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23 October 2018

Susanna CHEUNG

Curriculum Development Officer, 

Life-wide Learning Section, CDI

Induction Programme For New Other 

Learning Experiences Teachers and 

Coordinators – Part II

Rundown

Time (pm) Content

9:15 – 11:00 How to Design and Implement Quality Other 

Learning Experiences – “Student-LED” Approach  

and Quality Reflection

11:00 – 11:45 School’s Practice Sharing (Part III):                         

DMHC Siu Ming Catholic Secondary School

11:45 – 12:00 Break

12:00 – 12:30 Support Measures of Life-wide

12:30 – 12:45 Q & A

12:45 – 2:00 Lunch Break

Rundown

Time (pm) Content

2:00 - 2:15 Registration

2:15 - 3:30 Telling One’s Own Story with Student Learning 

Profile (SLP): Strategy and Practice

3:30 - 4:15 School’s Practice Sharing (Part IV):                       

Carmel Secondary School

4:15 - 4:30 Q & A

4:30 - 5:00 Concluding Remarks 

& Certificates Presentations

1. Component 

of Curriculum2. Strategy

Roles of OLE Coordinators/ Teachers

1. Take the role as the leader and coordinator to collaborate
with various KLAs/Committees, to set priorities in fostering
whole-person development through OLE and to review the
implementation of OLE

2. To formulate the development plan of OLE, including
setting concrete learning objectives for different levels of
students and review its implementation every year

3. To regularly report the progress of the implementation of
OLE and discuss the proposal for advancement

4. To explore suitable and tap suitable resources to support
and refine the development of OLE

5. To provide teachers with update information and
professional development programmes for OLE and share among
teachers to enhance professionalism

Five Areas of OLE

How to Design and Implement                   

Quality Other Learning Experiences –

“Student-LED” Approach and Quality Reflection

Content

1. “Student-LED” Approach

2. Organise “Student-LED” activities

3. Quality Reflection

4. Quality Other Learning Experiences



2

Students as Learning Experience Designers

1. “Student-LED” Approach

Senior Secondary Curriculum Guide (2017)

Booklet 7 Life-wide 

Learning and Experiential 

Learning

Section 7.4 Other Learning 

Experiences 

http://www.edb.gov.hk/attachment/en/curriculum-

development/renewal/Guides/SECG%20booklet%207_
20170531.pdf

Some Key Issues 

�Whole-school Curriculum Planning 

�Depth and effectiveness of activities

�Reflection in experiential learning

�Harnessing Community Resources
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Way Forward for OLE

Facilitating Self-
directed learning 
capability through 

OLE

Students take a 
more active role 
in planning and 
organising their 

own OLE 

“Students as 
Learning 

Experience 
Designers” 

(Student-LED) 
Approach

‘Student-LED’ Project (2010-13)
http://cd1.edb.hkedcity.net/cd/lwl/ole/student_LED/cindex.html ‘Student-LED’ Project (2010-13)

E2I

HKUST

EDB

HK 

AHSS

Engaging students as a deep learner in OLE as a 

result of enabling students to reflect deeper.

Enhancing students’ engagement and 

their sense of ownership as well as 

developing students’ reflective habits.

Fostering self-directed learning capability 

among students.

The Learning Paradigm College

� The central theme of the paradigm shift:

� The mission of an institution 

is to produce learning, 

not to provide instruction.

(A groundbreaking book published by John Tagg in

2003 (Bolton: Anker) which has captured the

attention of higher education institutions

worldwide.)

A Learning Paradigm College…

Promotes Intrinsically Rewarding Goals

Requires Frequent, Continual, Connected, 
and Authentic Student Performances

Provides Consistent, Continual, 
Interactive Feedback to Students

Provides a Long Time Horizon for Learning

Creates Purposeful Communities for Practice

Aligns all of its Activities around 
the Mission of Producing Student Learning

Source: John Tagg (2003)
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�Self-confidence

�Motivation

�Self-efficacy

Attitudes

�Time 
Management

�Goal Setting and 
Realization

�Reflection/ 
Critical thinking

Skills

�Knowledge of 
Learning

�Knowledge of 
Oneself as a 

Learner

Knowledge

Learning as a Competency

Knowing 
“Why”

Knowing 
“How”

Knowing
“What”

Development of Competencies

Approaches to Learning

J. B. Biggs, Student Approaches to Learning and Studying, Australian Council for Education 

Research (1987).

Approach Motive Strategy

Deep Intrinsic: study to actualize 
interest and competence in 

particular academic subjects.

Read widely, 
interrelate with 

previous relevant 

knowledge.

Surface Instrumental: main purpose is to 
meet requirements minimally: a 

balance between working too 

hard and failing.

Limit target to bare 
essentials and 

reproduce through rote 

learning.

Achieving Obtain high grades, whether or 
not material is interesting.

Behave as “model 
students” in organizing 

one’s time and working 

space.

Self-directed and Lifelong Learning

Susan Ambrose et al. (2010) How Learning Works, San Francisco: Jossey-Bass, p. 191.

Principle:

To become self-directed learners, students must

learn to assess the demands of the task,

evaluate their own knowledge and skills, plan

their approach, monitor their progress, and

adjust their strategies as needed.

Why?

How?

What?

Simon Sinek (2009) Start with Why: How Great Leaders Inspire Everyone to Take Action.  New York: Portfolio.

Your purpose, cause, or 

belief

Ways by which 
you deliver your 
Programmes or 
Services

Programmes / 
Services that 

you provide

The Golden Circle

Students as 
Participants

Students as

Process Owners

Students as Learning 
Experience
Designers

Student-led vs Student-LED

Student led project Student LED project

Student as leader of the activity
Student as learning experience designer 

(teacher) 

Design and plan for the activity Design and plan for learning

Self-regulated learning
Self-regulated learning and/or 

“learning to teach; teaching to learn”

A good show Learning happens

End-of-activity survey

Self-reflection

Post-activity follow up; assessed with a 

body of quantitative and qualitative 

evidence; self-reflection
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‘Student-LED’ ApproachDesigning learning experiencesReflecting Doing the Project Sharing with and learning from teachers and peers Facilitating Supporting Support from School 
Source: Dr Tracy ZOU (HKUST), 2013

Findings - Overall Development

4.00

4.20

4.40

4.60

4.80

5.00

5.20

5.40

5.60

5.80

6.00

Self-regulated learning** Leadership for learning** Reflective habits**

Median
(Scale: 1-7)

At the beginning of the Project At the end of the Project

Self-directed 
Learning   主導學習 Leadership 

for Learning   領袖質素 Reflective 
Skills          反思習慣

Source: Dr Tracy ZOU (HKUST), 2013

Leadership Positions and Student Development

Showing 

improvement

Showing 

improvement

71.80%

28.20%

Self-

directed 

learning

71.40%

28.60%

Reflective 

habits

With 

leadership 

positions

LL

55.60%

44.40%
Without 

leadership 

positions
Showing 

improvement

56.00%

44.00%

Showing 

improvement

Source: Dr Tracy ZOU (HKUST), 2013

Implications 

How to provide students with autonomy? 

• Trust them and let them try

• Let them decide what to do and how to do it

• Encourage them to tackle challenges94.4% of the students agreed that they had choices over the Student-LED Project. 91.7% of the students enjoyed the challenge in the Student-LED Project. 86.1% of the students agreed that they had a lot of freedom in the Student-LED Project.  
Implications 

How to provide students with leadership and 

progressive development opportunities?

� Recognize their expertise/ abilities 

� Create opportunities for them to lead and help their 

peers

� Encourage mentoring or buddy programs 

� Give feedback on their learning

Teacher

Students

• LE Designer

• Learning Experience

In a Classroom

Core

Student(s) • Learning Experience

• Deep Reflection
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Students

• Experience

Student Interest Club
Student Committee

• Activity Designer• LE Designer
• Learning Experience
• Deep Reflection

Students

• Experience

Student Interest Club
Student Committee

• Activity Designer

Core

Student(s)

• LE Designer

• Learning Experience
• Learning 

Experience
• Deep Reflection

Teacher Core
Student(s)

Student 
Committee

Target Group

Professional 
development of 
teachers

Emphasis on 
active and 

collaborative 
learning

(competition 
vs. cooperation)

Focus on whole 
person education 

and lifelong 
learning skills 

(two fundamental 
principles of the 

education reform)

Advances in 
learning 
sciences 

(e.g., research 
on how people 
learn)

From 

teaching-centered

to 
learning-centered

2. Organise “Student-LED” Activities

不是搞活動
乃是搞學習

As a 

student 

activity As a Learning 

Experience

Roles of teachers: Facilitators

‘Student-LED’ Approach

Roles of students: Designers

Impact on students: Reflection

Learning Process:                               

Co-construct  Knowledge

Motivation belief: Autonomy

Transfer of learning:                         

Self-directed Learning Capability
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Student / Activity Level

1. Enable participants to reflect deeper 

2. Strengthen deep learning as LED among the 

students

3-Tiers Framework of                          

“Student-LED” Approach 計劃目標計劃目標計劃目標計劃目標透過學校推廣、社會服務及社區推廣，讓更多同學及市民：
.
(1)了解器官捐贈的「3S」：
Sign-up (登記意願)、Speak-out (告訴家人)、
Spread-out (傳播希望)

.
(2)支持器官捐贈這項善行，讓生命得以延續，如蝴蝶般脫變重生

「今日公益，明日領袖」2016-17東華三院李潤田紀念中學「蝶愛的傳遞」計劃

訂立計劃訂立計劃訂立計劃訂立計劃
�香港器官捐贈的現況並不樂觀
�設計不同類型、覆蓋面不同的活動
�令不同的參與者參與合適的活動
�令他們明白支持及推廣器官捐贈的意義及重要性

「今日公益，明日領袖」2016-17東華三院李潤田紀念中學「蝶愛的傳遞」計劃 1.11.11.11.1活動周活動周活動周活動周((((一一一一))))早會分享早會分享早會分享早會分享（（（（2016.12.52016.12.52016.12.52016.12.5----9999））））向全校師生介紹關於器官捐贈的基本知識。讓全校師生可以更全面了解器官捐贈。
家人的支持對器官捐贈來說很重要

1.4 1.4 1.4 1.4 拍攝微電影拍攝微電影拍攝微電影拍攝微電影（（（（2017.3.312017.3.312017.3.312017.3.31----4.14.14.14.1））））《《《《幸運的不只是幸運的不只是幸運的不只是幸運的不只是我我我我》》》》 與校園電視台合作，向東區尤德夫人那打素醫院申請拍攝場地。微電影內容 : 是關於一個天生失明的少女，接受眼角膜移植之後，懷著感恩的心去服務社群。1.5 活動周(二)攤位活動（2017.5.10-11）1.6 活動周(三)播放微電影及訪問高永文醫生片段（2017.5.15-19）
2.1 2.1 2.1 2.1 訪問高永文訪問高永文訪問高永文訪問高永文醫生醫生醫生醫生（（（（2017.3.192017.3.192017.3.192017.3.19））））邀請前香港食物及衞生局局⻑⾼永文醫⽣進行訪問

� 香港器官捐贈人數仍不理想
� 醫護人員必盡力拯救每一病者
� 登記成為器官捐贈者，並告知家人意願
� 同學應多支持及推廣器官捐贈

高醫生的呼籲！
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2.2 20172.2 20172.2 20172.2 2017器官受贈者感恩大會及義工服務器官受贈者感恩大會及義工服務器官受贈者感恩大會及義工服務器官受贈者感恩大會及義工服務（（（（2017.3.192017.3.192017.3.192017.3.19））））於香港移植學會及瑪麗醫院合合合合辦的「2017器官受贈者感恩大會」擔任義工2.3 社區推廣（2017.5.13）
� 時間：5月13日早上10:00-12:00
� 地點：銅鑼灣記利佐治街行人專用區
� 向市民及遊客宣傳器官捐贈及派發單張

主導角色主導角色主導角色主導角色
�策劃者（訂立計劃及設計活動）
�挑戰者（解決在計劃途中遇到的挑戰）
�教育者（介紹關於器官捐贈的正確知識）
�推廣者（推廣器官捐贈）
�動員者（動員同學及市民參與活動）

「今日公益，明日領袖」2016-17東華三院李潤田紀念中學「蝶愛的傳遞」計劃

學校名稱

計劃名稱計劃名稱計劃名稱計劃名稱

聖嘉勒女書院聖嘉勒女書院聖嘉勒女書院聖嘉勒女書院

傳頌愛傳頌愛傳頌愛傳頌愛，，，，無障礙無障礙無障礙無障礙
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宣傳

我們所學到的4



11



12

“拯救海洋大行動”活動經驗分享

香港教師會李興貴中學香港教師會李興貴中學香港教師會李興貴中學香港教師會李興貴中學
LEDLEDLEDLED學會學會學會學會組員組員組員組員

1.黎捷榕黎捷榕黎捷榕黎捷榕
2.楊毅楊毅楊毅楊毅
3.周源峰周源峰周源峰周源峰
4.陳雪盈陳雪盈陳雪盈陳雪盈
5.譚恩同譚恩同譚恩同譚恩同

link
� https://drive.google.com/a/hktalhk.edu.hk/file/d/1d4kgIz3ImVh1egTnL5

2L0hv-jzSwy-ll/view?usp=drivesdk

� 0秒-48秒（活動大概）
� 49秒-2分09秒（參加者的感受）
� 2分10秒-3分26秒（參加者的意見）
� 3分27秒-3分59秒（自己的反省）

我們學生如何主導這次計劃？首先，我們先想出感興趣的主題，再進行商量可行性。A 接著，我們開始計定活動大體內容，繼而討論細節。B 然後，向其他組員和老師滙報，聽取他們的意見，從而改善計畫。C接下來在活動開始前，我們開始視察活動地點以及物品D 作出最後的更正，開始準備對外宣傳活動，召集參加者。E 最後，進行活動，完成整個計畫。F

各人在計畫中的角色
1.學生的角色我們學生是活動的主要策劃者，活動中的內容、宣傳、尋找場地都是我們負責。在是次活動中，我們是擔當著重要角色，不然活動就無法成功的。
2.老師的角色老師擔任著輔導者，在計畫中遇到困難的時候為我們提供意見，讓我們可以順利推行活動，老師在是次活動中的幫助，有著舉足輕重的重要性，雖然擔任著輔導者的角色，但是沒有老師的意見，我們這次活動便不會成功。
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計劃中遇到的挑戰
1.最大的挑戰是在分工上出現問題
-在前往目的地的時候，隊伍斷成一段一段的，我們沒有馬上做出反應，避免參加者脫離隊伍。
-在分配物資方面我們也沒有做好，分配物資的時候手忙腳亂等等。
2.解決方法
-雖然沒有即時作出改善，但是我們在發現問題的時候就和組員商量作出對策以解決問題。
-我們在活動結束後也有作檢討，以此作為日後制定活動的經驗，避免問題再次出現。

Staff Development Day on 5 Oct

3-Tiers Framework of                          

“Student-LED” Approach

Subject / Department Level

Foster self-directed learning capacities 

among students through coordination and 
collaboration among committees and KLAs

匯知中學4B班陸和敬李浩然徐志宏計劃名稱﹕火星的花花
(視障人士社區遊)傷健人士在生活上其實也是同行一條路…精心的設計用心的參與是豐富他們的經歷及解決生活所需

負責老師﹕陳思樂老師(4B班主任) 何綺雲姑娘(社會服務統籌)
�全班分四組第一組第一組第一組第一組 陳茵桐陳茵桐陳茵桐陳茵桐 第二組第二組第二組第二組 陳熔玟陳熔玟陳熔玟陳熔玟 第三組第三組第三組第三組 蔡梓萍蔡梓萍蔡梓萍蔡梓萍 第四組第四組第四組第四組 歐永康歐永康歐永康歐永康彭政澔彭政澔彭政澔彭政澔 歐俊佑歐俊佑歐俊佑歐俊佑 盧敏菁盧敏菁盧敏菁盧敏菁 陳廷知陳廷知陳廷知陳廷知李浩然李浩然李浩然李浩然 汪梓煒汪梓煒汪梓煒汪梓煒 雷巧盈雷巧盈雷巧盈雷巧盈 張文軒張文軒張文軒張文軒呂芷瑤呂芷瑤呂芷瑤呂芷瑤 林暐傑林暐傑林暐傑林暐傑 方喬筠方喬筠方喬筠方喬筠 侯灝軒侯灝軒侯灝軒侯灝軒陸朗榮陸朗榮陸朗榮陸朗榮 劉鎂儀劉鎂儀劉鎂儀劉鎂儀 鄧諾賢鄧諾賢鄧諾賢鄧諾賢 何釓樂何釓樂何釓樂何釓樂黃廸黃廸黃廸黃廸 李亮儀李亮儀李亮儀李亮儀 謝承浩謝承浩謝承浩謝承浩 連泓喆連泓喆連泓喆連泓喆雷家韻雷家韻雷家韻雷家韻 唐巧琳唐巧琳唐巧琳唐巧琳 黃秀雯黃秀雯黃秀雯黃秀雯 陸和敬陸和敬陸和敬陸和敬陳金婷陳金婷陳金婷陳金婷 郭盈盈郭盈盈郭盈盈郭盈盈 黃詠雪黃詠雪黃詠雪黃詠雪 彭梓俊彭梓俊彭梓俊彭梓俊趙民希趙民希趙民希趙民希 朱思濃朱思濃朱思濃朱思濃 莊曉婷莊曉婷莊曉婷莊曉婷

�同學和視障人士認識和接觸
�能實際幫助視障人士生活需要
�學習策劃服務技巧、與學科知識連結，應用於日常生活中
�視障人士之需要受同學/社會人士的關注
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�服務前﹕1.分四組設計及匯報,並進行全班投票選出我們的計劃
� 2.按需要調整計劃內容(如領匯商場的裝修及視障人士需要)

�服務期間﹕組⻑點名及照顧全組安全，收集單據及統計金額，並安排茶點及座位
� 服務後﹕表達感受和反思生活中如何應用及表達未來服務意見
學生方面學生方面學生方面學生方面﹕
取長補短取長補短取長補短取長補短，，，，配合時勢配合時勢配合時勢配合時勢，，，，制定服務制定服務制定服務制定服務

�提供服務技巧培訓
�管理秩序
�突發事宜的調配
�墊支款項
�作為合作機構和學生的橋樑
老師方面老師方面老師方面老師方面﹕

St. Clare’s Girls’ School

Budding Leader Programme

� S1-S6

� Leadership Qualities

� Personal Content

� Set Goals

� Strategies

� Self-Reflection

� Self-evaluation

� Mentorship

� Next Year Planning

3-Tiers Framework of                          

“Student-LED” Approach

School Level

1. Enhance reflective capacities among ALL teachers 

and students

2. Cultivate the school’s LED culture and enhance 

students’ capabilities to be effective LED via a 

whole school curriculum planning
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3-Tiers Framework of                          

“Student-LED” Approach

Student / Activity Level

1. Enable participants to reflect deeper 

2. Strengthen deep learning as LED among the students

School Level

1. Enhance reflective capacities among all teachers

2. Cultivate the school’s LED culture and enhance students’ capabilities to be 
effective LED via a whole school curriculum planning

Subject / Department Level

Foster self-directed learning capacities among students through coordination 

and collaboration among committees and KLAs

3. Quality Reflection

“Experiences plus Reflection

equals Learning” 

Dewey

體驗式學習體驗式學習體驗式學習體驗式學習(Experiential Learning, David Kolb, 1984)(Experiential Learning, David Kolb, 1984)(Experiential Learning, David Kolb, 1984)(Experiential Learning, David Kolb, 1984)
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資料來源：高彥鳴教授感官記憶外來刺激 得到所學

所以，學習去反思，反思去學習

97

7.3.6  Key Issues related to LWL

� Prime Importance of Reflection in 
Experiential Learning

Reflection is not necessarily in written form. 

With adequate prompts from teachers and 

peers, students of different abilities could be 

encouraged to demonstrate their learning 

outcomes through thinking aloud, talking with 
peers, PowerPoint presentations, drawing, 
designing, a short play with a targeted 
audience or producing a promotional video 
collectively.  

Senior Secondary Curriculum Guide (2017)

• Apart from teachers’ quality feedback, schools

can promote peer assessment or self-assessment
in LWL. The expected learning outcomes should be

explained with concrete evidence of learning so

that students are able to understand the

assessment criteria better. This also strengthens

students’ role as self-directed learners and

facilitates further learning.

• Schools should establish a safe and trustful school
culture to provide an environment conducive to

reflection. Students could be put in groups to

engage in dialogues to reflect on their learning

experiences, exchange ideas and understand other’s

thoughts.

• Teachers should be considerate, understand
students’ learning difficulties and adopt diverse
strategies to facilitate deep thinking and nurture

reflective habits of mind during and after LWL.

(1) 引導學生反思策略討論 DISCUSSION訪問 INTERVIEW提問 QUESTIONING記錄 LOGS & JOURNALS視頻片段 VIDEOS匯報 POWERPOINT PRESENTATION

……

(Source: HKUST, Student-LED Workshop for Students 2016/17)

體驗與感受
(2) 三階段設計

建立技巧製造期待 總結經驗展示所學
前 中 後

導入活動 經歷過程 鞏固學習
解說 解說

解說
解說
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(3)反思反思反思反思深度深度深度深度－－－－六六六六個個個個層次層次層次層次層次層次層次層次 描述描述描述描述IIII 只有只有只有只有經驗經驗經驗經驗IIIIIIII 把經驗以記錄形式明確地把經驗以記錄形式明確地把經驗以記錄形式明確地把經驗以記錄形式明確地表達表達表達表達IIIIIIIIIIII 找出經驗的找出經驗的找出經驗的找出經驗的意義意義意義意義////重點重點重點重點IVIVIVIV 將有關得著與已知的作出將有關得著與已知的作出將有關得著與已知的作出將有關得著與已知的作出連繫連繫連繫連繫VVVV 把所學把所學把所學把所學應用應用應用應用於新的環境於新的環境於新的環境於新的環境VIVIVIVI 適應適應適應適應新的環境新的環境新的環境新的環境 資料來源：高彥鳴教授
層次層次層次層次 IIII層次層次層次層次 IIIIIIII層次層次層次層次 IIIIIIIIIIII層次層次層次層次 IVIVIVIV層次層次層次層次 VVVV層次層次層次層次 VIVIVIVI 資料來源：高彥鳴教授

向後看Looking backward
向前看Looking forward

反思的六個層次(深度)

(4) 反思重點反思重點反思重點反思重點－－－－回應學習目標回應學習目標回應學習目標回應學習目標

As advocated by Michael Fullan in 2014

Goal-oriented (through integration of technology, 

pedagogy and change)

School-based 
Core Values 
and attitudes 

Leadership 

Models 
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三項相關反思問題舉隅協作能力（VÉÄÄtuÉÜtà|ÉÇ<

DA 小組分享活動中學習到如何與組員協作？
EA我的成長記錄今日所學習到的協作能力，可以如何應用到其他生活／學習上嗎？
FA YtvxuÉÉ~今日哪些部分做得不好，怎樣改善？好的可如何變得更好？

5. 有效反思的要素
� Extract evidence of success from experience

� Articulate deep thinking

� Transform activity experience to learning experience

� Relate to emotions

� Avoid being restrained to a single template

� Use of repetitive exercises may easily lead to repetitive
responses. 

� Trust abundant culture

� Timely and quality feedbacks

Arthur L. Costa and BenaKallick, Dec 2008, Ch. 12 Learning Through Reflection Learning and Leading with Habits of Mind

(Source: HKUST, Student-LED Workshop for Students 2016/17)


