Seed Project LW0104

Topic: Learning “the World of Work”: Building personal capacities through Career-related Experiences (CRE) among students (Phase one)

CRE for building Life-long Capacities

“Experiences not only for future career, but also for future learning”
‘Students should be entitled to five learning experiences that correspond to ‘moral, intellectual, physical, social and aesthetic’ for whole-person development stated in the aims of education. Areas of career-related experiences link studies with career aspirations and job opportunities.’ (Curriculum Development Council, 2001, 3.2)

Target: P4 – S3 students

Background

With the rise of the new knowledge-based economy, the whole world is undergoing rapid transformation brought about by new technologies. To help our students cope with and respond more effectively to the challenges of the century, it is vital that career-related experiences CRF should play an important role in the curriculum. Apart from empowering our students to learn, CRE in curriculum provides them opportunities to explore the world of work. Thus they could have become more confident and readily prepared to meet the challenge of the ever- changing world.

As a long-term measure, it is suggested to incorporate the elements of CRE experiences into the school curriculum, the framework of which the CDC has formulated for enabling our students to acquire life-long capacities, hence achieving whole person development.

Under the existing curriculum framework, CRE is one of the five essential learning experiences that students should undergo according to the Curriculum Reform. In the booklet 6 of the basic education curriculum guide, it stated, 
“Students can be guided to learn more about the world of work from upper primary upwards. They should be gradually more exposed to it as they proceed to junior secondary and senior secondary levels. Some of the career-related experiences are connected to particular Key Learning Areas, e.g. Technology Education Key Learning Area. The careers masters / mistresses in school can help to coordinate such experiences to prepare students for their future career.” (CDC, 2002)

However, some people may think that the term ‘career’ is too early for primary pupils. In fact, CRE is not careers education, nor even pre-careers education. It is helping children to link learning to life. A school itself is already a working community and the child is a worker in that context. (Barnes, 1998)

In the basic education curriculum guide, it suggested that in KS2, “Students can gradually be exposed to different professions and jobs available in Hong Kong to satisfy their interests and aspirations.” (CDC, 2002). On this progression, in KS3, “Arouse career and further study awareness among students, and expose them to a wide range of career-opportunities and further study possibilities more systematically, coupled with guidance on personal goals, and consideration of their

interests, abilities and aptitudes.” (CDC, 2002). 
In gear
 with the direction as proposed by the curriculum guide, the aim of the seed project is initially to explore how CRE benefit students as well as schools and the community. The targets of the project are the students from KS2 and KS3. Apparently,  the identification and implementation of CRE help ensure students’ capacities to be enhanced from these experiences. These measures also examine how to promote good practice to recognize such learning opportunities. Under the framework of CRE Life-wide Learning, students could develop more understanding about “the world of work” and could build up their life-long learning capacities. In addition, gradual exposure to a wide range of career-related issues coupled with guidance could also help students understand their personal goals, interests, abilities and aptitudes.
Research Questions

The project aims to explore practical issues focusing on the implementation of CRE in the P4 to S3 school curriculum. We target at having one primary and one secondary school to conduct in-depth case studies. With the support from a network with nearly 20 schools,
 implementation of CRE at the following levels could be anticipated.
1) Teaching and Learning Level

a. The elements to be included in CRE and the strategies for their implementation.

b. The key issues to improve students’ learning through CRE opportunities.

2) School Level

The effective school-based models that help promoting CRE.
3) Partnership Level

It highlights the harmonious partnerships generated between in-school stakeholders and outside agencies in terms of delivery. 

Above all, our overarching research question of the project could be:

“In what way can CRE be implemented in school context?”
Methodology and Research Process

Details of the project were introduced to schools in May 2004. Among those ten school applicants, one each from primary and secondary school were selected in July 2004 since their proposal could meet the criteria
 of the project. 

Four organizations
 were invited to participate in the project. Each of them served as the role of a partners, offering professional advice to two participating schools. The programmes of the two schools are in Annex 5. Strategic steps included: 

1)
Meeting with teachers

More than five meetings with teachers for each school were held to discuss the plan, on-gong process and evaluation of the project.

2) 
Network meetings

Two network meetings were held to share the project practices among network schools. Apart from knowing the CRE conceptual framework, experts and seed teachers articulated what they had acquired from the process of the project work.

3) 
On-site observation

On-site observation followed by professional advice from officer helped improve the quality of learning. Particular attention was paid to how students learn in an authentic environment.

4) Student focus group interview

Students’ reflection through learning in activities, which focused on knowledge, skills and attitudes in the world of work were collected through individual focus group interview

5) Teacher focus group interview

Meetings for reviewing the project with the teachers were held to collect their feedback.

6) Project showcase

Learning activities were recorded in video, photo and document formats for reference. With the accomplishment of the pupils, the primary school group also conducted a celebration day to exhibit the project work.

Findings

A. At Learning and Teaching Level

(i) CRE elements and implementation strategies

The contents of CRE should include:

	1. Student Perceptions on a certain occupational field
	Profiling perceptual components of the world of work or the occupational fields concerned 

a) Image construction/ re-construction 
b) Invisible components of the world of work 

	Feedback from students
	· 以為消防員的工作很容易應付，原來一點也不容易，例如要留在非常高溫的環境下接受訓練
· 紀律部隊的訓練很嚴格，導師對學員很嚴厲，不會因為你哭而可憐你
· 不要以為身材魁梧的人一定很兇，其實他們也很友善


	2. Work ethics 
	The concept of good working attitudes related to the experience 

e.g. Perseverance / Respect for Others / Responsibility / 

Commitment

	Feedback from students
	· 參與義務工作的人要犧牲自己的假期
· 參與紀律部隊的工作，要先學會管理自己
· 體會到不屈不撓的精神，例如入火場時，不能想著救不到人，一定要想著如何盡力把人救出來
· 明白做事情要嚴謹、認真、勇敢和有耐性


	3. Knowledge related to employability 


	specific skills and knowledge required by the job 

to face the uncertainty in the world of work. 

what and why the employers require pre-requists personal qualities to be required. 

	Feedback from students
	· 做事情要有勇有謀，明白掌握判斷力的重要性
· 他們能給人一種整齊及紀律的感覺



(ii) Possible tiers / levels of career-related experience
 for CRE implementation in the school curriculum.

Tier 1

Acquiring Career-related knowledge – within classroom learning
· Knowledge of ‘work’
· Employability regarding knowledge and skills

· Career pathway and work types

Possible activity/ experience: through teachers, in KLA & MCE

Issues: Teachers are often getting ‘second-hand’ (or even third hand) knowledge and they find it very difficult to update themselves. Hence, proper  channels are needed to bring their knowledge according to the latest trends of the working world.

Tier 2 

Acquiring Career related knowledge - Meeting authentic experts/ people

Possible activity/ experience: Talks or discussion with experts (e.g. local manager of the MacDonalds); some primary schools had run ‘little reporters’ scheme as common school programmes, such as campus TV or radio, to allow students interview typical local people with different jobs.

Seminars organized by experts in the community on interviewing techniques, personal presentation and so forth could be included.

Issue : The school could invite old boys and parents to be the experts as it happens to be a commendable strategy for fostering good partnership at the very beginning. Teachers could also sieze every possible chance to introduce different careers as those LWL opportunities outside the school.
Tier 3

Acquiring Career related knowledge (experiential learning based) – through Visiting Authentic Places such as visiting factories in the Pearl Delta of mainland China.

Possible activity/ experience: Visits and /or projects (LWL- strategy based)

Issues: Student Learning Entitlement- In practice, this is perhaps the ‘upper-limit’ for schools to incorporate into their so-called ‘formal curriculum’. Tier 1, 2 &3 are about acquiring the required knowledge and possibly skills, apart from correct attitudes and value learning, Tier 4 & 5 (below) are more about preparing for the future career development. Beyond Tier 3, policy makers need to be very cautious in looking into the capacity of the workplace market: Can it accommodate all students? If not, why not letting individual keen companies/ institutions/ initiatives to foster their own business partnerships with schools and colleges?

Tier 4

Career-related Attachment 

Acquiring first-hand experience and preparing for students’ future career development (immersion, solely experiential learning)

Possible activity/ experience: Spending a day or two in a workplace, observing, helping in conducting simple tasks.

Tier 5

Real work experience

Acquiring real-world experience and preparing for students’ future career development (integration)

Possible activity/ experience: Attached to a company and work as a temporary staff member for a period of time or a series of short spells

· treated as ‘employee’ relationally

· completed work experience journal for learning

(iii) Key issues to improve students’ learning through CRE opportunities
Essences of any quality life-wide learning experience could also be applied in students’ learning through the following CRE opportunities:

1) Directed Learning

It includes clear objectives and instructions before the well-structured activity being planned, catering for the students’ needs. Here, teachers require to present an overall target-oriented learning agenda to their students before their experience acquisition. The key point is to make learning at the center of the activity and participant explicitly adopts the identity as learners.
2) Multi-sensory Learning

The activity should be a well balanced integration audio, visual and kinesthetic components. More relevance to their daily live and real world settings could definitely enhance their concentration in learning.
3) Collaborative Learning

With less emphasis on individual assessment in the activity, students are more likely to learn to collaborate more effectively and experiment new inter-personal roles/ styles/ modes in trust-abundant environments. In addition, students’ behavioral management is mainly built on through mutual trust promotion.
4) Taking responsibility of own Learning

Learning effectiveness of s student depends on the varieties of choices offered in the content and the process in their own learning apart from how their voice is being valued in a learning institution. During the activity, students are more likely to take up more responsibilities, in terms of tasks, choices and/or voice.
5) Learning how to Learn

Making learning tactics explicit could enhance the overall quality of the experience. It also maximizes the yield of the activity by giving students opportunities to feedback. Above all, students are taught required strategies to demonstrate their understanding in a variety of ways.
B. At School Level

The effective school-based models that could help promoting CRE in school are  multi-disciplinary in nature. In order to achieve the goals of CRE, schools would take into consideration their own culture, organization styles and directions when planning CRE as part of curriculum through adopting different approaches. In this project, those feasible approaches are illuminated by the LWL school-based models. 

(See details in http://cd1.emb.hkedcity.net/cd/lwl/QF/02_eng_main04.html) 

1) Whole-school thematic approach
So far, a school that employs CRE or related topic as the school theme may be mis-conceptualized by parents as being a “vocational school”. If public have more understanding about CRE, school may adapt this theme together with those school functions, including KLAs and student development units, may aim at organizing the activities in teaching and learning.

2) Project-based model (e.g. Tang King Po School)

Project-based model is less common as a type of curriculum being classified according to structure and content. It serves as an approach to teaching and learning that emphasizes collaboration and group determination. Project-based model with a theme on CRE is distinguished from other models by its democratic and self-generated nature. Students could select a career as a topic to further their studies independently.

3) Co-curricular activity-based model (e.g. Ching Chung Hau Po Woon Secondary School, Ling Liang Church ML Lau Secondary School)
Co-curricular /extra-curricular activities provide a lot of stimulation for students to obtain CRE. Take, for example, running new-year fair stall can help students know more about doing business in a real context. Organizing a campus TV, radio or even newsletter could inform students the ways in doing varieties of media work. Schools can also organize different activities directly related to CRE. Obvious examples are workplace on-site visits, mentoring schemes, job shadowing or work placement. The figure in Annex 4 presents how such activities can serve the intended purposes of CRE in a school setting.

4) Curriculum integration model (e.g. SKH St. James Primary School)
Learning extension of KLAs may provide CRE to students. Apparently, one of the KS2 key elements in General Studies is “Serving the public – Provision of services by the government and local institutions.” The SKH St. James Primary School organized a series of on-site workplace visits for students. Venues included the police training school, fire services station, marine police training school and Civil Aid Service. Eventually, students have acquired a deep understanding about the world of work, especially in the field of the disciplinary work forces.
5) Event-based model (e.g. Yu Chun Keung Memorial College No.2)
School may reserve some days or even a week to provide students with CRE opportunities. However, it seems difficult to let all students have the same opportunity at a time. Thus, not all students could be entertained by using this model.
6) Session-based model (e.g. St. Stephen Girls’ College)
Most likely, schools will allocate some “class teacher period” in a week focusing on career-related topics. Career experts will be invited to give talks to students. This is the first or second tier of CRE that all students would be benefited. However, having no direct involvement in the real world of work, students’ learning in CRE could have remained superficial.
C. At Partnership Level

Harmonious partnerships with both in-school stakeholders and outside agencies in terms of quality CRE delivery could be highlighted as follows: 

1) To support / promote school-community partnership:

· High commitment to learning

· Principal support

· Welcoming climate

· Two-way communication between partners

2) To foster / improve the progress of good partnerships:

· Strong leadership

· Good teamwork

· Annual written plans

· Adequate funding

· Thoughtful evaluations

· Strong collegial support

· Continuous planning for improvement

    (More evidence will be supplied in phase two of the project)

The overarching research question of the project is:

“In what way can CRE be implemented in a school context?”
a) School-based approach

CRE could be subsumed under KLA learning but it should not be the only delivery strategy. According to students’ own strength and needs, schools are encouraged to develop their own strategy, ensuring fulfillment of their students’ CRE entitlement at school before their joining the work force of the society. The concept of the school-based curriculum may complement the insufficiency of the KLAs: “It is a common but mistaken belief that the curriculum is ‘given’ and delivered mainly through the coverage of a prescribed syllabus and text. This has proved to be ineffective in students’ learning both in Hong Kong and overseas. The concept of school-based curriculum development is used to rectify this misconception” (p.69, Learning to Learn) and “Schools and teachers are encouraged to adapt the central curriculum and develop their own school-based curriculum to help their students achieve the learning targets.” (p.70)

b) Connectedness with KLAs

Curriculum link could help students learn more efficiently. Since CRE has been expected as ‘linking studies with career aspirations and job opportunities’ (p.20, Learning to learn 2002), at teachers teaching primary levels (KS1 to KS3) should try to link up such experiences with their KLA lessons. Based on similar issues, “Students can be guided to learn more about the world of work from upper primary upwards. They should be gradually more exposed to it as they proceed to junior secondary and senior secondary levels. Some of the career-related experiences are connected to particular KLAs.” (p.11, booklet 6, Basic Education Curriculum Guide 2002 )

c) Quality CRE activities

Students who are well prepared for acquiring CRE are likely to learn more. For activities termed to be quality CRE, greater consistency and clarity should be lay on issues as follows:

· The objectives of the activities organized

· The agreed expectations of different parties

· The roles and responsibilities of their involvement

· How achievements will be assessed

· Instead of being led by teachers, how students could take up the leading role in the learning process.

d) Good practice guide/instruction 

A good practice guide on running CRE should be developed. In so doing the responsibilities of students and organizations together with the anticipated expectations from institutions should be included.

e) Effective community network 

A communication strategy in building up partnership to develop CRE is vital. It provides students different learning opportunities. For details, please refer to findings highlighted at Partnership Level.

f) Whole school approach


Provided that all parties and teachers are aware of the importance of CRE and school activities could be adjusted to a certain level, students may use the CRE perspectives to learn from the world of work through different kinds of activities. CRE should be integrated into the existing activities rather than just adding on those of the current system.

g) CRE programme series

A series of programme for CRE rather than piece meal activities are preferred. The former exemplifies clear learning objectives or intention, keeping students learn more effectively with substansibility of interest. Therefore, teachers should think very carefully how they should connect those existing activities linking up CRE purposes from behind.

h)
Support from the senior management

Being a school policy, promoting CRE without support or endorsement from senior school management will end up with disappointing result. After all,  teachers could do is so limited in producing desirable impact on student learning.

Deliverables

1. Sharing in network school meeting

(http://www.emb.gov.hk/index.aspx?langno=2&nodeid=4297)

2. Web resources and practice platform

(http://www.emb.gov.hk/index.aspx?langno=2&nodeID=5026)

(http://cd1.emb.hkedcity.net/cd/lwl/CRE_WEB/index.htm)

3. CRE leaflet (pending to issue in 2006)

4. Seminars and workshops in the year of 2005 – 06 (CDI020060020, CDI020051519)

5. Sharing at QEF teacher professional exchange sessions (Mar 2006)

Conclusion

“It is not just about doing different things, but rather, doing the same thing a bit differently.”
 To implement CRE effectively, we should try to utilize the existing school and community resources, providing students practical experiences in knowing the world of work. After the project on the first phase, we learn that it is important for making visits out and having people in. Developing employability through CRE needs to break down a series of barriers: between formal learning and informal experience, between the mindsets of teachers and of employers and employees, between abstract knowledge and its concrete application. The results obtained in the fist phase are still in fluid and not well developed. The further development is only for a strategic blueprint, a set of rules, or even a curriculum planning, but rather the development of shared goals, the strengthening of relationships and the willingness to innovate and communicate in the scope of common objectives.

In the second phase of the project, we would like to investigate further on:

1) How to take a balance of quality and quantity when coming to serve a larger scope of students?

2) How to build up a good community network?

3) How to make an “evolution” of a CRE activity?
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Seed Schools of the project

S.K.H. St. James' Primary School (P.M.)
Ching Chung Hau Po Woon Secondary School
Network Schools of the project

(pri.)

Shau Kei Wan Government Primary School (P.M)
St. Bonaventure Catholic Pri. School
C.C.C. Fong Yun Wah Primary School (A.M.)

(sec.)

Delia Memorial School (Hip Wo)
Ma On Shan St. Joseph’s Sec. School

HK & KLN CCPA Ma Chung Sum Secondary School
Community Partners of the project

1) ICAC
2) Junior Achievement Hong Kong (http://www.jahk.org)
3) Life Skills Development Project (The University of Hong Kong) (http://web.hku.hk/~life/)
4) Breakthrough
The criteria of the project for selecting seed schools
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Specific Target (from P4 – S3 is preferable)

2) Strong curriculum link

3) Sufficient manpower involvement (Teachers, parents, social works, school partners….)

4) Detailed schedule

5) Practical and feasible plan

6) Knowledge generated could easily be applied in other schools

7) Easily incorporated into a school system but not an additional or extra burden to teachers
8) Not easily be confused with the COC or Career guidance project





The CRE activities organized by St. James Primary School

· 「救急扶危」講座及工作坊
· 「人群安全常識」講座
· 「安全大使」訓練及實踐
· 跨學科學習活動（電腦、音樂、常識、中文、視藝、數學）
· 參觀紀律部隊（水警、民安隊、消防員、警察）
· 潛在危險大搜索
· 專題研習
· 工作觀察（民安隊少年團執勤實況）
The CRE activities organized by Ching Chung Hau Po Woon Secondary School 

A. Interview with experts in different fields

Oct – Nov 2004

1) 香港基督教女青年會社工

2) 公積金(高級主任)

3) 職業訓練局(專業訓練顧問)

4) 嶺南大學(助理行政主任)

5) 紅十字會

6) 香港大學專業進修學院行政主任

B. Job Shadowing

Dec 2004

香港國際機場LSG膳食部

C. Course work

Jan 05 – Jun 05

Personal Economics

D. Existing School activities

Dec 04 – Feb 05

1) 校內義賣活動(經濟及商業科)

2) 校內英語拍賣場(英文科)

3) 救世軍攤位

E. Programme with outside partner

Mar 05 – May 05

The Young Entrepreneurs Development Council School-Company Partnership 青年企業家發展局「商校伙伴計劃」2004 – 2005 Benaim China Ltd
F. Worksite visits

July 2005

1) 沙田濾水廠 (中一)

2) 醫學博物館 (中一)

3) 懲教博物館 (中三)

4) 嘉道理農場 (中二)

5) 漁業教育中心 (中三)
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