutive school years as their school CCLC coordinator so as to provide more teachers with the 

experience of participating in inter-school projects.  Another primary school arranged for all English language 

teachers to take turns to monitor the 10 buddy reading sessions so that all teachers could learn how to 

conduct this kind of activity.

Because of the nature of the programme, secondary school teachers had to design packages for three 

components (i.e. training, input and peer sessions) and they had to give ongoing guidance and help to S2 

tutors before each buddy reading session.  Thus their workload was considerable, but at the same time they 

acquired good knowledge and skills in planning and implementing a worthwhile initiative.  Their recognition 

of the intrinsic value of this task is refl ected in the high rate of agreement (88%) that the programme had 

helped them develop knowledge and skills in planning and conducting a cross-key stage buddy reading 

activity.  The survey results also showed that they felt that they had particularly improved their subject 

knowledge especially as regards the teaching of reading and speaking skills.  The need to accommodate 

the input and training sessions in the formal curriculum also meant that the teachers had to think carefully 

about how to align the formal and informal curricula.

In the evaluation survey, both primary and secondary school teachers indicated that a collaborative and open 

culture had been fostered.  They pointed out that this culture was nurtured through participation in tutors’ 

training sessions and in the annual inter-school project meetings.
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In addition, teachers from both secondary schools co-planned training and input sessions, and had the 

opportunity to refl ect on the work done in different types of meeting.  Ross, Smith, & Roberts (1994) call 

this collective inquiry a “team learning wheel”.  

A secondary school teacher pointed out that CCLC gave her an opportunity to communicate with her 

counterparts in another school and learn that students of both schools shared the same problems when 

doing group discussions. 

Facilitating factors

The full support and views given by school principals added value to the quality of the collaborative planning 

and implementation of the project. 

Regional Education Officers encouraged the schools to set up professional learning teams and the LLSS 

offi cers provided input and advice on the professional tasks.

The design of the programme was such that it provided ample opportunities for teachers to learn by doing.

There were regular and frequent meetings and occasions for reporting and sharing in task groups (secondary 

school teachers), school-based curriculum development groups (in individual schools), and with all 

stakeholders (at the beginning and the end of the year), with professional support of EDB offi cers.

Diffi culties and suggestions

To sustain the efforts of any new learning community, one must anticipate the potential difficulties and 

challenges and plan ahead.  When planning and implementing this initiative, the team came across the 

following issues and challenges:

When setting up the CCLC, before consensus was built, there were occasions when schools expressed their 

preferences on some items based on their own school context and concerns.  However, the expectation 

gaps were resolved because there was mutual understanding, negotiation, and the willingness of all those 

involved to enhance student learning.

When the programme was launched in 2011, secondary school teachers took up more responsibilities.  The 

primary school teachers had comparatively fewer opportunities to experience various professional tasks, 

especially as regards inter-school collaboration and helping the S2 tutors.  In the second year, this issue was 

addressed by asking primary school teachers to participate in the training sessions for the tutors and give 

students feedback and suggestions for improvement. 
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In the first year, when the programme was launched, the teachers needed to meet many deadlines for 

their administrative and professional tasks.   It was good to see that the quality of the programme was not 

compromised and teachers showed patience and resilience.  As a substantial part of the work was done in 

the fi rst year, the second stage of the project was easier to implement.

Way forward

The Cheung Chau Learning Circle is an example of how different stakeholders may participate and cooperate 

to fully support student learning through an inter-school language enrichment project.  In 2013-14, a 

secondary school will take up the role of a convenor to liaise with all members of the network, so that 

members can continue to explore new learning opportunities, and determine collective expectations with 

other schools.  The Cheung Chau Learning Circle is gradually moving from a supported network to a self-

supporting network in the new school year.  To enhance sustainability, the team may review the experience 

of implementing the English Enrichment Programme, strengthen and bridge the link between the formal and 

informal curricula, draw up a teacher and tutor succession plan, and ensure that the network continues to be 

an opportunity for enquiry and refl ection.
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