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Learning Experiences Teachers
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23 October 2018

Susanna CHEUNG

Curriculum Development Officer,
Life-wide Learning Section, CDI

Rundown
Time (pm) Content
2:00-2:15 Registration

2:15-3:30 Telling One’s Own Story with Student Learning
Profile (SLP): Strategy and Practice

3:30-4:15 School’s Practice Sharing (Part IV):
Carmel Secondary School

4:15 - 4:30 Q&A

4:30 - 5:00 Concluding Remarks
& Certificates Presentations

A

1. Take the role as the leader and coordinator to collaborate
with various KLAs/Committees, to set priorities in fostering
whole-person development through OLE and to review the
implementation of OLE

setting concrete learning objectives for different levels of

2. To formulate the development plan of OLE, including
students and review its implementation every year

3. To regularly report the progress of the implementation of
OLE and discuss the proposal for advancement

4. To explore suitable and tap suitable resources to support
and refine the development of OLE

5. To provide teachers with update information and
professional development programmes for OLE and share among
teachers to enhance professionalism

Five Areas of OLE

Rundown

Time (pm) Content
9:15-11:00 How to Design and Implement Quality Other
Learning Experiences — “Student-LED” Approach
and Quality Reflection

11:00 - 11:45 School’s Practice Sharing (Part Ill):
DMHC Siu Ming Catholic Secondary School
11:45 —12:00 Break
12:00-12:30 Support Measures of Life-wide
12:30 —12:45 Q&A
12:45 - 2:00 Lunch Break
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How to Design and Implement
Quality Other Learning Experiences —
“Student-LED” Approach and Quality Reflection

Content

. “Student-LED” Approach

2. Organise “Student-LED” activities
3. Quality Reflection

4. Quality Other Learning Experiences

—_




Students as Learning Experience Desi

1. “Student-LED” Approa

some KeY Issues

» Whole-school Curriculum Planning
» Depth and effectiveness of activities
> Reflection in experiential learning

» Harnessing Community Resources

b
@ wholeschool

curriculum pianning

Senior Secondary Curriculum Guide (2017)

Life-wide
Learning and
Experiential Learning

Booklet 7 Life-wide
Learning and Experiential
Learning

Section 7.4 Other Learning
Experiences

N 0

7.6 Way Forward for Life-wide Learning
7.6.1  Strengthening Lifelong Learning Capabilities

¢ Under the ongoing renewal of the school curriculum, schools are
recommended to further improve their whole-school curriculum to enhance
students’ lifelong learning capabilities for achieving whole-person
development so as to meet the needs of a rapidly changing world in the 21st
Century. In this connection, schools are encouraged to strengthen the
s_ig&iﬁcam role of LWL 12 developing students’ holistic thinkins, nuturing
students’ sense of ownership in taking part in LWL activities and fostering
students’ positvie values and attitudes that are essential for them to face the
challenges ahead.

¢ To achieve the above, in addition to providing students with a range of
meaningful learning experiences, LWL should give students ample
opportunities for peer learning to promote exchange of ideas as well as a
high level of autonomy to enhance their sense of ownership and
responsibility. More space should also be created for_quality self-reflection
fo enable students to engage in deep learning and become self-directed

learner that would be essential to pursue their lifelong learning.

[ 7.6.2 FacilitatingSelf-directedLWL]

* LWL provides an ideal platform for students to exercise more autonomy in
their learning experiences. Following the guiding principle of “Being
Student-focused”, schools have started incorporating students’ views and
encouraging students to take on a more active role in the planning and design
of their LWL and OLE programmes.

* In this regard, schools have accumulated valuable experiences in adopting
the i i jgners” o
to the implementation of LWL and OLE programmes. In Student-LED
projects, students are elevated from merely participants of activities to
designers of their own learning experiences, and fake ownership of
designing learning experiences which they see as interesting, important and
useful. Teachers then take on a corresponding ch: frole i
instructors or activity providers (o facilitators, and aim to support student

*  During the Student-LED process, students are empowered to initiate ideas,
the activities. Meanwhile, teachers help to create a safe atmosphere with a
igh level of trust in which students learn from each other. Through
reflective questioning and providing non-judgemental feedback throughout
the whole process, teachers will enhance students’ development of self-
directed learning abilities. In addition, allowance for flaws on students’ part
and support from school leaders is important for trying-out of Student-LED
activities.

*  Through long-term involvement in the Student-LED approach and adoption
of various roles in activities throughout secondary education, students would
learn to clarify their own values, inspire a shared vision among fellow

students, experiment and take risks of innovative ways, foster collaboration

encourage others to act and recognise the contribution of different working
partners.




More information on the Student-LED approach is available at:
http://cd1 edb.hkedcity net/cd/lwl/ole/student_LED/eng/introduction.html

* Through active engagement in various quality LWL programmes, students
are exposed fo a variety of ideas, people, places as well as real-life
challenges so that they are empowered to unleash their creative power to
solve problems and strenghten their role as self-directed learners and face
different challenges ahead.

‘Student-LED’ Project (201

http://cd1.edb.hkedcity.net/cd/lwl/ole/student_LED/cind

The Learning Paradigm Co'

» The central theme of the paradigm shift:

» The mission of an institution .
AN |

istoproduce learning,
not to provide instruction.

(A groundbreaking book published by John Tagg in
2003 (Bolton: Anker) which has captured the
attention  of  higher  education institutions
worldwide.)

Way Forward for OLE

“Students as
Learning
Experience
Designers”
(Student-LED)
Approach

Students take a
more active role
in planning and
organising their
own OLE

Facilitating Self-
directed learning
capability through

OLE

‘Student-LED’ Project (2010

Engaging students as a deep learner in OLE as a
result of enabling students to reflect deeper.

Enhancing students’ engagement and
their sense of ownership as well as
developing students’ reflective habits.

Fostering self-directed learning capability
among students.

Requires Frequent, Continual, Connected,
3 and Authentic Student Performances
Provides Consistent, Continual,
Interactive Feedback to Students

A Learning Paradigm Colle

Promotes Intrinsically Rewarding Goals

Provides a Long Time Horizon for Learning

Creates Purposeful Communities for Practice

Aligns all of its Activities around i: 1

the Mission of Producing Student Learning

Source: John Tagg (2003)




Learning as a Competenc
Attitudes Skills Knowledge

+Time

+Self-confidence Management

+Knowledge of
o Learning
+Motivation +Goal Setting and
Realization +Knowledge of
Oneself as a
+ Reflection/ Learner

Critical thinking

+ Self-efficacy

Knowing
“How™

Development of Competencies

Learning Pyramid
Methods of training and retention rates

Lecture
Reading

Audiovisual

Demonstration
Discussion 50%

Practice doing

Teach others

Source: National Training Laboratories, Bethel, ME

The Golden Circle

Students as Learning
Experience
Designers

Students as

Process Owners

Students as
Participants

Approaches to Learnin

Approach Motive Str.

Read widely,
interrelate with
previous relevant
knowledge.

Surface |Instrumental: main purpose is to | Limit target to bare
meet requirements minimally: a | essentials and
balance between working too reproduce through rote
hard and failing. learning.
Achieving Obtain high grades, whether or | Behave as “model

not material is interesting. students” in organizing
one’s time and working
space.

Deep Intrinsic: study to actualize
interest and competence in
particular academic subjects.

J. B. Biggs, Student Approaches to Learning and Studying, Australian Council for Education
Research (1987).

Self-directed and Lifelong L

Principle:
To become self-directed learners, students must
learn to assess the demands of the task,
evaluate their own knowledge and skills, plan
their approach, monitor their progress, and
adjust their strategies as needed.

Susan Ambrose et al. (2010) How Learning Vvorks, San Francisco:

Student-led vs Student

Student led project | Student LED project

Student as learning experience designer

Student as leader of the activity e,

Design and plan for the activity Design and plan for learning

Self-regulated learning and/or

Self-regulated i “ ; . ; ”
celfzreglilatedlleaming learning to teach; teaching to learn

A good show Learning happens

Post-activity follow up; d with a
body of quantitative and qualitative
evidence; self-reflection

End-of-activity survey
Self-reflection




‘Student-LED’ Approad

Designing P
learning Facilitati
experienc ng

es

with and

learning
from

teachers

Leadership Positions and Student Dev
Self
‘ directed

learning

With Without
leadership leadership
positions positions

7 showi Y showing
!—A " improvement improvement
u& Reflective

I showing

improvement
improvement

Source: Dr Tr:

Implications

How to provide students with leadership and
progressive development opportunities?

» Recognize their expertise/ abilities
» Create opportunities for them to lead and help their

peers
» Encourage mentoring or buddy programs
» Give feedback on their learning '\

\ 54
=

Findings - Overall Developm

['B® Self-directed Reﬂecnve
Learning * Skills

HII‘

s60
540
520
Median
(Scale: 17) 5
450
ree
¥ cantly higher scores in all of the th

ifi
Students reported SE° velopment areas

400
Self- reguhled learning**  Leadership for learning** Reflective habits**

= At the beginning of the Project = At the end of the Project

Source: Or Tragf ZOUHKESTI 201w

Implications

How to provide students with autono
« Trust them and let them try

- Let them decide what to doand how to
- Encourage them to tackle challenges

91. 7% of the students enjoyed the
challenge in the Student-LED Project.

56.1% of the students agreed that

they had a lot of [reedom in the
Student-LED Project.

94.4% of the students agreed that they had
choices over the Student-LED Project.

In a Class

» Deep Reflection

Yeutdrt(s) ° Learning Experience
» LE Designer

Students
» Learning Experience




Student Interest

-

Students
» Experience

P
L

Teacher Core
Student(s)

Target Group

2. Organise “Student-LED” Acti

FEIEEH
nEEEY

Student Interest

» LE Designer

» Learning
Experience

. Deep Reflectlo

Core
Student(s

Students
» Experience

Advances in

learning

sciences

(e.g., research

on how people

[CET))

From
teaching-centered
to

learning-centered

Professional
development of
teachers

Focus on whole
person education
and lifelong
learning skills

(two fundamental
principles of the
education reform)

Emphasis on
active and
collaborative
learning
(competition

. cooperation)

‘Student-LED’ Approa

Roles of teachers: Facilitators

As a
student
activity




3-Tiers Framework of
“Student-LED” Approach

1. Enable participants to reflect deeper

2. Strengthen deep learning as LED among the
students
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SCHOOL NAME  ST. CLARE’S GIRLS’ SCHOOL
ExneiE ERPUSEHK

PROJECT NAME  LIVE A LIFE WITH LOVE
Piisinm  MURE - A

WHAT IS OUR PROJECT ABOUT
THROUGH THREE SERVICES + A WEBSITE + NUMEROUS EFFORTS, WE HOPE...

¢ Let the general public can have better understanding the Developmental Disorders
* bring about early identification, and a more loving and inclusive community

¢ hoost the confidence of these children
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.. TARGET GROUP
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":?9 DEVELOPMENTAL DISORDERS CHILDREN
REIEIES
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o

LEARNING GOALS FOR OURSELVES

> Arise our understanding towards those DDC children t83aF 9%} &%
EIEE R ERN T AR

> Be more flexible to sudden changes & &&8
> Bea good planner and implementer

> Cooperation skills
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HOW IS THE PROJECT LED BY STUDENTS?
SN EIEE?
OUR ROLES IN THE PROJECT fRTE5EIFRI A&

‘ > NSSESSORS iR/ REE
PLANNERS REZ|&
_[ IMPLEMENTERS 311735
EVALUATORS F4% &
TEACHERS!! & A 5‘&..
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HOW IS THE PROJECT LED BY STUDENTS?
B nfastE£8?

TEACHERS' ROLE IN THE PROJECT -EET7E 5 I-RIE B R0 €5
——> MENTORSHIP r

* 27 members from s3 to s5

e Students from s5 can make use of their
previous experience to lead the team better

* Time arrangement

* Students are responsible to decide the
duration of different sections

\
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HOW IS THE PROJECT LED BY STUDENTS?
BN stEE8?
TEACHERS'ROLE IN THE PROJECT EET1E 5 BI-RIR BH0F 5
> LIGHTHOUSES

| o teachers are symbolized as the way forward and help usin
navigating our way through rough waters. Rough water means the
challenges we faced in the 1st services...

o lighthouses will not save us if the boat sinks, they will just guide us,
letting us to do as we want, give us high autonomy, but then they

we also protect us and remind us
i\
Q ﬂn“&-
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BEFORE THE SERVICES...
> . O %

IN ORDER TO CHECK THE EFFECTIVENESS...

@ DEBRIEFING WITH SOCIAL WORKERS
> Any improvements? ERENESD?
> Give opinions 4 FER
> Members will also evaluate about their plan at the same
time

@ EVALUATION WITH CHILDREN AFTER EACH ACTIVITY

> Ask them what they have learnt
> Share examples about what they have learnt

e » o
ANEEE
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IN ORDER T0 CHECK THE EFFECTIVENESS... IN ORDER TO CHECK THE EFFECTIVENESS...

© PROMOTION Sy  sPreADED T6 17 é& ~ O SURVEYABOUTTHEWEB  3)2 Responses w TomaL
> Website 48 SCHOOLS! LY s BT At

https://scgsclt201617.wixsite.com/scgsclt201617 ===
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ARSI T BE
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WHAT WE HAVE LEARNT zrisreazias
© Beflexible BPESFER BiTEE
© Teamwork BEMM - BEOAHETURY -
© Asenseof responsibility EE The I”umination Project
@ Makeimprovements H#EED -

Presented by the Illumination Committee
Of SMCESPS

The Committee (Our Roles) The Project Idea

Co-head Organizers: Alicia and Juliet

- Further enrich and promote a well-rounded school environment for
Head of Public Relations: Amanda . .
the students, teachers and parents involved with the school by

U bt s e creating a platform to engage young artistic talents (secondary
Graphic Designer: Caitlin students) across Hong Kong

Finance Team: Sakshi and Prabrisha - Promote diversity and inspire young people

Stage Manager: Louis ) - Contribute towards fostering change in our society by 1) supporting

Event Manager: Lauren local charities and 2) encouraging sustainable fashion

Model Manager: Mihir

10



Event theme
The event theme was INSPIRATION

WE ENVISIONED our charity fashion show to serve as an
outlet for hesitant young artists who would like to
sharpen and hoped to inspire them to showcase their
talents to a large audience and create the utmost
opportunities for their imminent future.

Event Collaborations

-Secondary Student Designers

-Primary Student / Secondary Student Models
-Secondary Student Performers

-8 Brand sponsors (commercial brands)

Our Earnings (Success)

- Raised a total of $129624

- $35929 were our expenses

- $9370 will be donated to our school

- $84325 will be donated to CCCG Charity
Organization

Photos/Videos

=

=
\m:’!‘”\ /

Y/
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Our struggles

1. Staying organized and balancing out workload

2. Communication and delegation of tasks within the
team

3. Motivating each other to get tasks done efficiently

4. Finding supportive brands to become sponsors

5. Promotion of the event (as this year was the debut of
this charity event)

Our solutions
-Schedule Outline

-Team meetings, learning how to divide labor

-Showing gratitude to each other, handling emotions

-School Announcements, Social media, Making use of
Technology

-The Brand Process

BFARBETGFRE S

LEDE &
“SRROEERITEY (S8

https://drive.google.com/a/hktalhk.edu.hk/file/d/1d4kglz3Im
2L0hv-jzSwy-Il/view?usp=drivesdk
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RIEEA BRI DIRAHEST)EE) - BEERIOE
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HENAE  BEGAEMNER > REEIEEE

RERKL
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3-Tiers Framework of
“Student-LED” Approach

Subject / Department Level

Foster self-directed learning capacities
among students through coordination and
collaboration among committees and KLAs
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Staff Development Day on 5 Oct
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St. Clare’s Girls’ School
Budding Leader Programme

$1-S6

Leadership Qualities
Personal Content
Set Goals

Strategies

Self-Reflection St Clare's Birls’ Schaol o
Self-evaluation ' .J 2

Mentorship Budding Leader -
Next Year Planning 2017-18
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Mission of Budding Leader

Nurcuring leaders for <he future:
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® Tobe articulate and sioquent o TE 2 o
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3-Tiers Framework of
“Student-LED” Approach

School Level

1. Enhance reflective capacities among ALL teachers
and students

2. Cultivate the school’s LED culture and enhance
students’ capabilities to be effective LED via a
whole school curriculum planning

Last December, each F:2 and F.3 class

formed an organizing committee and
designed a dass-based activity




ACTIVITY WEEK LOCAL PROGRAMMES
23 - 27 APRIL, 2018

Form 1 - Theme-based activities

Briefing

Movie
Appreciation cum
Director’s Sharing

1E81F
Elderly Resources
Centre Experience

1c& 1D

Elderly Resources
Centre Experience

1A818
Elderly Resources
Centre Experience

FEATURES

1) Run programmes with
specific themes “Care &
Respect” o enrich
student learning.

2) Focus on various
KLAs.

Briefing
1) Ping Shan Tang
34,388 3C
STEM Competition

3D, 3D & 3F
Self-directed
Search

5) Sports Experience:
Climbing, Boxing

6) Theatrical Training
for the making of
musical

7) Eiderly Outdoor
Experience

8) STEM Project

10) Foodstep Journey.

26/4 27 /4
Student-enrolled Student-led
Programmes: Programmes:

3A: Guided Tour in
Science Park

38: Beach
Cleaning

3C:Cookery Class
3D:Ocean Park
Academy
Programme

3E: Archery Tag

3F: Kinball

FEATURES

1) Over 10 activities for
students to register
online.

2) Run programmes with
specific themes to enrich
student learning

3) Student-led
programmes organised
on a class basis.

COMMUNITY INVOLVED AND INFORMED

= Shared Folder in Google Drive Gocge

= For Programme Detail

= For Photos Upload

« Timely Update on

SPC Facebook Page

Activity Week Website

w3 YT 3 THEE

26 /4 27 /4 FEATURES

Student-enrolled
Briefing

Student-led
Py

1) Over 10 activities for
students to register
online.

rogrammes:

24 Ocean Park
Academy
Education
Programme

28: Siv Ho Wen
Water Sewage

Movie
Appreciation cum
Director's Sharing

2) Run programmes with
specific themes o enrich
student learning

3) Student-led
programmes organised
on a class basis.

6) Theatrical Training | 20: Disney Youth
king of Education Series
2E: Shatin Water

Sewage Visit
Cyber Bullying 2F Disney Youth
Talk Education Series

9) Lumber Mill Visit

and Wooderafting
10) Foodstep Journey

Student-LED Projects

Paul’s Organic Farm
Project 2018

Joint School Community
Service Project 2018

Mi Volunteer Tutoring
Project 2018

EVALUATION

. Activity Week 2018 Evaluation .

Designed for teachers

Designed for each form

FEEDBACK FROM TEACHERS

Suggestions

.
Comments ol The qcnvn_Yo Xis‘;\:}"\:: é”(?(‘h".nz"in%
smdem.emuei "g";i ds‘.unmewes o 7:;3:;2,“,8,5 ‘will not be affected:
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FEEDBACK FROM STUDENTS

The satisfaction after all the exertion was worth it, knowing that you just made Earth a better

place.
This was a valuable experience that built my passion to continue to serve others.

Amazing talk. A talk that wasn't boring. The specker was an inspiring designer who had a
great vision.

I've experienced difficulties the visually-impaired faced in their daily lives. | was impressed by
as walking in complete darkness was tough and scary enough.

| appreciate my classmates organizing this special and fun event for me.

Thank you for organizing this meaningful activity week, | have experienced a lot and learnt
some useful knowledge which could not be gained from the textbooks.

3-Tiers Framework of
“Student-LED” Approach

School Level

1. Enhance reflective capacities among all teachers

2. Cultivate the school's LED culture and enhance students’ capabilities to be
effective LED via a whole school curriculum planning

Subject / Department Level
Foster self-directed learning capacities among students through coordination

and collaboration among committees and KLAs

Student / Activity Level

1. Enable participants to reflect deeper
2. Strengthen deep learning as LED among the students

OLLABO INTERACTNE
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3. Quality Reflection

L S

(Experiential Learning, David Kolb, 1984)
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- Apart from teachers’ quality feedback, schools
can promote peer assessment or self-assessment
in LWL. The expected learning outcomes should be
explained with concrete evidence of learning so
that students are able to understand 'the
assessment criteria better. This also strengthens
students’ role as self-directed learners and
facilitates further learning.
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(Source: HKUST, Student-LED Workshop for Stude

Senior Secondary Curriculum Guide (2017)

7.3.6 Key Issues related to LWL

» Prime Importance of Reflection in

Experiential Learning Life-wide

Learning and
Experiential Learning
Reflection is not necessarily in written form.
With adequate prompts from teachers and
peers, students of different abilities could be
encouraged to demonstrate their learning
outcomes through thinking aloud, talking with
peers, PowerPoint presentations, drawing,
designing, a short play with a targeted
audience or producing a promotional video
collectively.

<01

- Schools should establish a safe and trustful school
culture to provide an environment conducive to
reflection. Students could be put in groups to
engage in dialogues to reflect on their learning
experiences, exchange ideas and understand other’s
thoughts.

- Teachers should be considerate, understand
students’ learning difficulties and adopt diverse
strategies to facilitate deep thinking and nurture
reflective habits of mind during and after LWL. ‘
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Fullan’s
SiXC’s

(The Deep
Learning Goals)

Appendix (C)

~The Five Practices of Exemplary Leadership

Leadership
Models

@ Encourage the Heart

- Celebrate the values and victories by cresting 3 spirit of community
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WHAT IS DEEP LEARNING?

Six deep learning competencies define what it means to be a deep learner. Deep
learning experiences are engaging, relevant, authentic and build the 6 C's.

CREATIVITY
Having an‘entrepreneurial eye’ for
economic and social opportunities, asking
the right inquiry questions to

ndently and synergistically
with stron !!Pelwna|and
SR
 management
Lhallenmmlngsu v dBiTEigns
together, and learning from and 3

-mntrihutmgmtheleammg,thers ”
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Definition:

Identifying and solving problems with
imagination and an open mind while leaming | ways.
from mistakes and exploring new possibiities.

@

Communication

Definition: Definition:

Purposefully sharing information in a range of | Analysing, synthesising and reflecting on
information to solve problems and make
effective decisions for a given purpose

The Michael Fullan 6 Competencies from the New Pedagogies for Deep Learning Project will support the implementation of the 10 point
Instructional model and the requirements for teachers to meet the AITSL standards. Further details about the 6 competencies can be found at 6Cs

Rubrics - http://npdl.giobal/

6 Competencies

@ @« | 2

Citizenship Character Collaboration
Definition: Definition: Definition:
Having a positive attitude, knowledge and skills | Having confidence in our own abilities and Effectively working together to improve our
to connect with, and contribute to our school, | decisions while understanding the impact we | learning and reach shared goals.

local and global

have on the people and the world around us.

5.

N

AR A EEZ

Extract evidence of success from experience

Articulate deep thinking
Transform activity experience to learning experience
Relate to emotions

Avoid being restrained to a single template

Use of repetitive exercises may easily lead to repetitive
responses.

Trust abundant culture ‘
Timely and quality feedbacks

Arthur L. Costa and BenaKallick, Dec 2008, Ch. 12 Learning Through Reflection Learning and Leading with Habits of Mind.
(Source: HKUST, Student-LED Workshop for Students 2016/17)
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