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Objectives of today’s sharing

o To enhance teachers’ understanding
of the reading demands encountered
by upper primary school students

o To share ideas and schools’
experience on how to foster students’
higher order thinking skills for reading
comprehension through various
strategies
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Part 1

The development of
higher order thinking
skills - what and why?




What are higher order thinking
skills?

o “Higher order thinking includes critical,
logical, reflective, metacognitive and
creative thinking. These skills are
activated when students of any age
encounter unfamiliar problems,
uncertainties, questions or dilemmas.”

FJ King, Ph.D., Ludwika Goodson, and M.S. Faranak Rohani, Ph.D. “Higher Order
Thinking Skills: Definition, Teaching Strategies, Assessment” (P.32)
http://www.cala.fsu.edu/files/higher_order_thinking_skills.pdf, 1st August, 2012


http://www.cala.fsu.edu/files/higher_order_thinking_skills.pdf

Reference
from the
Curriculum
Guide

Critical Thinking Skills

Critical thinking is drawing out meaning from given data or statements. It is
concerned with the accuracy of given statements. It aims at generating and

evaluating arguments. Critical thinking is the questioning and enquiry we

engage in to judge what to believe and what not m_[ Possible activities

Drescriptors of expected achievements
across the school curricul um

Exemplars of implementation
in English Language Education

Key Stage One (Junior Primarv)

Learmers will learn bo

extract, classify and organise information
from a souroe

identify and express main ideas, problems
or central issues

understand straightforwand
cause-and-effect relatonships
distinguish between obvious fact and
Oopirion

recogmise obvious stereoby pes,
assumptons, inconsistencies and
contradicons

tormu late questions, make predictons
estmations and hypotheses

draw simple but logical conclusions not
contradictory to given evidence and data

Learrers

1.

provide, use, interpret and present simple
irformation on familiar topics (e,
preparmng a simple class project on animals)

identify main ideas in simple spoken and
wirthen texts and state opinions (e
listening bo a conversation about what
children are doing at recess in the

play ground and expressing opinions
bowards their behaviowrs)

understand cause-and-effect rel abiorships
cormveyed in simple texks (e.g. canse and
COMSequenos in sbories)

distinguish between positive and negative
values and recognies inconsistencies in
behaviours (eg recogrizing the moral of a
simple story with teacher support)

ask gquestions, make predictiorns and draw
logical conclusions with the aid of objects,
pictures or other visual devices abowt
development of events and characters based
on informabion given in sSimple narrat ve
beads




Descri ptors of expected achi everments
across the school curricul oo

Exemplars of immplemnmentation
in English Language Education

Keyv Stage Two (Sendor Promary )
Learrwers s ill lesarn bo

+* understand and make dedactions
inferences from sonarees

= eross refrrenoe obther souroes o detbe oo ree
the reliability of a souroe

« understand the conoepts of relevanoes and
ir relevaroe

= distinguish fact and opinion as well as
somroe and evidenoe

- guestion obvions bias, proopaganda,
ormisEstorns, and less obvious fallacies

*  formulate appropriate guestiorns, e b
reasonable predicions and by potheses

=  draw logical conclusions based on adegquoats

data and evidence, and make predictions
abwmat SO Sesc) e roes

Learrmers

1.

p|

interpret and use information in spoken and
wrtben tests, and make deduactbons and
irferemnces from different sounoes (eog
listening to a telephone conversation abooat
arrangerments of activities armd reasding
about the hkes and dislikes of the people
irvolved to decide on the best activity for
the gEroupr]

urnderstand different versions (spaoken or
wrtten) of a mews story (e.g an accident or
a thetft), ddentify madn ideas, decide om

relewv ance, distinguish fact and opdnion,
comprare and cormect ideas o o
simmdlaribes and differences and re-constract
the evernt or formm view = aboat 1t cause or
wiho the suspect is

mma ke predictions, inferencoes amd evaloative
comunents about charmacbers and events in
simple narrative besds (e expressingge thedr
v ideas to complete a story with
illustrations or providing a different endimgg
to a story)

identify values, attitudes arnd beliets
e prressed i bescts (e, readinge an article
about shoplifting and expressing person:al

wviewws with teacher supprort])

identifyv and guestion bias and omissions in
tesdts sch as posters and advertisemenits
formulate hyvpothesis, amd develop simprle
reasoning as a basis for action (e g,

s preresstim g sormee measumes b prevent

ol ot )

revieww amnd revise ideas in the Hght of mess
irtormation or evidenoe (e revising orme’s
wrntng after discuassing with classmates
and /for the teacher)




[It iIs not something “extra” }

Territory-wide system assessment

KS2 — Reading
« Identifying main ideas
 making inferences

« working out the meaning of unknown words by recognizing prefixes and
suffixes

« predicting the likely development of topic

KS3 — Listening

« distinguishing main ideas from supporting details

» Identifying the sequence of events, causes and effects

 making connections between ideas with help of discourse markers
« predicting the likely development of topic

(http://cd1.emb.hkedcity.net/cd/eap web/bac/BCs/BCs_Eng/KS3/ks3listening.htm)


http://cd1.emb.hkedcity.net/cd/eap_web/bac/BCs/BCs_Eng/KS3/ks3listening.htm

Why Is it important to
develop students’

higher order thinking
skills?

........




The society of the future.....

o Will be more diverse and complex

o Problem-solving skills and creativity will
be more highly valued in the workplace



QAD Inspection Annual Report

o “These lessons were characterised by a lack
of appropriate teaching strategies for
cultivating students’ generic sKills, in
particular communication skills, critical
thinking and creativity. The questions
posed by a majority of the teachers mainly
stressed factual recall.”

(English Language Focus Area Report. P.38)
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Passage 1

www.movies.com/opinion

by Lily Chan

The Teen Cops is about two lively
teenagers, Linda and Sam, who make
adifference fighting crime.

Linda and Sam live in New York City.
Linda lives with her father, the Police
Chief. Sam lives with his mother. The
two teens love going afier criminals
with the help of Linda's pet dog, Mr.
Timmy. There are some very funny
scenes in the film where Mr. Timmy
knocks people over whilke they're
chasing robbers.

Sweet and gentle, Linda is loved by
everyone. Even the worst criminals
can’t help giving in to her charming
WYs.

Perhaps James Ma_ the director_is

TSA S3

hoping her
this film a s

The best

special eff
through Ne
VETY excitin
Unfortunatd
This kind cI
many times
Overall, thd
themselves

effects mg
worthwhile

Passage 2

www, films.com/opinion

I'11 be perfectly honest: I'm not a fan
of The Teen Cops. To me, iU's very
much like watching a silly comedy
show on television.

But, let me first say that not
everything in the film is bad. The
main characters are funny and
lovable. Linda is cute, Sam is funny
and Mr. Timmy, the dog, is a perfect
partner to the two teenage crime
fighters. The producers have also
come up with exciting new music.

While the characters in the film are
fine, the plot is too simple. “They
look for the bad guys, they find the

bad guys,
ouys.” Bo
many tele
have all s

Here's anf
like the
little dog
than exp
criminals.
it isn't funj

It seems t
made this
ages to enf
has failed

Complete the Fact Sheet in the Answer Booklet.

Fact Sheet

Title: The Teen Cops . .
Making inferences
Director: 1. .
and understanding
Main characters: > views and attitudes
Plot: 4 AL w York City police detectives.
B. nd Mr. Timmy catch thieves in Mew York.
C. and her father are lovable characters.
Setting: ///

-

Mot mentioned

Moviegoers: Lily Chan May Wong
e —
Liked the plot? 6 A, Yes T. A, Yes
B. No B. No
C.  Not mentioned C. Not mentioned
L —
Liked the special 8 A, Yes 9. A, Yes
ffects? B. Mo B. No
/\ C. Mot mentioned C. Not mentioned
Liked the music 10, A, Yes 1. A. Yes
B. MNo B. No
o .  Not mentioned C. Not mentioned
Recommended the 12, A, TYes 13. A. TYes
film? B. No B. No
. C.

Mot mentioned

http://www.bca.hkeaa.edu.hk/web/TSA/en/PriPaperSchema.html


http://www.bca.hkeaa.edu.hk/web/TSA/en/PriPaperSchema.html

Demands of

public assessment:

Reading skills in KS3 & K4
|

Teaching of reading skill & strategies - KS3

Handouts

Teaching of reading skill & strategies - KS4

1. making use of knowledge of the world to make sense of

2. identifying the main theme/focus

3. identifying general and specific information Understand, Interpret and Analyse a Variety of Written Texts

4. working out the meaning of unknown words and expres | 1, use linguistic and contextual clues, knowledge of features of different text-types

3. skimming and scanning and knowledge of the world to determine the meaning of the written text

6. sequencing events 2. identify main and supporting ideas

7. identifying main ideas

8. identifying details that support a main idea 3. relate cause to effect

9. predicting the likely development of the text 4. relate evidence to conclusions

10. understanding the connection between ideas by identify | 5, pecognise the rhetorical functions performed by sentences in the development of
devices or discourse markers 3 text

11. recognizing key words in a sentence

12. predicting the content using the book cover, picture cue 6. follow and evaluate the development of a point of view or argument
and personal experience 7. distinguish different points of view and arguments

13. recognizing formulaic or common expressions 8. discriminate between different degrees of formality

14. recognizing repetitive language patterns

15. understanding the functions of basic punctuation 9. appreciate the stylistic variations between text-types

16. using linguistic and contextual clues 10. interpret how linguistic and structural devices achieve certain effects

17. using knowledge of features of different text-types and v | 11 ypderstand and appreciate the tone, mood and intention of the writer and

18. relating facts, opinion and information from a variety o his/her attitude to the theme or tOpiCﬁ

1. “fld_emsfnﬂ_lng different fee_l"?gs’ views and attitudes 12. understand the different types of meaning of words, and the semantic

20. distinguishing fact from opinion . ) . "

21. making inferences / identifying implied meanings throu associations that exist among words

22. understanding the use of a range of language features ir | 13. detect faulty or misleading al‘gllI]]EI]tS“

texts, for example, a. rhyme; b. alliteration; c. atmosp!
personification; e. tone

14. evaluate critically views and attitudes’




HKDSE
Paper 1 - example questions

Y (22500 0 Support your view

(3 marks)

Based on the poen, who do you think ltimately made he right cho

S)

 Make inferences based on a poem
* Relate evidence to conclusions

* Express ideas using one’s own words




Identify main
ideas and
summarize key
points

\

Understand

different views

Relate
evidence to
conclusions

and attitudes

/

Identify
specific details

\

/

/

I

Message | Writer's connection with Hong Kong General opinion Supporting quote from the passage Change mentioned in the web posting
expressed
A
positive Hong Kong remams a fabulously | the great nflux of tournsts from the
vibrant place. Mainland
C
Manv people no longer considered
themselves to be Chinese
E
It 15 always an exciting city, a
shopping paradise, with super food
and nice people.
F

The writer mav have visited Hon

Kong before,




Target text types to be exposed and produced

e | =2

Text tvpes

Leaflets

Homepages

Travel cuides

Poems

Posters

Fersonal desciiptions

IMaries

Postcards

Notices

FPhoto captions

Itineraries

Fecipes

F-mails

R RS RS RS RS RS RS RS RN RN RN RS R

SRR RS RS RSN ASR

Informal letters

SRR

Famphlets

M agazane articles

il reviews

Short stores

Presentations

NSRRI RN RYRSRNEY
SESRNEN

44
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What are the implications?

o Help students learn how to read a wider
variety of texts, especially information
texts

o Design questions/tasks that challenge
students to think of the answers that are
not readily lifted from the texts

o Help students learn strategies which will
enable them to answer guestions that
require higher order thinking




® Importance of curriculum continuity

NSSC o The curriculum at each key stage is
= a part of the English Language

curriculum and closely connected to
KS3 one other

o Progression of skills and knowledge
across key stages should be
ensured

o Helping students to reach the
curriculum goals - all teachers have
a part to play




Things to bear in mind when
promoting HOTS

We need to think
about the learning

objectives carefully
when using the
strategies!

19



Part 2

Teaching text structure of
information texts and the
use of graphic organisers




What knowledge and skills can be
developed through non-literary texts?

Text Structure

{ Solution 2 J{ Solution 3 J{ Solution 4 ]

Evertl Lol FEent2 |+ Eent3 |

L+ FEventd | Eventh

Compare & Contrast Sequence



Why do we teach text organization?

o Many teachers assume that a student
who Is a proficient reader of narrative
texts will, in turn, be a proficient reader
of expository texts

o Many students have problems
comprehending expository text because
they can’t see the basic structure of text

(Dymock,2005)



Why do we teach text organization?

o Text comprehension is improved when
students are taught to recognize the
underlying structure of text (Williams, 2005)

o “Awareness" of text structure benefits reading
comprehension of global ideas, or main
theses or ideas (Seidenberg, 1989;Weaver &
Kintsch, 1991)

o Students are more likely to remember and
Interpret the ideas they encounter during their
reading




Why do we use graphic organisers?

o “Graphic organisers and outlines are
fundamental to skilled thinking because
they provide information and
opportunities for analysis that reading
alone and linear outline cannot provide."

(Jones, Pierce & Hunter, 1988, p. 25)



Comparison

Sharks

Differences

- Shark can't float

- Sharks have
skeletons made of
hard cartilage

- Shark have
several rows of
teeth

- Some sharks
attack humans

Signal Words

e but, however, nevertheless, in contrast, different from
* similarly, the same, like, unlike




Description ST

Halloween
games

play Trick or

Treating

make lanterns
out of
pumpkins

dress up as
scary creatures

like witches give sweets to
children

Signal Words

» for example, for instance, including, in addition,
also, such as, in particular




Activity

o Please refer to the given text. Skim
the text and answer the following
guestions:

1.What kind of text structure Is used In
the text?

2.\What signal words can you identify?




Knowledge of text structure

Text Structure Explanation signal Words Graphic Organizers
Cause Ideas, events, or facts are = accordingly * because = as a result e
and Effect presenfed as causes in = consequently = for this reason = if... then

conjunction with the resulting | » may be due fo = nevertheless = since
outcomes or effects = 50 * therefore = this led to
* thus
Compare Similarities and differences = although = as opposed to saswellas | - -
and Contrast | are presented between two * but = compared with « different from e (!
or more topics or concepts = either...or = even though * however %é%
* in common * likewise = not only =
= similar fo » yet
Description Provides information about * a number of * agppears to be = asin e
a fopic = characterisfics = for example = forinstance
* in addition * in back of = including %
= is like * looks like = such as
* to illustrate
Problem Problem is presented = a problem = a solufion = accordingly (Te—
and Solution followed by one or more * because * for this reason = if ... then
solutions « in order fo * leadsfled fo = may be due fo -
= one reason for = since = 50 irmi %
» steps involved * this led to = fhus ——
Question Question is posed and then = how = how many * it could be that L
and Answer followed by answers = one may conclude -« the best estimate + what
>y = when v * where = who D%
T i
Sequence Events are described in = after = afterward = at last
numerical or chronological * before = during = finally
order = first * following = immediately - ——1;
= inifially * |ater * meanwhile %%%
= next = not long after * NOwW =t
= on (date) = preceding = second %%%
= so0n = then = third
Handouts - today = until = when
= while

7

The Florida Center for Reading Research (2007)




Magic 6B

Plan on developing reading and thinking skills

Handouts

Unit Text types Additional Text structure | Vocabulary building Reading skills Tasks
p""..‘ text types
2. Changes inqi * Leaflet * Article I * Comparison J|* Words relatedtotime, | * Identifying details *  Completing a venn
mﬂglﬂanﬁ‘ and contrast e.g. months, years, +  |dentifying mainideas diagram ‘
seasons, days ¢ Making inferences *  Completing diagrams
¢ Namesof HK places +  Working the meaning to identify main ideas
*+  Words to show of unfamiliar words and details
comparison and *  MCReading questions
contrast *  Textanalysis
3. Taking * News report | ® News article W * Problem/ *  Words to show cause J| * Making inferences *  Completing a problem
care of our solution and effect *  Identifying the writer’s and solution diagram I‘
Earth relationships, e.g. attitude *  MC reading questions
owing to, since, *  Drawing conclusions *  Textanalysis
*  Words to give solutions | *  Working the meaning
of unfamiliar words
4. Save the ¢ Factsheets |*Factsheets [ ¢ Description |*  Cardinal and ordinal *  Identifying mainideas J|*  Filling infactsheets
animals numbers ¢ |dentifying details *  MCreading questions
*  (Connectives +  Working the meaning | *  Textanalysis
+  Words for listing things of unfamiliar words
5. Special *Pamphlet || *Biography * Sequence *+  People’s names +  |dentifying details +  Completing a flow
people ¢ Timephrases I *  |ldentifying mainideas chart

Sequencing
Working the meaning

of unfamiliar words

*  MCreading questions

+  Textanalysis




6B Unit 2

Changes in
Hong Kong

Topic: Changes

‘@

> in Hong Kong

Adapted Text

Compare and
contrast text
structure

Language for
making
comparisons

What knowledge and

skills can be developed
through this text?




Fart B. Identifyving main ideas and sall ideas (supporfing details)

1. Compare and

What is fhe main idea of Paragraph 27 COﬂtraSt IdeaS

with the help of

Hong Kong 100 venn diagram

VEeATs ago

N

M— 2. Identify the main

idea and details in a

compare and

ITE:CIEl"‘EF'-E mocdelling I

W hat is fthe
S0 med
paragro b
mwrow - Mhat is
fhe mmvain
e

contrast text

A The houvses vwere srmoall 100 w=ors aogo.
E. Children live in higb-rise builldings todoy.
. Children didn't bhowve their oven bedrooms iinthe oast.

. Thers are differences in hhousing betarseen todoy arnd 100 vweors ogo.

Srvvall el =

Small idea

Handouts

Srmall idea

Smvall id-a




Lesson clipS — how reading and
thinking skills were taught

» Reading aloud with students to help
them get the gist of the paragraph

» Guiding students how to analyse the
compare and contrast paragraph with
avenn diagram

» Analysing the text with students to
find out the main ideas and
supporting details

» Showing how to highlight key words
to show comparisons



> Encouraging students to think
out of the box to develop
higher order thinking skills

> Inviting students to present
and share their creative ideas

> Assigning homework for
further practice



What is fhe main idea of Paragraph 47

Hong Kong 100 Hong Kong
YVEArs ago oW

Independent Proctice

What 1= fhe AL L hilaren 100 veaors ago aote rice, fruits and wegetakles that thew grews.
fourth B. Childrernin Hong Kong like to ot faost food.

praraagra b

abowt? ¢ . There are many fast food shops in Hong Kong suoch as McocDornald’s.

What is fhe

ain idea? . The food children todoy eat is ot the same as the food chilldren 100

WEOrs ogo aOte .

Small idea
Small idea
Sall idea

Small idea




Part C. Text analysis

Analyse a compare and contrast text — signal words

Read the text again and complete the table to find out the differences between life today and that of 100 years ago.

Column A - Today Signal words Column B - 100 years ago
Paragaphl
1. Children live on However | | 1. Children lived in village houses.
2. The flats are 2. The houses were small.
3. The flats have showers and baths. 3. The houses did not have or
4. Children have hot water for baths. 4. Children have hot water for baths.
Paragraph 2 Whil
1. Almost all children can learn to read. e 1. Only could learn to read.
2. Children learn to read in school. 2. Children learned to read in
Paragraph 3 e
1. Children can have fast food. 1. There wasno
2. Children eat fast food like 2. Children ate
and Comparing &
contrasting
Paragraph 4 but
1. Children have gadgets such as electronic . 1. Children did not have any
games.
different

Children play electronic games and
computer games.

2. Children played games with

and




Visual effects used to
help students see how
Ideas are organized

How signal words are used in
compare

(O



6B Unit 3

Take care of our Earth

Pollution
problems:

Causes
and effects

N
—

@

Textbook passage

Pollution
problems:

Causes and
effects

Suggestions
and
solutions

37




Pre-
reading

["ﬂatu:hing Bctivity

To understand the concept
of cause and effect, problem
and solution

Cause

Effect

1. People do not take public transport.
They always drive private cars that

give out a lot of smoke.

a. The constructions and lorries
produce a lot of noise. They cause

noise pollution.

2. People throw away a lot of things
such as plastic bags and plastic

bottles. They do not reuse them.

b. It pollutes the air that we breathe.
The air is getting worse. It causes air

pollution.

3. There are many construction sites.

Lorries go in and out of the sites.

c. There is a lot of rubbish. Landfills are

full. The rubbish causes land pollution.




Post-
Part A: Reading Read P.24 again and reading

Sources Causes ’ Effects (Results) « Solutions

Lines 5to10  2) They workersproduced 3) The elderly may easily 11) The construction company
].) Who: L];E rubbish. the workers
Mr.Ho in the constructionsite. don’tthrow rubbisheverywhere.
12) The construction company
Lines 11to 17 | 5) The piledrivers are 6) My baby
in order to
4) Who: making during the daytime.
reduce noise pollution.
71
13) The government
and
don’tgive
return home in the evening.
Lines 20— 30  §) Thereare 0) The airin the district 14) Both and
8) Who: going out : the government
of the site. They produce so that the

people in the district can have their quiet

aLack.

Reinforce the concept of cause Problem and Handouts
and effect relationships solution




Part B. Language Focus

Language input

A, Some word&such as "so”, "therefore” and "as a result” are used to signal "effegi®”,

Cause (Situation)

Effect (Result)

The lorries produce so much smoke.

So/Therefore/ As a result, the air in the district

1s getting worse.

Exercise 1, Trv to make sentences usin

hd the information in the table below.

Cause (Situation)

Effect (Result)

1. The noise from piledrivers keeps my
baby awake.

Thave to bring him to my parents’ place and
return home 1in the evening.

[ ]

. The construction site produces a lot of
noise.

Students in a primary school next to it are
affected.

3. The heavy traffic produces a lot of
noise.

People have to close the windows all the time.

]

Exercise 2., Try to complete the blanks and make sentences using “Therefore”

Cause (Situation)

el
Effect (Result)

1. Chemicals from factories cause water
pollution.

(

Exercise 3, Refer to the textbook P.27. Try to make sentences using “Therefore” using the

information in the section.

1. Noise pollution

Heavy traffic and

Expressing causal

relationships

cause noise pollution. Therefore, people cannot

work or

2. pollution
3 pollution
4 pollution

[
L

Giving suggestions
to solve problems

B. We use “ought to” to talk about things we should do to solve a problem.

2. Construction sites cause noise
pollution.

Problem

Solution

AN

Z
7

S —

]

1. The workers produce so much rubbish
near the construction.

They ought to care about the elderly.

2. The noise from the construction site
affects both adults and habies.

The construction company ought to set up
soundproof walls to reduce the noise pollution.

Refer to P 28 and 29 and write down the ways to solve the pollution problems.




Part C. Reading comprehension

Read P.24 and answer the following questions by circling the letter of the correct answers.

1. Which of the following is not an effect of the noise pollution mentioned in the news
report?

A. The piledrivers are making so much noise.
B. Babies can’t sleep during the daytime.
C. Parents have to bring their babies to other places during the day time and return

home in the evening.

(D) Pupils cannot learn well in school because ofyn/oise.

2. Which of the following is not a cause of the noise pollution mentioned in the news

report?
A. Lorries Applying what they have
B. Piledrivers learned to analyse

(© Bavies” causal relationships

D. Construction sites

3. What is the last paragraph about?
A. The effects of the problems caused by the new construction site
What should be done to solve the problems caused by the neWction site
C. The chairperson of the Green Action Group

D. The new construction site in Tseung Kwun O.

4. Which type-of pollution is not mentioned in the news report?
A. Noise pollution
B. LLand pollution
C. Air pollution
@ Water pol‘luti
~



6B Unit 5

Special people

(Supplementary /
reading material)

Supplementary
reading text




Understanding the
sequence of
important events

Task 1. Complete the following blanks about Albert Einstein’s life.

Albert Einstein He studied in He worked at He He kept on his | | His brainwas
was and the
in in investigation. by scientists.
1879 1885 1900 1909 1921 1955 Today
He started He He became a He won the He is the
as ateacher of
Physics and of many
scientists.

Qme-lininD




{Identifying main ideas }

Task 2. Identify the main ideas of each paragraph by matching the items on the right to the items on the let.

Paragraph 1 ¢ [t is about Einstein’s schooling,
Paragraph? o ot is about Einstein's scientific work
Paragraph3 ¢ [tis about Einstein’s early e

Paragraphd # ¢ [t's about Einstein's ater life,



o

How to conduct curriculum mapping?

Unit Unit

Unit Unit

|
.
()=
P6

Review
textbook
modules

Refine or develop"érz
learning activities
and tasks

o

L 4

et

... :.“ to be developed

o

f _________ e, f f

.. and knowledge |

f% WAL I TNE INS VUV ISl ) W i
”,

5®

3
0
C

we
P

| Integrate the identified
skills & knowledge in
the units

Ensure balanced
. development of the four skills 43
recommended by the CG




Part 3

Explicit teaching of reading
skills and strategies



Reading /5 Thinking

“Reading is a thinking process”
(McWhorter,1995)

“There is no reading without reasoning”
(Beck, 1989)

“Good readers are good thinkers”
(Rubin, 1983)



Constructing meaning from texts

+ TUze kmown parts of words or word asscociation to work out the meaning
of unknown words, e.g. happy/yamhappy, care'careless, bath'bathroom

+ Wiork out the meanmp of an mknown word or expression by usmg v isual
cues, context and kmowledpge of the world

+ Recopgnize
structure. word order. sentence struchire

Reading skills & strategies in KS2

reciurent patterms m lampnages stuchwe, such as word

+ Flecog

Fev stage I

Jouwrn
+ Foead -
+ Fle-re
+ TInds
de~ric
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Vertical framework for
teaching reading

Vertical framework for Teaching Reading (KS2)

Reading skills

P4 | k.

A. Understanding the basic convention of written English

.,

Learning
process

""""" Developing both .. < / and

reading and reading
- thinking skills ... sy

1

. Sight read a wide range of common phonically irregular words, e.g.

are, a vou, have, said, was

=l

. Use kmowledge of basic letter-sound relationships to read aloud a

variety of simple texts

B. Constructing meaning from texts

1

. Use known parts of words or word association to work out the
meaning of unknown words, e.g. happv/iunhappv, care/careless,
bath/bathroom

< *

. Work out the meaning of an unknown word or expression by using

visual cues, context and knowledge of the world

3

. Recognize recurrent pattems in language structure, such as word

structure, word order. sentence structure

. Recognize the format and language features of a varietv of text

types, e.g. journals, letters, menus, reports

. Read written language in meaningful chunks

6

. Reread to establish and confirm meaning

< L <l < < *

2

. Understand the connection between ideas by identifving cohesive
devices, such as
P4: first, after that, next, finally, when, while, because, so, also,

such as, simple pronoun references

P5: therefore, so, so that, if, furthermore, moreover, besides,

consequently, complex pronoun references

P 6: although, even though, in order to, in fact, so... that, not only,,

but also. unless, complex pronoun references

*

11

. Understand intention, attitudes and feelings conveved in
recognizing features such as the choice and use of language

Handouts

Obtain information about the reading materials from the blurbs,

glossaries, book covers, tables of contents

* *
|
12. Skim a text to obtain a general impression and the gist”or main' * * *
1deas ‘\' ‘\' ‘\f
* * *
13. Identify main ideas ~ ~ ~
* * *
14. Make inferences ‘\' ‘\' “J
*
15. Sequence events ‘\' ‘\' “J
16. Understand the use of language features in simple/imaginative * * *
texts, e.g. simile, personification. rhvme, rhvthm, alliteration and ‘\' ‘\' ‘\f
onomatopoeia
C. Locate information and ideas
1. Scan a text to locate specific information bv using strategies such as
looking at headings and repeated phrases ‘\' ‘\' ‘\f
2. Identifv details that support the gist or main ideas *
R
3. Locate words in dictionaries * *
v o4 A
4. Locate information in simple price lists, charts and directories
vl A
3
Vo4 A

.\]

- to be covered

* _ target skill




Fostering thinking skills through
reading

o Model the use of reading strategies through
thinking aloud and provide opportunities for

learners to apply them during independent
reading

o Use a range of guiding questions for
scaffolding / prompting to facilitate meaning
making and extend content learning

Source: Enhancing the Interface between Key
Stages, ELE, CDI, EDB, 26 January 2013



Teaching reading through syntax surgery

* A way to use think-aloud
to show students how
they should interact with
the text through lifting
text and providing
written marks

* The teacher shares the . stydents can see and hear
thinking process the strategies and skills of
explicitly reading as the thinking is

mapped out on the text

(Beers, 2003) & (Wilhelm, 2001)



What Iis syntax surgery?
o

o guide students to interact
and reason with the text
using clues within the text

o discourage students from
relying on the dictionary

o encourage students to think
for the answer while
reading

“Reading is a thinking
process.”

(McWhorter,1995)



Can the same practice be adopted In
primary schools?

Explanation of syntax surgery
What am I going to do while reading?

- You are going to be a detective when finding
the hints from the passage.

We look fOorward (=) and
baCkward (€) when finding
the hints.

< 9 >

The sentence before Sentence The sentence after




Explicit teaching of reading skills &
strategies

o Planning what to teach:

» Exploring what reading skills & strategies to
teach in each unit

o Planning how to teach:
» Pre-reading — active reading
> While-reading — syntax surgery

» Post-reading — consolidating skills learned
or building new skills upon the ones learned




Planning what reading skills to teach in each unit
P Teaching Points:

¥  Prononn referencing

words that are underlined and bold.

*  Workang out the meaning of unlnown words of expressions using contesxtual
clues (e g using examples, reading hack and forth)

2, 3,4, 8, 10,11, 14

#  Waorking out the meaning of unknown words using limmustic clues (e.g waord
farmlies)
16,9

¥ Understanding the functions of basic punctuation
-5

¥ TUnderstanding the connection between 1deas by wentifiring a range of cohesive

dewvices of discourse matkers
-




Pre-reading:
® Anticipation Guide

Anticipation Guide

Instruction: Respond to each statement twice:
once before the lesson and again after reading
it.

oWrite A if yotll agree with thT statement

eWrite B if yoy disagree with{the statement
Response Response
Before TOPIC: Cold and Flu After
Lesson Lesson

Cold and Flu are caused by
virus.

The symptoms of flu last longer.

* Activate prior knowledge Dengue fever is a deadly
« Make predictions disease.
« Set a purpose for reading

Washing hands can help

prevent the transfer of viruses. -




o How to do syntax surgery?

o Ask the focus questions set

Skills & Strategies |Focus questions

Follow pronoun references | \What does “this” refer to?

7

Guess word meaning Can you replace “extremely
with another word?

o Engage students when they try to give oral
responses

o Provide enough wait time

o Scaffold students’ learning by rephrasing
guestions and giving clues from the text

http://www.edu.gov.on.ca/eng/studentsuccess/thinkliteracy/files/t
hinklitenglish10-12.pdf


http://www.edu.gov.on.ca/eng/studentsuccess/thinkliteracy/files/thinklitenglish10-12.pdf
http://www.edu.gov.on.ca/eng/studentsuccess/thinkliteracy/files/thinklitenglish10-12.pdf
http://www.edu.gov.on.ca/eng/studentsuccess/thinkliteracy/files/thinklitenglish10-12.pdf

Providing structured representations
and discussions of thinking skills

o Visually represent and organize problems
INn concrete examples

o Demonstrate how to break up a thought
problem into convenient steps, using a
number of examples

o Discuss examples of problems and
solutions

FJ King, Ph.D., Ludwika Goodson, and M.S. Faranak Rohani, Ph.D. “Higher Order
Thinking Skills: Definition, Teaching Strategies, Assessment” (P.46-47)
http://www.cala.fsu.edu/files/higher_order_thinking_skills.pdf, 1st August, 2012


http://www.cala.fsu.edu/files/higher_order_thinking_skills.pdf

Integrate reading skills training into
® ® ® | the curriculum

Explicit instruction of reading strategies

(Armbruster, B., Lehr, F. & Osborn, J., 2001)



Steps Iin giving explicit instruction

1.Direct Explanation

The teacher explains to students what the strategy is, why it
helps comprehension and when to apply it.

2. Modelling

The teacher models, or demonstrates, how to apply the
strategy, by "thinking aloud" while reading the text that the
students are using.

3. Guided Practice

The teacher guides and assists students to model on the
thinking steps and thinking process

4. Application

The teacher lets students practice the strategy until they can
apply it independently.

(Armbruster, B., Lehr, F. & Osborn, J., 2001)



Demonstration Shared

Demonstration

Little/No
ontrol
High L Level of
Support Vv~ Low LEARNER
Control
I‘*Jlsodera:te Moderate
URDo Control
Level of ~_h .
TEACHER ~ High
Support 2
Support Control
Little/No
Support

The Gradual Release of Responsibility

Guided Independent
Practice Practice

Gradual release of responsibility (Pearson, P David; Gallagher, CM 1983)




School-based example 1

Identifying key words and eliminating
choices




Strategies used

o Integrating reading skills training

o Using materials that are
manageable to students at the
beginning stage

o Helping students gain more practice
with different text types and levels




Strategies used

o Direct explanation and
modelling

o Recapping what has been
covered

o Guided practice with peer
support

o Independent practice



Strategies used (con’t)

o Ample practice

Where can we find the key words?

Where canwe find the key words?

Where canwe find the key words?

Where canwe find the key words?

mp (uestion 4, Read{ine ﬂh{hul'thtfd]nmg l'[ah-:m malng 2 cd
m> () Bany shoul

w9 (1B Bary thecake ona wirerack for 10 minnedL: 22 x
b (i i opo e et gL 22)
mp ] Bm@adﬂ milk to memyﬂu@; 193X

So the answer is C! ©




School-based example 2

o Identifying main ideas and
supporting details

10 Whach title 1s NOT suitable for the poem?

A. Flaming Fiery Dragons

B. Dragons Dancing Disco

C. I Dreamed That There Were Dragons
[).  Signs of The Zodiac

Q5: Eating vegetables helps a person
A. stay strong
B. not gain weight
C. remain healthy
D. all of the above

http://www.bca.hkeaa.edu.hk/web/TSA/en/PriPaperSchema.htmi


http://www.bca.hkeaa.edu.hk/web/TSA/en/PriPaperSchema.html

Two types of main ideas

Stated Implied

You can locate a You have to
stated main idea formulate (create)
sentence in a the main idea
paragraph sentence yourself

http://highered.mheducation.com/sites/0073123587/student_view0/chapt
erl0/main_idea_review.html


http://highered.mheducation.com/sites/0073123587/student_view0/chapter10/main_idea_review.html
http://highered.mheducation.com/sites/0073123587/student_view0/chapter10/main_idea_review.html
http://highered.mheducation.com/sites/0073123587/student_view0/chapter10/main_idea_review.html

Strategies used

1. Different types of graphic organizers were
used to help students understand what main

Ideas are

2. Explicit teaching of reading skills and
strategies through following four steps in
reading lessons, namely direct explanation,
modeling, guided practice and application.

3. Think-alouds were used to model for students
the thinking process involved during reading

68



Starting with stated main ideas

‘@ )

_ Supporting details
Topic sentence

Reading text




Organizers to
show the

relationship
visually




@

)

Reading
text

8. What is the main idea of the Paragraph 47

f ,W A Jéé
%@M Mv% W
il .y
Ty a0 ot 90—
hully, © | L1

|
| Application ->-

9, What s the main idea of the Paragraph 57




[ Implied main ideas J

A. You are Sam. You got a lefter from your pen friend Benny. Read his
letter and write him a reply.

Room 1809, Block I
Tai Po Court
Tai Po, N.T.

22" November 2012

Dear Sam,

Hello. My name is Benny Chan, I am nine years old. I .am a Primary Four pupil. I havea
big family. I have one brother and two sisters. We live with our parents and grandmother.
We live in Tai Po.

I go to an international school in Shatin. I .am a new pupil in the school this year. There
are only twenty pupils in my class. Many of them come from the USA and the UK. They are

funny and I hope we will be friends soon. My teachers do not speak Cantonese. We can only
speak English in class. ®

My favourite subjects are English and Music. My English teacher is from Australia. She
is very nice. She always plays games with us in English lessons. I enjoy having Music lessons
because I love singing songs. What are your favourite subjects?

I love reading comics very much, My favourite comic is Garfield. I like collecting stamps
and playing the piano, too. I like collecting stamps from other countries very much. I think

they are special. I like playing the piano because I love music. I have many hobbies and I
never feel bored. What are your hobbies?

Please write soon and tell me about yourself. Keep in touch!

Yours,

Benny

Identity: | am a
P.4 student

Family: | have
a big family

Age: | am nine

years old

Name: My
name is Benny

Home: | live in
Tai Po

Explanation
and modelling



X

Guided

What is the main idea of Paragraph 27 practice

Main idea given

| go to aninternational schoolin
shatin and we can only speak

English.

Guided Proctice
support
Mainidea | go to aninternational schoolin Shatin and we can only speak
English.
Small idea 1 [ am

Small idea 2

There are anly

Many of them

Small idea 3

My teachers

What is the main idea of Paragraph 37

Main idea not
given

Zuided Practice

support

Main idea

Small idea 1
My English teacher iz

She s . She always plays

Small idea 2
| enjoy




What is the main idea of Paragraph 47

Independent
practice

Main idea not

given
Independent Proctice
Main idea
Small idea 1 without
Small idea 2 SUppOft
Small idea 3 74




Strategies used (con’t)

4. Making effective use of the textbook
materials by adapting “Read and Discover
to make thematic links

5. EXposing students to a wide range of text

types

H

75



Removing the headings
[ | eaflet } and providing more

details
(. (} p

Text




[ Newspaper article 1

@

Text

Rewriting the text
to ensure there is a
clear central idea
In each paragraph

77



Strategy used: making effective
use of readers

Task 1: Understanding the main ideas
Choose one sentence in each chapter thatbest summarizes the main idea of the
chapter.

Chapter Main ideas

A. Marcus liked watching TV more thanpottery.

1 B. Marcus was not interested in making model cars.

C. Marcus didn’tenjoy playing with the boy next door.

D. Marcus didn’tenjoy doing anything except watching TV.

A. Marcus’s parents didn't want to fix the TV for him.

2 B. Marcus’s TV was broken because he watched it night and day.
C. Marcus was sleeping during the lesson.

D. Marcus’s favourite show s about cooking,




Skill-based practice

Read each short text and find the main idea of it.

Text 1:
John loves to play games of all kinds His favournte game is chess because he
needs to think He also likes to play other kinds of board games. He likes to play

video games, too.

1. "Whatis the main idea of the text?
A John likes to thinlk.

. John enjovs plaving scames.

John likes to playv chess.

J 0w

. John likes to play board games.

Text 2:
Enc likes to help his dad cut the gmss every week. He helps mke the grass into
small piles when his dad i1s cutting the grass. Sometmmes his dad lets him cut the

grass. This 1s Ernic’s favounte part of helping,

2. "Whatis the main idea of the text?
A Eric likes helping his dad.

B. Eric likes helping his dad cut the srass the most.

C. Eric’s dad lets Eric cut the grass.
D. Eric helps rake the grass into small piles.



School-based example 3

Inferring skills




What if our students don’t know
how to make inferences?

© Tom: Are you free tonight?

o Mary: yes.

o Tom: I've got two tickets for Eason’s concert.
o Mary: I see.

o Tom: So...

o Mary: So?

o Tom: Would you like to go with me?

o Mary: Oh!




TSA S3

Stars: W M 3 M

* Infer and understand

The 1_’08 Warriors m anolh_er ﬁlrn_ about the famous C_hiqese fiol . . .
e wewersost different views and attitudes

that will tell the entire tale. The result is a film that explores tt

lives in more depth.

May Wong, Ben Chan, Joe Chau angd
martial arts scenes and action segue
of the best I have ever seen.

The special effects were great, partid
release of the demons from the H3
ama=zing! Yet it was terrifving for s
scared some of the adults!

The location and setting were beautil

The costumes were spectacular and
Best Costumes in the HK Martial Ao

I can™t wait to see the rest of the film)

Stars: M

I didn’t like The JO8 Warriors at al
hal fiway. I stayved hoping it would ge

The main focus was telling the sto
scenes were just background and fil
all know the story and don’™t need thd

Given that The 108 Warriors 1s the
include the elements I felt were lad
effects. They made some scenes mor

Acs a diehard martial arts fan 1 expec
to see Ben Chan and Joe Chau shoaw

There were few scenes that showc

10, The first reviewer has written afan review.
A positive
B. negative
C. neutral
D.  angry

11. The second reviewer .

Snwgx

doesn’t like martial arts movies
nearly walked out

was excited

loved the film

12. The second reviewer also felt that a lot of the scenes were

A
B.
C.
D.

exciting
very bad
necessary
not required

missed the opportunity to display the skills that have made the lead actors such famous
stars in the martial arts world and attracted their fans to see their films.

This film 1s not worth wasting vour money on!

http://www.bca.hkeaa.edu.hk/web/TSA/en/PriPaperSchema.htmi



http://www.bca.hkeaa.edu.hk/web/TSA/en/PriPaperSchema.html

Making inferences

Literacy Capability organising elements

Where does inferring fit?

Inferring meaning is a higher order thinking skill. When
comprehending written texts, inference requires a level

of proficiency in English to recognise its use and when
composing texts it requires an ability to understand the
role of nuance and subtlety.

Visual texts support students to infer as they give
opportunities to interpret meaning without having to
decode written text.

While all four elements of the Literacy Capability can play
a part in inferring meaning in a written text, this resource

1 focuses on Text Knowledge and Grammar Knowledge.

http://www.decd.sa.gov.au/literacy/files/links/Interpreting_by Making_Inf.pdf



http://www.decd.sa.gov.au/literacy/files/links/Interpreting_by_Making_Inf.pdf

Strategy used: moving on from
¢ easy texts to difficult ones

Teaching students how to make inferences Using Wh)

guestions

Suggest five areas to help students infer:
people (who), place / context (where),
time (when), feeling (how) and ending
* (what happened) and reasons (why)

Infer from pictures

Encourage students to employ
personal experience and knowledge of
the world to make inferences

Infer from a short text

All inferences must be supported by

Infer from texts in evidence found in the pictures and/or
TSA paper texts



Modellin Making
Infer from pictures g guesses with
evidence
Picturel T Picture 3
L5522 2
o \,/ ' v 2
|
B ; Thinking
QR aloud
R | !

— : Y

1 ‘ A cat is on the tree

' Adog is barking at the cat —p- He wears a uniform
| Afireman=— —p He takes pictures of the fireman and boy
A reporter He look h hen h ies th .
A boy who owns the cat — —¥ He looks very happy when he carries the cat — Pic 3

In a park / in a street - here is some grass under the tree

Not sure — during the day

_ The cat is scared - Pic 1 L;I'he cat is chased by the dog. It is hiding on the tree.

The fireman and boy are happy - Pic2| They are smiling and look happy

- The fireman saves the cat and gives
_ it back to the boy. He is very thankful.
' Areporter comes to take a picture.




| Infer from texts Infer using

["|.-'I|::r|:l|=_-llir|eg,r — Explicit teaching of reading skills amu awe-__._ pe rsonal
Before Joshua went over to the field to play ball with friends, he milked the cows eXperlenCe and
and fed the pigs. He also helped his brother grow some fruits and vegetables. After
the game, loshua helped his dad repair the fence that kept the sheep inside at World knOWIEdge

night. He also helped his mom prepare dinner. He did many things to help his family
and had a satisfying day.

Questions Your guesses Reasons/Support (Why)
1. When was 17 afternoon [ late aftemoon | - Before dinner o
[
2. Where waswere the || on a farm - The things Joshua did show that he
character(s)? actuzally lived on 2 farm (=g milksd the
cows, fed the pigs. the fenee that kept the
sheep nside at night ) g
3a. Who was'were the | abov living on a farm - Abov—he Log : Cal
characters? deduction from
the text using
3b. What are the hardworking - He did so many things to help his familw k I d f
personality traits of and it shows that he is hardworking. nowie ge 0]
the character(s)? the W0r|d
4_What happened in Joshua helped his family do
the storvy? different things on the farm
5. How did the satizfied - A satisfring day
character(s) feel? Handouts
7




Infer from texts in
TSA Practice paper

Questions

Reading between
the lines

Your guesses

Reasons/Support (Wh

Circle the clues or write down your answers

1. When was it? A August [ |
B. July M
C. September
D. November
2. Where was/were the A_ Intheplayground [ |
character(s)? B. Inthe school hall
C. Inthe toilet w}
D. Inthe staff room
3a. Who was/were the characters? | A David and Peter were students. [
B. David and Peter were prefects.
C. David and Peter were teachers.
D. David and Peter were cousins.
3b. What were the personality traits | A. David was careful but Peter was careless. |

of the character(s)?

B. David was lazy but Peter was hardworking.

C. David was hardworking but Peter was lazy. H

D. Both David and Peter were hardworking.

4. What happened in the story? A They were doing homework. =
B. They were studving.
C. They were having an exam.
D.Thev were going to school.

5. How did the character(s) feel? A_David was happy but Peter was sad. [ ]

B. David was confident but Peter was nervous.
C. Both David and Peter were nervous.

D. David was nervous but Peter was confident.




Strategies used: making
® effective use of readers

Task Z: MMaking inferences
Tryw to fimd evidence inn thhe bools to support what yow thinlc.

Looking for
evidence to

support the
Inferences

MhIarcus Page Wihat Marcus said or did

Chapter 3

He ~wras laz3 .

He wwras lonelsyy.

He didn™t cares albout
people O thinss
arournd harr

Chapter 5

He -was prouwud of
himself

Twula Page wiwhat Tula said or did

Chapter 3

She was friendlw

She -was carinmgzs amnd
SUpPEOTrElve




Inferring the character’s
@ @ lrelationships




Comparing characters’ personalities

Huck Tom

(Qualities
I Common



Strategy used: Scaffolding students in inference
with clear and manageable steps

What do we need to do when

we solve a riddle?
1. We need to read each line carefully.

2. We need to find out the key words
and think carefully.

3. After reading each line, we need to
put a v against the right item.

4. There are 4 items and the item with
the most V is the correct answer.

W

— Letstryl. =




. What are the key words?
Riddle 1 Any hints from these key words?

m) | :T amold and sweeft.

m T ﬂ@milmm
. a 7

) :T of mi

.___VY____‘_‘.T_._‘T_"_‘_‘Z _____ N

A. coke B. ice-Cream C. cheese D. water
v VIVIv % %
M

% So the answer is . {




School-based example 4

Guessing the meaning of unfamiliar
words from the context without
using a dictionary




friend’s place is

very@acio@
adj

Sentences that What is the How do you |Whatare
contain unknown meaning of the know? you actually
words unknown words? gignamwords |doing?
we Ve Stay at a because |Cause and
Mtoo long at P'acle effect
estaurant, we | 100 '0N9
@ere late for school>
home is very big but Opposite
@. but) my / contrast




Sentences that What is the How do you | What are
contain unknown meaning of the | know? you actually
unknown words? _ doing?
words Signawords
Don’t eat so over-weight / or looking for
much i‘(k}sneam! fat similar
ou will becomé fleellinigs
ver-weight(or)
obese one day!
The chi nzee A kind of like looking for
qther socigd | animals amples
- : for example,
IS Very for instance,
V. including, like




o ltem 1

ol studied for many hol
qu ed the test. My mother was

yGangrparid she said | didn't
S udy for It.

0Q1: What Is the meaning of flunked?
0Q2: What does it refer to?




Part 2

Babo@a&very social@are very
different from other animals because

they know how to make friends with
others.

o Al: What are baboons?
o A2: What does "They" refer to?




Part 2

Moare and more Hong Kong children are
are becoming fatter and

e

bese)now.
fatter because they eat a lot ofJunk food >

or examplé chocolate‘ﬁice-cream.

e B1: W
e B2: W
e B3: W

nat Is the meaning of obese?

nat does

hey” refer to?

nat Is junk food?

98



o 6 -7 marks:

o 4 - 5 marks:
o 2 - 3 marks:

O

o 0 mark:

How many marks have you got?

Congratulations! You are very
smart!

You have done a good job!

Not bad, but you can do better
next time!

Probably you were not listening
to the teacher!



How to get HOT In the classroom?

o Maintain the right kind of
environment and atmosphere

o Use the right kind of activities

o Construct the right kind of
guestions

o Give the right kind of support



http://cd1.edb.hkedcity.net/cd/eng/creativethinking_pri/Index.html



http://cd1.edb.hkedcity.net/cd/eng/creativethinking_pri/Index.html




Contact Information

Ken Chiang
Tel. No.: 21584923

E-mail : kenchiang@edb.gov.hk
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