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Introduction  

Over the past few decades, extensive research has explored and established the reading-writing relations 

and connections through the lens of education psychology and applied linguistics (e.g. Widdowson, 1978; 

Fitzgerald & Shanahan, 2000; Shanahan, 2006), whilst contributing to evidence-based models of literacy 

development around the globe (e.g. Interactive Dynamic Literacy Model by Kim, 2020; Direct and 

Indirect Effects Model of Writing by Kim & Graham, 2022).  These efforts underscore the importance of 

creating and harnessing synergistic connections between reading (as input) and writing (as output), which 

has all along been a vital pillar in English language and literacy development.  

 

In Hong Kong, the English Language Education Key Learning Area Curriculum Guide (Primary 1 – 

Secondary 6) prepared by the Curriculum Development Council (CDC) (2017) emphasises amongst other 

key recommendations the learning and teaching of text grammar, which serves to scaffold and develop 

students’ abilities to ‘understand the features associated with a particular text type and apply the 

knowledge acquired in writing and creating relevant texts’ (p. 69).  In other words, opportunities for 

students’ engagement with texts (through reading-focused learning activities) and subsequent application 

of related learning (through writing-focused learning activities) need to be created to enrich their English 

learning experiences.  This, no doubt, has formed the basis of why and how reading-to-writing cycles 

could be continually optimised and updated to sustain the accomplishments achieved over the years as 

well as to prepare students for the 21st century.  
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More recently, with the release of the Primary Education Curriculum Guide (Pilot Version) in 2022, the 

CDC further delineates major directions and updated learning goals, whilst setting out major renewed 

emphases.  In essence, all primary schools are expected to sustain the momentum of “Learning to Learning 

2+” and deepen the outcomes of good practices in light of students’ growth and learning needs.  In 

particular, curriculum leaders and teachers are encouraged to continue to heed the principles of “organic 

integration”, “natural connection”, “diversified strategies”, “mutual coordination”, “learning within and 

beyond the classroom”, and “whole-school participation” in curriculum development and renewal.  Also, 

of particulate note is the renewed emphasis on the importance of cultivating an interest in extensive 

reading and an active reading habit, with a view to fostering self-directed and lifelong learners. 

 

Taken together, to support the ongoing renewal of the school curriculum of which English Language 

Education (ELE) is an integral part, the curriculum leaders and English teachers of Sung Tak Wong Kin 

Sheung Memorial School have collaborated with the School-based Curriculum Development (Primary) 

Section in optimising ELE reading-to-writing cycles in Primary 3 (P3) (in the 2022/23 school year) and 

Primary 4 (P4) (in the 2023/24 school year) as an entry point in furtherance of major renewed emphases, 

school priorities, and other curriculum initiatives.   

 

School and Project Background  

Established in 1985, Sung Tak Wong Kin Sheung Memorial School is an aided school operating 24 classes.  

Located in the district of Tai Po, the School serves students of different socioeconomic backgrounds from 

neighbouring estates.  The School places great emphasis on a holistic education as well as the integral 

formation of the whole person.  Major concerns for 2021/22 s.y. to 2023/24 s.y. are “Active learning: 

Widen dimensions of learning” and “Learn proactively: Explore the wonders of life”.  The School has 

regularly availed itself of support services rendered by the Education Bureau and local tertiary institutions. 

 

Since the 2022/23 school year, the School has been collaborating with the School-based development 

(Primary) Section to optimise its ELE curriculum with an emphasis on reading and writing in P3 and P4 

(i.e. at the interface of Key Stage 1 (KS1) and Key Stage 2 (KS2)) in alignment with recommendations 

from the relevant curriculum guides as well as school priorities.  Needless to say, this collaboration should 

also be contextualised against the unprecedented challenges posed to language learning by the COVID-
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19 pandemic.  Foundation of students’ English language development was found to be adversely affected 

by limited in-person interactions and reduced access to authentic language learning resources.  Through 

lesson preparation meetings and lesson study cycles, a dedicated team of teachers and curriculum 

development officers have worked collaboratively to plan, implement, and evaluate learning and teaching 

(L&T) materials and activities as part of the optimisation effort. 

 

In particular, a series of principles were derived through both top-down and bottom-up means.  The top-

down approach involves reviewing various curriculum documents (i.e. curriculum guides, the Learning 

Progression Framework, and related resource kits) and scholarly research.  In tandem, through 

implementation and evaluation, bottom-up principles were generated to complement top-down visions.  

Key principles to guide the present collaboration are as follows – 

 

1. Promoting text grammar and blended learning 

2. Adopting age-appropriate pedagogies  

3. Fostering learning with incremental scaffolding 

4. Connecting language learning and teaching to real life 

5. Infusing values education into the ELE curriculum 

6. Creating opportunities for “assessment as learning” 

7. Extending students’ learning experiences through cross-curricular and experiential learning 

8. Catering for learner diversity through differentiated materials and instruction 

9. Facilitating peer appreciation and learning 

 

On the whole, concerted effort was made in optimising reading-to-writing cycles by making more coherent 

connections between reading (as input) and writing (as output). Through selection, integration and 

adaptation of various resources (Figure 1), conditions have been created to provide students with (i) 

diversified, age-appropriate and meaningful learning experiences and (ii) opportunities to be 

exposed to, and use, English purposefully, with a view to contributing further to student learning.  An 

important caveat is that implementing reading-to-writing cycles does not mean a sole emphasis on reading 

and writing.  Instead, it aims to underscore the importance of creating and harnessing the connections 

between input and output in language learning, whilst deeming authentic and integrative use of language 

skills as integral to the learning process, as will be further illustrated below.  
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Figure 1: Selection, Integration and Adaptation of Various Resources 

 

Highlights from P3  

In P3, take the module of “Caring and Sharing” as an example, a general reading-to-writing sequence 

started with the textbook passage (i.e. a diary entry) through which students were exposed to – and 

practised – vocabulary and grammar in context.  In order to consolidate and deepen student learning, a 

Reading and Writing Booklet was designed and complemented with task-based language learning 

activities with emphasis on meaning and authenticity in an incremental and age-appropriate manner.  This 

process of enablement proved effective in scaffolding students’ abilities to use vocabulary and language 

forms in the module-end writing task.  In what follows, key enhanced aspects will be introduced to shed 

light on how this particular given reading-to-writing cycle was optimised –   

 

Adopting age-appropriate pedagogies   

As the CDC (2017) reminds, it is possible to provide opportunities for students to experience “pleasurable 

and age-appropriate English activities (e.g. games, songs)” (p.45), with a view to easing the transition 

process and sustaining students’ interest in learning English at different stages of schooling.  In this 

connection, the P3 ELE curriculum was invigorated by interspersing the learning process with 

opportunities for enjoyable and engaging learning experiences.  In this module, the simple past form was 

a key language focus – rather than learning it formally, students could practise and consolidate verb 

conjugation and pronunciation through a series of games and songs.   For example, Past Tense Song was 
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selected to enable students to notice patterns associated with common verbs.  Students then viewed and 

performed the song with simple gestures, which helped deepen their learning of the simple past form in a 

fun and pleasurable way (see Figure 2).  

  

Figure 2: Performing of the Past Tense Song 

 

Fostering learning with incremental scaffolding  

Every reading-to-writing cycle should be structured with incremental scaffolding.  In other words, learning 

is best fostered cumulatively through appropriable tasks to “engage students in constructing knowledge 

actively and progressively, as well as to provide appropriate support and scaffolding to facilitate students’ 

successful completion of the tasks” (CDC, 2017, p.91).   

 

To achieve this in the learning of feeling words and related actions, a series of cumulative tasks were 

designed to enable learners to deepen their learning of the language focus from the word level to the 

paragraph level (see Figure 3).  Students first engaged in a matching activity at the word level, where they 

formed associations between the feeling words and respective actions.  Then, they engaged in a sentence-

level task where they needed to write sentences with supporting details.   Finally, students practised target 

usage more holistically at the level of a paragraph.  
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Figure 3: From the Word Level to the Paragraph Level 

 

Here is another example.  As students delved deeper into the diary entry as a text type (characterised by 

the use of simple past tense, as well as pairing of feeling words with supporting details, which were 

language foci to be consolidated), students engaged in writing mini-diary entries (see Figure 4).   This, 

from teacher observation, had two key benefits.  First, it allowed students to have a taste of writing English 

diary entries in succession (in lieu of a one-time occurrence), which in turn familiarised them with – and 

enabled them to experience the fun of – recording their lives in English.  Second, students could receive 

regular feedback and this deepened their learning cumulatively.  Teachers could also get timely evidence 

on student learning to adjust L&T, which served as an effective form of “assessment for learning”.   

  

Figure 4: Mini-writing and Cumulative Learning 
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Connecting language learning and teaching to real life  

Considering that “[l]anguage learning and teaching should always be connected to real life” (CDC, 2017, 

p.57), a collaborative task “What happened last Thursday” was designed to heighten the relevance of the 

simple past tense form to students’ school life, whilst tapping into students’ integrative use of language 

skills (see Figure 5).    Prior to it, teachers documented students’ school life and key moments on a given 

Thursday, such that they became reference points for the group activity.   The general flow of the activity 

roughly included the following five stages: (i) activating students’ prior knowledge through a language 

game and the Past Tense Song (i.e. reading and viewing), (ii) introducing the context and task through 

rich questioning, (iii) reminding students of genre-based learning from earlier lessons, (iv) conducting 

interactive writing circles through heterogeneous grouping (i.e. writing), and (v) facilitating feedback 

exchanges through group presentations (i.e. speaking and listening).   

 

It should be noted that such a learning activity took place alongside the use of the Reading and Writing 

Booklet.  Upon partaking in the above collaborative task, students would individually write about their 

daily lives as part of the mini-diary entries described above.  Also, mixed-ability grouping enabled peers 

to learn from and support one another.  It was very gratifying to observe that more able and less able peers 

worked together to successfully complete the assigned task.  

  

Figure 5: “What happened last Thursday?”, a collaborative task  



8 

 

Glimpses of students learning 

It was found that the optimised sequences of learning tasks and activities coincided with a range of 

improved learning outcomes, noticeably gains in quantity and quality of writing.  In particular, their 

general willingness to communicate and write, and uptake of target vocabulary and structures were 

observed.  It is also worth noting that these gains (e.g. consistent use of the simple past form as well as 

pairing of feeling words with actions) were transferred to another piece of writing task (i.e. a recount of 

someone’s birthday) and that sustained progress was found in the year-end assessment (see Figure 6).  

Moreover, students improved in their attitudes and motivation towards learning English.  From teacher 

observation and informal interviews with students, students became more motivated to learn English and 

they showed high engagement in the learning process.  Needless to say, more rigorous research remains 

necessary to confirm these preliminary findings, yet the preponderance of student assessment data and 

observations strongly suggests the efficacy of the optimised reading-to-writing cycle. 

  

Figure 6: A student’s progression over time 
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Highlights from P4  

Riding on the initial successes of the optimisation in P3, curriculum leaders and English teachers became 

more encouraged to experiment with the various ways through which reading-to-writing cycles could be 

reimagined and enhanced.  For example, in the module of “Changes”, students learnt vocabulary and 

language forms relating to Hong Kong in the old days through a time travel journal, an imaginative type 

text that presented both challenges and opportunities.  Challenges mainly stem from students’ 

unfamiliarity with concepts connected with old Hong Kong, and students in previous cohorts had struggled 

in general to engage with the topic and writing task.  That said, teachers saw great opportunities in 

harnessing the reading-to-writing cycle to promote engagement, whilst creating opportunities for values 

education, assessment literacy, and cross-curricular learning.  Key enhanced features relating to the 

module will be illustrated below –  

 

Catering for learner diversity through differentiated materials and instruction 

It should be noted that Reading and Writing Booklets developed for P4 were differentiated to align better 

with the School’s streaming arrangement in KS2.  This has enabled teachers to extend and stretch the 

abilities of more capable learners through tasks requiring higher-order thinking skills, whilst putting in 

place scaffolding (e.g. hints, reminders, visual cues) and suitable adaptation (e.g. quantity and difficulty 

levels of learning items) to nurture the growth of students requiring additional support.  Differentiated 

materials could help create synergy with teachers’ differentiated instructions, thereby enabling students 

of varying abilities to engage with input and output in manners conducive to their growth.  

 

Promoting blended and cross-curricular learning 

As pointed out earlier, students’ general unfamiliarity with concepts could prevent them from engaging 

with the topic.  To mitigate this, teachers complemented textbook learning with CoSpaces (see Figure 7).  

Through this e-platform, a tailor-made experience was created in relation to the places that were mentioned 

in the reading text.  This provided students with multimodal experiences (e.g. images, sounds, and other 

semiotic resources) and enabled them to visualise old Hong Kong and its history more concretely, hence 

enhancing their understanding of the text.  In tandem, much was done to transcend the walls of the 

language classroom by making use of life-wide and cross-curricular learning.  Working with the subject 
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of General Studies (see Figure 8), a visit was organised for P4 students to Ping Shan Heritage Trail where 

students could learn more about the study hall and education system in old Hong Kong.   

  

Figure 7: Use of CoSpaces and Multimodal Text 

 

  

Figure 8: Visit to Ping Shan Heritage Trail 
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Promoting text grammar  

To promote text grammar in alignment with the optimised approach in P3, teachers became more adept at 

adapting modelling texts to cater for learner diversity, as well as to build upon previous student learning.  

Apart from engaging in text exploration and noticing activities aimed at promoting text grammar, students 

were supported to deconstruct the text and practise reading skills (e.g. inferencing and information 

extraction) with the aid of a graphic organiser (see Figure 9).  This enabled them to learn about a hitherto 

unfamiliar text type, whilst promoting reading development.  It was observed that, building upon the 

foundation laid through previous reading-to-writing cycles, students became able to deconstruct the text 

independently.  

  

Figure 9: Adaptation of the Modelling Text 

 

Infusing values education into ELE 

All along, dovetailing with the curriculum guides, the School accords high priority to values education, 

as character formation is an integral part of students’ whole-person development.  In this particular module, 

there was another chapter called “Growing Up”, which was taught before “In the Old Days”.  In it, to 

promote values education and learn more about the importance of gratitude, the award-winning book The 

Giving Tree was read and discussed with P4 students as part of the Reading and Writing Booklet.  Then, 

they were taught different ways of expressing gratitude and wrote a thank-you note to a person who helped 
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them before as they grew up (see Figure 10).    To build upon the previous chapter, “Perseverance” was 

chosen as an additional positive value for “In the Old Days”, with a view to highlighting that people in 

the old days worked very hard for their lives even when they faced difficulties, as well as to guiding 

students to reflect on the importance of expressing gratitude and respect towards the older generations and 

their lives.  Apart from making use of e-resources, common English sayings/quotes were introduced and 

students were invited to design posters featuring the sayings/quotes which they then shared in class and 

on Padlet (see Figure 11).   

  

Figure 10: Value-related Learning Experiences in the Chapter Entitled “Growing Up” 

 

  

Figure 11: Value-related Learning Experiences in the Chapter Entitled “In the Old Days” 
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Promoting learner autonomy and assessment as learning 

In order to promote learner independence and autonomy, opportunities were created to empower learners 

to assume ownership of their learning through the (i) allowing students to set their own missions based on 

their personal interests and (ii) guiding them to “set goals, monitor, reflect on and evaluate their own 

learning” (CDC, 2017, p.13) (see Figure 12).   

 

Regarding (i), through enabling tasks and support embedded throughout the reading-to-writing cycle, 

students were equipped with the necessary knowledge, vocabulary, and syntactical structures for writing 

up their own time travel journals.  Thus, this gradually releases responsibility from teachers to students, 

thereby helping promote ownership of learning.  Teachers were delighted to see different ideas and 

missions from students: some were interested in exploring about toys children played in the old days, 

some were eager to find out more about the electronic devices, and some even built upon the outdoor visit 

to Ping Shan Heritage Trail and would like to write about schools in the old days.   

 

As for (ii) which was a form of “assessment as learning”, the conventional KWL chart was modified to 

include an area on research methods, with a view to inviting students to do their own research and collect 

information for the writing.   

 

  

Figure 12: Modified KWL Chart 
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Glimpses of student learning  

Overall, P4 students were sufficiently scaffolded and empowered in this specific reading-to-writing cycle 

to attempt what might be a rather challenging writing task that demanded them to give expression to 

research and imagination.  They were able to give vivid descriptions, offer enough supporting details, 

form sensible paragraphs, and write endings with their reflections.  For example, a student wrote about 

toys in the old days and could attain the expected learning outcomes to a satisfactory degree (see Figure 

13), with evidence of attitudinal growth because of his engagement in the learning process (see Figure 14).  

This exemplifies the potential of creating appropriately challenging learning tasks in stretching the 

abilities of KS2 students, which leads to optimal performance (see also CDC, 2022).   

  

Figure 13: A Student’s Time Travel Journal 

  

Figure 14: Evidence of Attitudinal Growth 
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Concluding Thoughts and Way Forward  

In summary, the present collaboration between the School and the School-based Curriculum Development 

(Primary) Section in optimising reading-to-writing cycles has yielded a promising line of efforts to build 

upon the accomplishments achieved and further strengthen various aspects of student learning.  Notably, 

it has been most pleasing to enhance teachers’ abilities to effectively select, integrate, and adapt various 

types of language learning resources to bear on the optimisation of reading-to-writing cycles in selected 

year levels.  Through these concerted efforts over these two school years, students have been supported 

and over time become empowered to actively engage with and apply knowledge, skills, and values in ELE 

in a purposeful and meaningful fashion.  

 

Moving forward, the English Language panel plans to sustain the outcomes of good practices adopted in 

P3 and P4, and spread good practices to other learning levels in an incremental manner.  As a learning 

community, curriculum leaders and English teachers of Sung Tak Wong Kin Sheung Memorial School 

will continue to reflect on their pedagogical practices and room for further refinement, develop and 

implement coordinated strategies to respond to the ongoing renewal of the ELE curriculum in a 

progressive and sustainable manner, and strive towards further professional growth and student learning.  
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