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Sequence of Presentation

1 Strength and weaknesses of PE curricular
practices in Hong Kong

2 Importance of “innovation”, “Creativity” and
“Quality”

3 Ways of working towards innovations,
creativity and quality

3 Examples of innovative practices

Definitions

= Innovation-introduction of changes and new ideas® ¥

= Creativity-Ability and process to produce original ideas
and solve problems (CDC, 2002, p22)£[#t

= Quality-fit the purpose FF, JE
Quiality PE- strong curriculum links and thoughtfully
planned programme aiming at fulfilling students’ needs
(Stiring and Melk, 2002)

1 C Q - Hints for the PE Curriculum
-In line with the newest development of the subject
[l A1 g
- eéting the needs of the studentsfﬁé‘;‘%;f Flfl?T )
-Interactive™" iy
-Funjgjik

Analysis of the current PE practices- Strengthgﬁﬁﬁ

Students in general like PE

Adequacy of sports facility both in and out of the
schoolf& " |7 ik RLE | F550 0 e =
Professional PE teachersf{ = & 2" lfJPEE} J\:,Ezﬁm
School generally support the promotion of physical
activities and sports ...(CDC, 2002, p.8)

Flexibility in programme planningifiZiB A f i 14 k- »
AR A |

Responsible for extra-curricular activities-facilitating
life-wide learning - &! 1/ E’;;“ﬁ%iiﬁéh“é Gl E r’\j»%?»??ggﬁjrfg
=

One of the key learning areas-core knowledge and

skill ™ [ 15 S — A R

Areas to be improved
i s
= Skill emphasis#iﬁtj— EL
= Credibility problems in PE programme-7#4 l'ﬁ o
plfJFffJEEJJrogrammatic uncertainty,
undocumented learning outcomes, weak state
requirements, inadequate curricular and poor
classroom teaching conditions.

. Overloadeg by other workload apart from teaching
BV (&
= ?onfused conceptions in PEiﬁiﬁjEﬁJ?gfjﬁ?ﬁ
= Confused coaching and teaching rolez5f==5{{J
I

= %uugstionable status as a core subject= JE[ | I#35
yi;

Skill based instruction

S RS PO S P

= Content of teachingff} [“J“’Fﬁ’
- physical skillsffj
- physical fitness = /= 177"5

- meaning of individual eventsEﬁI’EJE lﬁ?‘:%




Current process of skill-based instruction
R
= |ntroduction /7 3 “\f
= Demonstration=- g
= Explanationz i
= Activity/practices,%mﬂiI

Processes of teaching and learning
PGV

= Teacher centered I') F5fTjEL 1 AVF>55

= Teachers’ explanation, demonstration,
leading to complete all planned instructional
content

;ﬂg{?‘ ﬁJ%Eﬁéﬂ ﬁ‘ﬂyﬁglﬁl ﬁ%‘/t”?ﬁr’jﬂ fi

= EffectlJﬁness »-effectlve instructional
process 55 ﬁ' flugssk

= Role of the teacher i J*L -teacher dlrecteg

R 8

Learning process in skill-based instruction
R RS T
= Demonstration=- &> fixed learning model
- fitr 43 (L E]) > immitation ffEi[’”B(ﬁxW??)

- Standardization (£ [’“‘)@?}%} -unique
model for learning yF [~ (gl%ﬁiﬁ)

- Association, correction, formation of skills

e S ] A Y R
e i W D

> Consolidation through practices 7%Vt

e

(#]:£ 2000)

Instructional procedures

PR F I e

= Introductory 9| *

= Development 7% !
= Application & |

= Conclusion M

= Purposef Ifiv?

= Merits |&%’!,‘7

= \Weaknesses i;&klﬂ#r?

&\
™~

-Instruction oriented 557 = &L
-Teaching procedure dlrected FEH R
-Dominated by “Teaching all” and “management first”
FEPL Jk DR | AR G
-Learning through immitation 5% {f {42 24 4% =
-Relationship between teaching and learning-Copy and
Being Copied [ffj# I [BIfZ5= SR Rk Lk 2 vl
-Suppressing students active learning, independency
and creativity 5%+ = g B e G R AT Y] [J
-Neglactlng students individual differences - fUﬁﬁJU

S E’%F@FTAE

Analysis of Teaching and learning behaviours
FEEEANS 5]

,,_

-Stimulation and experience [ 7<%
Learning through Sensory facilitation-

. %"j/ J’ﬂ:y‘l?zng_; ‘E&l\'ﬁj E_%I\,FEF vpgilé%}

(explanation #=5, demonstration -

Jfacilitation ?S%;“E counseling #j, @

correction [ -, training 7"'7j...)




Learning behaviours
o

= ﬁﬁﬁ?%%??Experiential- learning by doing?

= TR (HUSE MSocial learning?

= FJ;J F@L%%EIU%%?? Higher Order Thinking experiences
(eI ~ % %,2003)

(Listening2#,speakingi#, writing fi,readingg#i,counting
1imitating 4£1{%, practising Ei??,reacting ~
,participating === piloting$¢ Z«,0bservating i<
,discussing etc.é,j‘ﬁz%%i“
behaviour = £%7 ?J.;
thinking ful % 22?2
experimenting;f&?? ?experiencingsi F??

Reform in PE pedagogy ?E?]f?"f%&»lﬁ%liﬁ'l

Student centred =% £3,=
Life-wide learning = 7, i é‘%?ﬁi construct
knowledge,
Skills,
Attitude
A
T

(CDC,2002)

Student-centred learning
INECY IENEE

Appropriate teaching content and activities in
accordance with students’ needs and experiences 7+
RS 452 [OSEERSE SIS AR S HROL AT
fi e N NE RSty

The importance of Students’ participation and interests
R RIS pusse IS 4 U,

Role of the teachers-faciliators# i E"‘J?“il_?%r .

Direct teaching—>indirect/multi-sensory/multi-
teaching aids—>problem solving

AON «a\’\
10 1> B 5T e ph e )|

Process of skill learning in current educational reform
g p@?g:ﬁﬁﬁ:gﬁ ?71@%
. %Eg?g up of the learning Context F%%‘F}ﬂf&j‘]ﬁiﬁ(glfy

- PE activities with with conditions and context
PR sy

%Practicfsi%ﬁ—?»com{ction and demonstration for
reference only [, &u(= ¥ [$1-{EH])

->Not a unit condition/model?&[ﬁj— Rt ET

->standardization in learning —not stressed
7~ CH# )

->Association, correction, formation of skill for
individuals %, (S 175 [ & £ RIS T poikf=gn e

~>Practice for consolidation 7 %’rﬂﬁﬁ. Eﬁ'?%??

(

#[;%7,2000)

Educational Reform-
Innovation in structuring the learning objectives
F%ESFE VR it B
Other 5 strands apart from “motor and sports
skills™J =1 | 9t posaig
> Health & Fitness R fif-
> Sports related Values
and Attitude FF? fill % iz All

> Knowledge and Round
Practice of Safetyd’ = evelopment
> Knowledge of Movement#iz = * 35!

> Aesthetic sensitivity=_i*

5 Values & Attitudes™ ?Ejf'?gj (il % Ri2 4

> National Identity[si =J =) f}}l?,iﬁj

> Responsibility:F’q =3 for
> Commitment g All Round
> Respect for Others Development

FE

> Perseverancefy %




9 Generic Skills] w7 ,Liﬁlﬁiﬁ

> Collaboration
> Communication
> Creativity

> Critical Thinking
> Problem Solving > SKILLS
for

> Self Management Learning to Learn
> Study SO HE
> Information Techr@gy

Mathamatical

(CDC 2002)

Innovation concerning the Teaching Content
AV F
> “Extended” Content and Teaching activities
apart from traditional ones and [#zF = i fi
E ISP
> In accordance with the pre-determined
purposes?ﬁF%"“j/ F I

g

Innovations concerning Teaching Approaches
FEedy {F,JEISJE P

Extended View on the alternative ways of
Teaching

> Teacher#[j| > Student Centre
e e

> Directjfll  ->Indirect, reciprocal, problem solving
HIE= I EA RSN Eﬂi‘% (Mosston and Ashworth 2002)

> Amendment of the Teaching Sequence-
Introductory activities=>Theme/Skill
Development->Application->Concluding
ActivitiesF 55, v Ag

> With purposest’ 5‘»5?1&’!@ F

Assessment%j |'Fh fi~Jel i

> Summative/grading%?i‘ﬁ/iﬁﬁﬁ?
—>formative Assessment of learning
—>assessment for Learning:& 54! [+ jﬁ%:‘%%ﬁ
R
> Teacher oriented H[{|= &> self, peer
assessmentf 1% ~ HH et [’Ff,
> With Purposes:! [’fﬁf'ﬁ?ﬁﬁﬁ I4E2

Examples=- (7]
Teachers’ Conceptual Changes+# [T|7555 51l
Extended conceptions on the Multi-activity
approach to include elements of:
SHEE Ol 9 P
> Fitness and health approachgtsufgi="
> Teaching Games for Understanding Approachﬁﬁ
E{E?"Sf‘%‘?ﬁﬂ? o=t (%= ,2002)
i s TSR =0 (o
> 20(%)rts education approach WJHP%'TJJ 1817 (siedentop,

> The Physical Fitness approachffiff=f5i="

> Learning Outcomes Framework approach??»??ﬁ‘}
Rt

> Concept approachifs&. = &=t

> Personal and social education... ffi * 77t &)
AR AR L (He11ison and Templin 1991;Metzler, 2000).

Example = 7]

> Developing pupils’ cognitive deliberation and
problem solving by allowing them to have
group discussion and report on solving
tactical problems during PE lessons
WESREFEERF T ] A B SRS B B P G
TR ! | e [ e o
s

(Griffin, Mitchell and Oslin, 1997).
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Example = 721551/ ?ﬁ“é
B

Example=. {¥]

> Promoting Pupils’ Creativity by allowing
them to create gymnastic and dance
sequence, mvolvmg them in choreography...
SR SaRER eR R
RS Al
> Cultlvatlng students collaboratlon,
communication, critical thinking skills.... 5%

R V(e R R A

Example = {J]

Application of Assessment for learning concept

e

Lesson: P5] =

Theme: Basketball §5f— passing €3]

ObjectlvesE 1 MObI|I'[y and communication in
passing and receiving, Collaboratlon%ghf[lj% )
ﬁlﬁﬂyﬁ:’ ['l:

Activities-introducing and practlsmg of passing and
receiving with signals in pair= * — 7='f9 {E5 SRl
?ﬂlbgl%@ U

Appllcatlon phase- Peer assessment concept[ﬂj{éﬁ’\

lﬁ[

Example = {J]

I T S

A M

i ! y) 3 4 5
| i I 2 3 4 5

% ! 1 3 4 §

i | 2 3 7 5

Example = ¥

> Teaching football by using the concept
approach! |G Bl =4 I | S5 Lifﬁf fib-
Attacking and Defending principles such
as support, mobility, improvisationy£>> %
m%—« Iy gg . g é‘uﬁfi“ il &gt

PO S - RSN TS lnstead of

passmg dribbling, shooting...

> Emphasize the “Why” and “When” to use
the skills instead of the “what” élfi%”t‘*

B

Example=- {J]-Strategy in teaching
Physical Fitness?”i#g?ﬁgi%ﬁ:pfjm 1%

With

MusicF{J" [ 5




Warming Ex. With Music

= Good motivation:
pupils are familiar with
the music

= High participation

Students change stations when
music changes

= High motivation
= High participation

Challenge and Creativity#<#§="£][{ =

= Students are motivated
to challenge
themselves to lower

: down the canes

@ = Students get through

the barriers with

different body

——————IOVEMeENtS

Creativity g =

ThroughiZ;g

Lead-up activities

= Class started with
imagination and
creativity

Group discussion and presentation

wgz = Different levels of
thinking

= Individual pupils to act
individually

= The whole group gets
together to act as one
(team work & co-
operation)




Story-telling:

% = Pupils are acting

] differently within the
same group

= Each pupil has his/her
own role to play

Reflection™ |l

= Requiring Teacher’s creative and
imaginative skills in motivating students’
thinking and creativityfo! & fjio A1~ 48 fi
gty

= Participation may be high but exercise
intensity may a problem.

Communication Skills'
VP

by

Cross Curricgéum?%%i%/%%k‘[

=5

Making Words

1 = Pupils are running

; down the court to pick
up some alphabets

= Pupils are to make
words with the
alphabets collected
(collaboration)

Final Activities

= Teacher gives answers
and explanations

Reflection™ Rl

= Facilitate cross curricular integration 1}1%%\'1,&!’;?1?2
INEAN

= May or may not provide adequate participation
and exerciseFE} ’JJ?F‘[E*JF‘ FFT L

= May be incorporated with Chinese ie. making
sentences with Chinese i == £l 9% | 1[I 1 ;zcgz

= May be incorporated with health/ sports/ PE
knowledge e.g. “we exercise” + “three times a
week"fi’ ?Té@ﬁﬁl%pm[gy

= May be argued with against the nature of PE" ¥
e L a N




Low Dribbling

= High participation
= Experiencing low

High Dribbling

= Experiencing high
dribbling without

dribbling with opponents
opponents (situated)
Questioning and Guidelines Conclusion

= Questions on the
teaching points high
dribbling
= Guidelines on low
dribbling

= Concluding with wall
charts - concrete

= Consolidate the key
points for high and low
dribbling

= Consolidate the
situations in which high
and low dribbling will
be used

Your Comments?=puii fl

= Attempt to include cognitive learning. How
can students’ higher order thinking be
promoted’??fu:,#’?%i?l “3‘3? YPEF] 22 2 Rl
YRV 2

Final Reflectionf& i~ k.l
. Qonceptions of the nature of PE‘ééfﬁgﬁji LESES]
i

] Conceptlons of the educational outcometjﬂf?
B P A

= Re,gctlons to educational changes a:j*—f? {HUeh
197 7

= Perceptions on effective PE teaching}t
3_ Srg[,EE JEI%F Q= | 3R
e necessity of involving other types of
learnin part from ex jjperlentlal Iearnln%ln PE
71

EE SR R R AR 9O




1ICQ-

= Hints for planning and implementing
the PE Curriculum in Hong Kong?

-In line with the newest development of

the subject il %[ | I8 5

;EM_eetlng the needs of the students f
e

-InteHctlve

-Fun &
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